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EPIGRAPH 
Most of them could be ready for some large society-shaping responsibility by the time 
they are thirty if they are encouraged to prepare for leadership as soon as their potential a 
builders is identified, which is possible for many of them by age eighteen or twenty. 
Preparation to lead need not be a complete expense of vocational or scholarly 
preparation, but it must be the first priority. And it may take some difficult bending of 
resources and some unusual initiatives to accomplish all that should be accomplished in 
these critical years and give leadership first priority. But whatever it takes, it must be 
done. 
-Robert Greenleaf, Servant as Leader, 1969 
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ABSTRACT 
Title: YOUTHBUILDERS 1974-2008: BUILDING A STUDENT 
LEADERSHOP MODEL 
Author: Denis Eldon Bell 
Year: 2008 
Institution: George Fox Evangelical Seminary 
The YouthBuilders is an itinerant group of students, ages 18-24 who volunteer for 
one year of community life and personal growth. They train and serve in what is now a 
co-operative opportunity sponsored by the Evangelical Missionary Church of Canada and 
the Canadian Conference of the Brethren in Christ Church. 
After thirty-three years the YouthBuilders' adventure is just completing its tenth 
season oftour, involving the 13th and 14th teams, having trained 58 students in this model 
of leadershop development. 
The practical application of this Doctor of Ministry dissertation is to investigate · · 
the history of this movement and assess the role of emotional intelligence as a 
benchmark for enhancing the training and encouraging of life-long relational skills. 
The two critical questions are: (1) What does the group emotional intelligence 
profile of the Y outhBuilders look like? (2) Can emotional intelligence assessment be 
considered to have value as a benchmarking tool in the development of future 
Y outhBuilders? 
Comments on the theory of "leadershop" development as it is reflected in the 
YouthBuilders model are made. They include the topics of: Differentiation, Life-Long 
Learning, Emergent Leaders, Liminality, Human Integration, and Mindfulness of Gender. 
XI 
Recommendations for applying emotional intelligence in the future work of the 
training and sending out of Y outhBuilders should involve the use of the original 
individual inventory to establish an emotional quotient and then the use of the 360-multi-
rater assessment to enhance teambuilding and personal development in the life-long 
learning loop. 
xu 
INTRODUCTION 
"Almost immediately people became more honest about themselves and the 
group. Interest quickly grew to enthusiasm about what we could do. Our members have 
begun to get closer to each other ... the Youth Team's visit was the best thing that ever 
happened to our group. "Another young person writes: "you could see the love they had 
in their hearts for young people and they were always so willing to be of any service to 
the young people that they could. "A MYF1 president writes that the Team "noticed and 
evaluated things we never could have realized before. " "A very sure, but humble group 
that came to share what they know of what the Christian life could and should mean to 
youth, " comments one pastor. Another pastor said [sic] that they "strengthened the 
corporate and individual life of our young people and inspired our adults as well. They 
showed our leadership a clearer understanding of their personal responsibilities. " 2 
Who were these people talking about? Carol, Helen, Brian and John were four 
young students called and selected to participate in the Youth Team, a new ministry 
venture of the Missionary Church in Canada. "The Team was not sent out in an 
evangelistic effort, as such, but rather as resource personnel, instigators to provoke MYF 
groups to further ministry and encouragers. "3 
After an intensive eight-week training period in the summer of 1975 the Youth 
Team was prepared to go on tour. During the rest ofthe 1975-1976 school year, the team 
visited various Missionary churches in Ontario for a week at a time upon invitation from 
each church. The team members stayed in the homes of church members to get to know 
1 The (MYF) Missionary Youth Fellowship was part of The Missionary Church, Canada East. The 
Missionary Church is now known as the Evangelical Missionary Church of Canada. Its history began with 
a revivalist Mennonite group of believers in Southern Ontario, Canada in the mid-nineteenth century. Their 
most recent history was published in 2002. Eileen Lageer, Common Bonds: The Story of the Evangelical 
Missionmy Church of Canada (Calgary, AB: The Evangelical Missionary Church of Canada, 2002). 
2 Janet Sherk, "Ontario Youth Team", (1976) press release to the Emphasis, the official magazine 
published by the Missionary Church, Fort Wayne, IN. available in the personal papers, Denis Bell, 75 
Indian Trail, Collingwood, Ontario, Canada. 
3 Sherk, "Ontario Youth Team," press release. 
1 
the church. Their time was spent working alongside youth executives4, adult sponsors, 
and pastors to help the church's youth group define its needs, consider its strengths, and 
provide ideas and resources that might be helpful. Brian, Helen, John, and Carol offered 
many seminars to the churches and participated in the Sunday services. Thirty-three years 
later the Youth Team5 ministry is just completing its tenth season oftour, involving the 
13th and 14th teams and having trained 5 86 students in this model of leadership 
development. 
The practical application of this Doctor of Ministry dissertation is to investigate 
the history of this movement and assess the role of emotional intelligence as a 
benchmark for enhancing the training and for encouraging life-long relational skills. 
Chapter One will be presented in the form of a personal memoir. We will 
document the beginnings of this project with the formation of the first two teams between 
the years of 197 4 to 1979. The evolution of the youth teamwork in this chapter will 
include some observations from the current 2007-2008 teams. A clear understanding of 
foundational principles and distinctives will be examined. The Y outhBuilders will be 
presented as a means to achieve a practical application of early church paradigms. 7 The 
4 Typically a youth group and its ministry in a local church was organized by utilizing an 
executive committee of teenagers and/or college-age students who would be elected as a President, Vice-
President, Treasurer, Secretary, and Social Convener. 
5 The team was renamed YouthBuilders in 1992. 
6 There have been 14 teams of 4 students each for a total of 56 students, however over the years, 2 
students have trained but not completed the tour. In both situations new students were found to step in and 
work for the balance of the year. This totals 58 students who have been in the program. 
7 We will use some of the foundational principles ofteams in the Gospels and Book of Acts as 
benchmarks for leadership development. 
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value of teamwork based on shared8 leadershop9 principles will be reviewed. The body of 
believers will be understood as a 'sending out' group. Finally, we will observe the 
'passing of the torch' in leadership transitions that have taken place. 
Chapter Two will introduce the history of the construct known as 'emotion.' An 
inter-disciplinary approach will be used to cover the topic and discover a world of ideas 
and applications. An understanding and critique of the most recent and popular 
application known as "Emotionallntelligence" 10 as it has emerged in the past thirteen 
years (1995-2008) will conclude this chapter. 
8 Shared Leadership, as a theory of leadership has become the focus of a number of research 
centers such as Pearce's MBA and PhD department at Claremont Graduate University, The Drucker 
School. http://www.cgu.edu/pages/192.asp (accessed November II, 2007). There has been application of 
shared leadership particularly in the fields of education and health care. Shared leadership has been defined 
as: "a dynamic, interactive influence process among individuals in groups for which the objective is to lead 
one another to the achievement of group or organizational goals for both. This influence process often 
involves peer, or lateral influence and at other times involves upward or downward hierarchical influence. 
The key distinction between shared leadership and traditional models of leadership is that the influence 
process involves more that just downward influence on subordinates by an appointed or elected leader. 
Rather, leadership is broadly distributed among a set of individuals instead of centralized in the hands of a 
single individual who acts in the role of a superior." Craig. L. Pearce and 1. A. Conger, eds. Shared 
Leadership: Reji-aming the Haws and Whys of Leadership (Thousand Oaks, CA: Sage Publishers, 2003), 1. 
9 At first this word 'leadershop' appears to be a 'typo' in my research notes; however, after much 
consideration, I have now come to understand the word 'leadership' to be an unsuitable term to describe the 
experience ofleader development. We must promote the fact that leaders are 'on call' and it is only in the 
'shop' that they develop. Whether it be the artisan workshop where the apprentice learns the craft or in the 
mechanical touch of a hands-on trade, it is in the 'shop' of experience that one hones ones abilities to 
influence another. 
10 http://www.time.com/time/covers/0, 16641,19951 002,00.html (accessed December 8, 2006). 
This was the original cover page, Time magazine, October 2, 1995. I have included this link to the cover 
because of the significantly high profile that even the cover of this magazine has as it is presented at the 
newsstand. The second link is to the article. This article was released in conjunction with the publication of 
Daniel Goleman's book. Daniel Goleman, Emotional intelligence: Why it can matter more than /Q (New 
York, NY: Bantam Books, 1995). 
Nancy Gibbs, "The EQ Factor: New brain research suggests that emotions, not IQ, may be the true measure 
of human intelligence," Time, Vol.I46, October 2, 1995. 
http://www .time.com/time/classroom/psych/unit5 _article l.html (accessed December 8, 2006). 
3 
Chapter Three will review a biblical understanding of 'emotion' as presented by 
Matthew Elliot11 and a survey oftwo 12 current 'Christian' understandings ofthe 
application of emotion in human personality, spiritual development, and church life. 
Chapter Four will return to Youth Teams/Y outhBuilders with the assessment 
tool known as Emotional Intelligence Quotient (EQ-i). 13 This is one ofthree prominent 
assessments being used in corporate human resource departments and in leadership 
training today. The critical question is: What does the emotional intelligence profile of a 
YouthBuilders look like? EQ-i will be considered as to its appropriate use as a 
benchmarking tool in the development of future Y outhBuilders. 
Chapter Five will review and summarize this dissertation. Comments on the 
theory of leadershop development as it is reflected in the Y outhBuilders model will be 
made. Recommendations for applying emotional intelligence assessment and training in 
the future work of the training and sending out of Y outhBuilders will be developed. 
11 Matthew A. Elliott, Faithful Feelings: Rethinking Emotion in the New Testament (Grand 
Rapids, MI: Kregel: Academic & Professional, 2006). 
12 Kendra G. Hotz and Matthew Matthews, Shaping the Christian Life: Worship and the Religious 
Affection (Louisville, KT: Westminster John Knox Press, 2006); Peter Scazzero, The Emotionally Healthy 
Church (Grand Rapids, MI: Zondervan, 2003); Peter Scazzero, Emotionally Healthy Spirituality: Unleash 
the Power of Authentic Life in Christ (Nashville, TN: Integrity Publishers, 2006). 
13 Reuven Bar-On, BarOn Emotional Quotient JnventOI)'." Technical Manual (Toronto, ON: Multi-
Heath Systems, 1997). 
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CHAPTER ONE 
BEGINNINGS OF A YOUTH LEADERSHOP MODEL 
The Early Vision 
My good friend, Brian Stiller 1 is one of the most passionate human beings I have 
ever met. In the early 1970's Brian was directing all his electricity into a student-led 
music team known as the "Power and Light Co."2 Three male and two female 18-20-year 
old students had volunteered to serve on a musical tour across Canada for a period of one 
year visiting high schools and youth groups. We invited them to participate in a "Root 
Cellar" coffee house setting at the church I was working with in Toronto, Ontario, 
Canada. The plan was simple. The music team would visit one or two local high schools 
during the day and invite the students back to the church basement for more music and 
conversation in the evening. It was an outreach ministry, but also I observed these five 
student leaders as very strongly committed in their mission to influence the world of 
youth. Not only did they thoroughly enjoy themselves but they also operated as a self-led 
team. 
1 Currently Brian Stiller is the President ofTyndale College and University, Tyndale Seminary, 
Toronto, Canada. http://www.brianstiller.com/ (accessed October 14, 2007). 
2 Toronto Youth For Christ, Toronto, Ontario, Canada sponsored the "Power and Light Co.". 
5 
Here I was, a 'budding' young youth director,3 recently graduated from university 
and enrolled in a first year seminary program at Wycliffe College4 in Toronto. The 
denomination in which I worked was a small family of churches scattered mainly among 
the rural communities of Ontario. It had its roots in the German Mennonite history of 
Waterloo and Markham counties in Ontario and was highly influenced by the revivalist 
movement of Wesleyan Holiness. 5 
I grew up in one of those churches in the small community of Stayner. Although 
my father was involved in a family business, church was predominant in the daily routine 
of our family living. Twice on Sundays all members of our family went to church, then 
offto prayer meeting on Tuesday evenings, and of course, to young people's6 meetings 
on Friday nights. 
In May of 197 4, after having spent three years as a volunteer youth leader at 
Banfield Memorial Church7 in N01ih York, Ontario I found myself employed fulltime as 
their youth director. It seemed that within minutes, more than likely it was days, Arthur 
Sherk, a member of the Missionary Church, Canada East Board of Directors came 
3 In 1974 the paid youth worker was not a "pastor" but a director. In fact, I was the first paid youth 
worker in our denomination in Ontario. 
4 http://www.wycliffecollege.ca/ (accessed February 22, 2008). 
5 Lageer, Common Bonds, 365. 
6 
"Young people's" was a commonly-used homespun title given to youth meetings at the local 
church used since the 1940's. One of Ted Engstrom's early publications was entitled, 52 Workable Young 
People's Programs. I still have this book in my personal library as a token of appreciation for my father 
and mother's heritage and involvement in the local church throughout their entire lifetime. This book was 
used my father, Eldon Bell and includes his name on the cover page. Theodore W. Engstrom, 52 Workable 
Young People's Programs, 5th ed. (Grand Rapids, MI: Zondervan Publishing House, I 950). 
7 http://www.gameo.org/encyclopedia/contents/B36IME.html (accessed November 7, 2007). This 
church was recently (2007) renamed Wellspring Worship Centre. 
6 
knocking at my door, requesting I take on the volunteer responsibilities of District Youth 
Director. 8 Being a good and loyal follower of denominationalism, I accepted the offer. 
The challenge with any denominational opportunity is to build and strengthen 
ministry opportunities in the local church. The first District Youth Board meeting I 
chaired was held on September 17, 1974 and minute #19 records, "It was asked that the 
board think and pray about supporting a man on a trial basis for one year to travel from 
youth group to youth group to help in the growth and/or birth of a vital, growing youth 
ministry in each church."9 How could we assist the local church? I was of the strong 
opinion that organizations that are top heavy and bureaucratic are in trouble. The local 
church must be built by and in the local community. How could one person from a 
denominational office ever do this job? 
The Original Proposal 
Over a period of the next two months I developed a proposal paper to outline a 
replacement of the 'one man' idea with a student-led team. The background philosophy 
was clear: 
1. Any provincial or international organization is only as strong as its local 
individual member 
2. The real action is at the local church level 
8 This was a well established (at least since the 1940's) volunteer role where one of the younger 
minded pastors would lead some denominational youth events, like a teen camp know as Pinewagami and a 
one-day youth convention on the holiday Monday in May; and an attempt to encourage regional 
connections among the churches. 
9 Minutes of the Board, Ontario Missionary Youth, September 19, 1974, Janet Sherk, secretary, 
Evangelical Missionary Church of Canada, Kitchener, Ontario Office, 130 Fergus Ave. Present at this 
meeting were Denis Bell, Janet Sherk, Grant Sloss, Don Sutherland, Fred Witmer, and John Yates. 
7 
3. All initial contacts and subsequent follow-up must be done at the local church 
level 
4. All leadership actually comes from the local church 
5. Statistics indicate that if a young person does not receive Christ by the time he 
or she graduates from high school, the chance becomes 80% he or she won't10 
6. We believe in the importance of youth and have a compelling desire to further 
the Kingdom through the ministry of the Missionary Church in Ontario 11 
So the challenge was stated with the recommendation to introduce a "Youth Team 
to work throughout the entire province, including every church in the district, for the 
period of one year." 12 
The purpose of their work was: 
1. To work with every Missionary Church13 in the Ontario district regardless 
whether they had an organized youth group or not 
2. To spend preferably 5 or 6 days at each church during the year to offer the 
following services: 
a. To be a source of encouragement and inspiration to young people and 
youth workers. 
b. To assist individual youth groups in analyzing their own needs and 
help them to plan a strategy to meet those needs. 
c. To provide resources and information14 
10 International Council of Youth for Christ Incorporated, Youth Leader Training School (Geneva, 
Switzerland: Leadership Training Division of International Council of Youth For Christ, 1974), 136. 
11 Denis Bell, Personal papers, "Ontario Missionary Youth- Outline of Proposed Youth Team," 
Section I. 
12 Bell, "Proposed Youth Team," Section II. 
13 In 1975 there were 49 churches listed in the Conference Journal: Proceedings of the Annual 
Conference ofThe Missionmy Church, Canada East, 92"d Session at Kitchener, Ontario, May 1975. 6-9. 
14 This period saw the beginning of organizations like Youth Specialties and their publication of 
the Ideas series for youth ministry activities. http://www.youthspecialties.com/ (accessed November 7, 
2007), Wayne Rice and Mike Yaconelli, eds., Ideas (San Diego, CA: Youth Specialties, 1974. Also Lyman 
Coleman and his Serendipity Bible study materials.) http://www.zondervan.com/Cultures/en-
US/ Authors/ Author.htm?ContributoriD=ColemanL&QueryStringS ite=Zondervan (accessed November 7, 
2007). One of the books we used was Lyman Coleman, Kaleidoscope: A mini course in Christian 
community (Waco, TX: Serendipity Books, Creative Resources, 1972). 
http://www. amazon. com/Kaleidoscope-course-Christian-community 
Serendipity/dp/B0006WG2AO/ref=sr _I_ 20?ie=UTF8&s=books&qid= 12005994 75&sr= 1-20 (accessed 
8 
3. To have first hand information on our Ontario Youth and thus understand and 
know their needs better 
4. To communicate a vision for the Ontario Missionary Youth as a united 
provincial-wide ministry 15 
Key to the proposal was an embedded core philosophy and operational system 
that has its roots in both the examples of Jesus and Paul. The Jesus model was one of 
collecting a group of participants who were on the job 24 hours a day and 7 days a 
week. 16 The history of Paul from the Book of Acts showed that he always traveled and 
worked with a team. 17 
My experience with team building was in its infant stages. In the 1970's larger 
churches in Ontario that had the financial resources to develop a multi-staff leadership 
were just beginning to emerge. My church was one of those, having a senior pastor18 who 
brought alongside him part-time and full-time staff such as music director, youth director, 
children's director, and pastor to seniors. The time was ripe for this dynamic. I 
participated in weekly team meetings where the interaction was exciting and there were 
significant opportunities to learn from each other. Thus the paper for the proposed Youth 
Team stated that the "team concept" would be a good foundation because it: 
1. Allows for constant source of spiritual and practical encouragement 
2. Allows for maximum leadership training and influence 
3. Allows for more specialized training in various areas of ministry 
January 16, 2008). 
15 Bell, "Proposed Youth Team," Section III. 
16 Luke 5:11 
17 Acts 13:13 
18 Rev. Alfred Rees was one of the most mentoring-minded man whom I have ever met. His 
personal memoirs were published in the book. Wayne F. Shirton, Tried, Tested, Triumphant: The Eventful 
Life of A If Rees (Markham, ON: Stewart Publishing and Printing, 1997). 
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4. Allows for differing personalities and styles to emerge and be appreciated 19 
This team concept would be further enhanced by the composition and structure of 
the team. 
1. Composed of 2 or 4 young people. (selected) -2 males and/or 2 females -or 
perhaps a manied couple? 
2. Each member would specialize in different areas of youth work so that time 
spent in any one place would be maximized 
3. They would travel together and work as a team 
4. They would be living under a disciplined life and lifestyle throughout the year20 
The first team was a group comprised of a first-year university student, the son of 
a missionary family who was born in Nigeria, West Africa who had been Youth President 
of a large city youth group; a first-year Bible college student, from a small town 
community who was very involved in his local church youth ministry; and two female 
members who were student leaders in their home churches and who were both from 
'normal' 21 family backgrounds, one a first-year university student and the other a recent 
high school graduate. 22 
19 Bell, "Proposed Youth Team," Section IV. A. 
20 Bell, "Proposed Youth Team," Section IV. B. 
21 Len Sweet in a recent "Napkin Scribbles" speaks on replacing the descriptor 'unchurched' with 
the basic word 'normal' attempting to eliminate the classification based on the connotation of those in the 
church and those out of the church. Furthermore the simple fact is that the majority of the population does 
not go to church and they consider that the norm. http://www .fastcastblast.com/podcasts/info/3 (accessed 
November 7, 2007) see September 4, 2007 pod cast. 
22 See Appendixes A and B. Promotion brochure ofthe first team: 1975. 
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The First Team: 1975-1976 
On December 10, 1974 at Banfield Memorial Church, in the presence of Rev. Grant 
Sloss, John Yates, Don Sutherland, Fred Witmer, Janet Sherk, and Denis Bell, the 
following motion was passed as Minute record# 12: 
Denis Bell gave a presentation on the Youth Team Concept for the youth of 
Ontario. Don Sutherland moved that Denis [Bell] present the proposal at the 
District Board meeting to be held on Monday, December 16 in Kitchener. The 
motion also included the fact that the Youth Board is backing the proposal. John 
Yates seconded the motion. Motion carried. 23 
The District Superintendent of the conference, Rev. Grant Sloss confirmed "On 
December 17, (197 4) the Executive Board resolved to favor the proposal and support it 
financially with respect to transportation and clothing allowance."24 
The process of formalizing the plans began. Below is a list of documents that 
were developed to outline the sequence of preparation: 25 
o revisions to the original proposal 
o a one-day think tank brainstorming session with regional youth workers 
and friends 
o a rough outline for the training of the youth team 
o a list of specific work opportunities and evaluation procedures for the 
team as they trained 
o a layout of a typical week at the local church during the tour 
23 Minutes of the Board, Ontario Missionary Youth, December 10, 1974, Janet Sherk, secretary, 
Evangelical Missionary Church of Canada, Kitchener, Ontario Office, 130 Fergus Ave. 
24 Rev. Grant Sloss, letter to author, December 18,1974. 
75 
- Bell, Personal papers. 
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o a letter to the pastors introducing the team concept to them and an 
announcement to churches and youth to recruit applicants 
o correspondence to the pastors outlining the progress of the plans for the 
team and inviting them to fill in a survey with their input concerning the 
goals and objectives of the team 
o development of a proposed budget of $6870.00 for the entire year26 
o finalization of a nine-page application and reference forms 
o a tour-booking introduction kit that included background information on 
the "typical" week's visit to the local church and a pre-tour questionnaire 
o a list of seminar topics, and meeting suggestions for the team during a 
week at a church 
o the preparation of team reports and evaluation forms 
Another area of preparation was the development of reading materials for 
both orientation and discussion. Seven books were assigned and book reports by the new 
team members were composed. Some thirty years later, I am listing these books (table 
1.1) to show that leadership training even in 197 5 was not very sophisticated with limited 
training and published literature. 27 
26 The actual cost for the yearlong project was $9074.98. 
27 Library and Archives Canada, www. collectionscanada.gc.ca. The year 1975 was the cusp of a 
printing boom. In fact, a search in the Library and Archives Canada revealed a total of 1,951 items 
published in the years 1970-1975 with the word "leadership" in the title. A similar search thirty years later 
covering the years 2000-2005 revealed a total of9,477 titles. This reveals a 400% increase in producing 
literature. http://search-
recherche.collectionscanada.ca/amicus/searchResults.jsp?FormName=AMICUS+Advanced+Search&Page 
N urn= 1 &SortS pec=score+desc&Language=eng& Query Parser= lac_ am icus&Sources=am icus& Search In=& 
SearchlnText=leadership&Operator=AND&Searchln=&SearchinText=&Operator=AND&Searchin=&Sea 
rchinText=&ParaUserView=&Publication=&SourceLanguage=eng&Format=&MateriaiDateOperator=bet 
ween&Materia!Date= 1970-1975&Resu ltCount= I 0 (accessed November 7, 2007). http:/ /search-
recherche.collectionscanada.ca/amicus/searchResults.jsp?FormName=AMICUS+Advanced+Search&Page 
N urn= 1 & SortSpec=score+desc& Language=eng&Query Parser= I ac _ami cus&Sources=am icus& Search In=& 
SearchlnText=Ieadership&Operator=AND&Searchln=&SearchlnText=&Operator=AND&Searchln=&Sea 
rchinText=&ParaUserView=&Publication=&SourceLanguage=eng&Format=&MaterialDateOperator=bet 
ween&MaterialDate=2000-2005&ResultCount=IO (accessed November 7, 2007). 
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Title Author(s) 
So You Want To Be a Leadel~ Kenneth Gange! 
Move Ahead With Possibility Thinking19 Robert Schuller 
How To Get Control of Your Time and Life30 Alan Lakein 
Youth Minist1y, Sunday, Monday and Eve1yda/ J. Carroll and K. Ignatius 
The New You31 Harold Myra 
Let the Earth Hear His Voice: International 
Congress on World Evangelicalism33 J.D. Douglas, ed. 
Youth Leaders Training SchooP4 Youth For Christ, 
International 
It is most interesting to note that although there has been an extremely rapid 
growth of leadership publications and training in the past few decades,35 there are still 
tremendous issues to be studied and improved upon. William F. Weitzel, Emeritus 
Professor of Management College of Business Administration, writes in the forward of 
the book Inspiring Leaders, "After decades of research and thousands of studies, a 
generally-accepted, comprehensive theory of leadership eludes researchers and students 
28 Kenneth Gange!, So You Want To Be A Leader (Harrisburg, PA: Christian Publications, Inc., 
1973). 
29 Robert Schuller, Move Ahead With Possibility Thinking (New York, NY: Doubleday, 1967). 
30 Alan Lakein, How to Get Control of Your Time and Life (New York, NY: New American 
Library, I 973). 
31 John Carroll and Keith Ignatius, Youth Minist1y: Sunday, Monday, and Eve1y Day (Valley 
Forge, PA: Judson Press, 1973). 
32 Harold Myra, The New You (Grand Rapids, MI: Zondervan, 1975). 
33 J.D. Douglas, ed., Let the Earth Hear His Voice: International Congress on World 
Evangelization Lausanne, Switzerland (Minneapolis, MN: World Wide Publications, 1975). 
34 International Council of Youth for Christ Incorporated, Youth Leaders Training School 
(Geneva, Switzerland: Leadership Training Division of the International Council Youth for Christ, 1974). 
35 Ronald Burke and Cary Cooper, eds., Inspiring Leaders (New York, NY: Routledge, 2006). 
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of the leadership phenomenon."36 CaryL. Cooper, one of the co-editors of Inspiring 
Leaders and the Professor of Organizational Psychology and Health at the Lancaster 
Management School in the United Kingdom writes in the acknowledgements of the book 
that "although there is a voluminous literature on leaders and leadership, there is a glaring 
shortage of capable leaders and the most commonly used methods for developing leaders 
have had a relatively limited impact on closing this gap."37 Over a decade ago in 1997, 
Robert M. Fulmer, Distinguished Visiting Professor of Strategy, Pepperdine University 
noted "management training and education is now a huge business with corporations 
spending $45 billion per year."38 
The Youth Team training began on July 12, 1975 with a barbeque at Banfield 
Memorial Church, the facility that we were to use on a daily basis as our training center. 
(The church board had freed up my daily involvement in summer church responsibilities, 
but I continued to run a Wednesday evening youth program and the Team would 
participate in those events.) That evening, July 1 i\ the four students moved into our 2-
bedroom apartment. The two females occupied the second bedroom and the living room 
with the pullout couch became the males' bedroom. 'Team living' was one of the most 
valuable experiences of the entire year. It was community. Thirty-two years later, one of 
the team members, in commenting on the summer writes, "I want to tell both of you what 
an impact you personally made on me when I was in training in your home. Your 
36 William F. Weitzel, foreword to Inspiring Leaders, by Burke and Cooper, xiii. 
37 Cary Cooper, acknowledgements to Inspiring Leaders, by Burke and Cooper, Inspiring Leaders, 
XIV. 
38 Burke, "Inspiring Leaders: An Introduction," in Burke and Cooper, Inspiring Leaders, 1. 
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leadership, character, marriage & fun-ness (I know, it's not a word!) spoke volumes to me 
and I am so thankful I had the opportunity to be there. "39 
Beginning with this first youth team and right up to the present, the teams worked 
diligently during the summer training to focus on their goals for personal growth in the 
coming year. I discovered a list of objectives that the four members compiled in the 
summer of 1975. The following (table 1.2.) compares similar or complementary 
objectives from the eight-team members in the summer of2007 along with observations 
in a comments column. 
The significance of this table is quite interesting. Even in the language used one 
can see reflected the clear impact of a post-modem relational view on the students of 
2007. 
The first Youth Team completed its tour of 45 out of 49 churches in June of 1976 
and then spent five days of debriefing and a week of involvement in a training event 
called 'Leadership Advance'. 40 
This was a seven-day event using the facilities of Emmanuel Bible College in 
Kitchener, Ontario. It was a District-wide opportunity planned by the team. The idea was 
to invite and ask each church in the district to sponsor and send two potential students 
leaders to the training week. On the weekend, adult sponsors were invited to 
join in the Advance and, in fact, several participated for the entire week. Over that time, 
the Youth Team attempted and virtually accomplished the task of telling these students 
39 Email message to author, September 25, 2007. (Used with permission: All interviews were 
confidential; the names of interviewees are withheld by mutual agreement.) 
40 We did not want to retreat, we were only in an advance mode of operation. This event has 
continued to be hosted on an annual basis, now at the Centre for Student Leadership. 
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1975 team" 2007 team" Comments 
I To increase Bible knowledge. The 2007 team does not recognize this as a 
goal. 
2 To broaden your understanding I have no recollection of what this objective 
of your applications. meant. 
3 To develop personal attributes I suppose this implied a maturing of character 
traits? 
4 To learn more about yourself Conversations will be really good, fun The 2007 team said that relational skills were 
(weakness and strengthens) and deep. most important and described conversation as 
'deep' and revealing themselves. 
5 To learn more selt~discipline The 2007 team's desire in item# 9 is similar. 
spiritually. 
6 Mature emotionally This could be implied in the objectives of the 
2007 team goal, but not stated as such. 
7 Mature physically From a bracketed description in the year-end 
evaluation notes, this objective referred to 
sexuality, sleeping habits, and eating habits. 
The implied goal here was self-control. 
8 Mature organizationally This could be implied in the objectives of the 
2007 team goal, but not stated as such. 
9 To seek God's will for life Move forward with God. "God's will for your life" may not be a 
People will be closer to God. descriptive fonnula in the 'thinking' of the 
2007 team. Yet they desire direction in their 
relationship with God. 
10 To make new friends Life-long friendships. In 2007 there is early recognition of the impact 
Fun times. of lite-long connections and fun. 
II To learn about the church Churches will want us back. The 2007 team has a clear statement to learn 
Making lasting impressions on the from the church, but also a clear desire to 
church and people we meet. teach the church something oflasting worth. 
See big changes in the church. 
Churches will learn from us and we will 
learn from them. 
12 To learn about youth ministry Motivate youth for Christ Again the 2007 team states their impact on 
other students as a major goal. 
13 To learn about your role as a Gain experience. These objectives seem to be very similar. 
leader to grow as a leader Increase leadership influence. 
14 To learn to work with people The 2007 team incorporate these objectives 
into their team and do not seem to recognize it 
as a broader goal. 
15 Rate yourself as a leader The 1975 team saw this as a self-improving 
(effectiveness and exercise. 
development) 
16 To grow as a team Our talents will complement each other. Major emphasis here was on the team and the 
(as a community of love) Trust each other. relationships in that team. 
No one will get mad. Team health and connection are forefront. 
Resolve conflicts. 
41 Bell, Personal papers, July-August 1975. 
42 Lynda Rees, "Hopeful Connections for Youth Builders 2007-2008," Personal papers, (75 Indian 
Trail, Collingwood, ON: created Wednesday, June 27, 2007, 2:48pm). 
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Fun times. 
Share problems with team. 
Be like family-do things for each other-
like laundry. 
Talk about everything. 
17 To have a part in nurturing Encourage growth and equip leaders. Similar desires in this objective. 
growth in others 
everything they knew about youth ministry. 43 The team coordinated and offered over 
forty sessions and workshops on everything from "How to lead a Sing-Song' and 
'Understanding Crowdbreakers' to 'How to be Filled with the Holy Spirit' and "Women 
and the Church'. By 197 6, I was fast becoming a disciple of Mike Y aconelli44 and I was 
able to mitigate most of his material along with a little of Anthony Campolo's.45 One of 
the unique things that the team did at the first Leadership Advance was to produce a daily 
agenda sheet with three questions for the students to reflect, write and share during their 
evening cell groups. These questions were: 46 
1. One thing that I learned today that will help me most in my personal 
life is ... 
2. The one thing that I learned today that will help my youth group back 
home is ... 
3. Out of all that I heard today, one thing I don't understand or fully 
agree with is ... 
43 I am chuckling as I type this, because it is interesting that the theme chosen by the Team for the 
week was "THAT THEY MAY KNOW" but somehow we did not include the word "HIM." in reference to 
Philippians 3:10 (King James Version). 
44 Youth Specialties had just begun their work of raising the standard for youth ministry. I had 
attended the first couple ofNational Youth Workers Conventions and been much encouraged. Mike 
Yaconelli biographical information: http://www.youthspecialties.com/about/staff/mikey.php (accessed 
November 7, 2007). 
45 Tony Campolo had spoken at the National Youth Workers Convention and definitely had made 
an impression on me. His website is: http://www.tonycampolo.org/ (accessed November 7, 2007). 
46 Bell, Personal papers. These were a re-working of the style of questions that would be found in 
a Lyman Coleman, Serendipity book. 
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During the week of June 25 111 , the team spent four days away at a cottage, 
attempting to evaluate their yearlong experience. Each day with the aid of a book by Earl 
Palmer,47 we thought about Paul's letter to the Romans. Even to this day I continue to 
hear in my mind faint echoes of whispers as we interacted with Paul's words and our 
reactions to the culture and church of our day. The Team produced 17 pages of thoughts 
with the following subsections:48 
1. team selection procedures 
2. pre-training preparations 
3. personal objectives 
4. team objectives: Purpose of a Team 
5. pre-tour kit 
6. reporting procedures 
7. evaluation procedures 
8. team responsibility roles 
9. church ministry week: Tuesday - Sunday 
10. the youth of the Ontario Missionary Churches 
11. the churches of the Ontario Missionary District 
12. the pastors of the Ontario District 
13. the sponsors of the Ontario District 
14. the laity of the Ontario District 
15. the Youth Board 
47 Earl Palmer, Salvation by Swprise: Studies in the Book of Romans (Waco, TX: Word 
Incorporated, 1975). 
48 Bell, "Youth Team Evaluation Week," May 24-28, 1976, Personal papers, 17 pages. 
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Just before this evaluation week, I had finished reading Howard Snyder's new 
book, The Problem of WineSkins: Church Structure in a Technological Age.49 I recall my 
temptation to pick it up and quote from it during the evaluation time. Yet by the end of 
the week I had one the team members convinced that they should take this book out into 
their post-team world. 
Here is an example of some outstanding insight from the evaluation week. 
On a positive note the team wrote, "There is a developing positive desire on the part of 
the local churches to more effectively minister to young people. "50 On the negative side 
they stated, "Youth groups in many churches have developed into self-supporting, self-
sufficient ministries very separate from the other areas of ministry in the church."51 
Furthermore, "the awareness level of youth ministry as a priority in the local church is 
still too low, many pastors fail to see the potential in and need for a more effective 
ministry to the young people in and around their church. "52 
Another recommendation written in 1976 included the following: 
In a world where the institution of the nuclear family is quickly eroding away, the 
church needs to consider one of its primary roles as being a family builder or an 
agent through which the family as a unit is strengthened. One of the greatest 
problems that we face is that in our church activities we minister to individuals in 
that family but not the family as a whole. The majority of our activities are so age 
delineated that very seldom does the whole family sit together, talk together, 
study together, and pray together. We need to minister to the whole family. 53 
49 Howard Snyder, The Problem of WineSkins: Church Structure in a Technological Age 
(Downers Grove, IL: Inter-Varsity Press, 1975). This was one of the first books that I had read that 
stimulated my thinking concerning the role and function of a local church. 
50 Bell, "Youth Team Evaluation Week," May 24-28, 1976, Personal papers, 9. 
51 Bell, "Youth Team Evaluation Week," May 24-28, 1976, Personal papers, 10. 
52 Bell, "Youth Team Evaluation Week," May 24-28, 1976, Personal papers, 14. 
53 Bell, "Youth Team Evaluation Week," May 24-28, 1976, Personal papers, 15. 
19 
The Youth Team of 1975-1976 made one final note suggesting that 
the youth board and the district consider sponsoring another full time team in the 
years 1977-1978 in an attempt to continue in some way building on what has 
happened up to now. After that, the board must continue to evaluate and note the 
progress determining when to send out more full time teams. 54 
In the next section, we will outline the development of the second team. Our focus 
of understanding will include both the leader dynamics of training this team and the 
accompanying sense of understanding the concept of' sending out'. 
The Development of the Second Team: 1977-1979 
During the fall and winter semesters of 1976-1977, I completed a Masters of 
Religion degree at Wycliffe College, Toronto, Ontario. In May, we moved to the city of 
Kitchener, Ontario to take on the responsibility of associate pastor, at Bethany Church, 55 
one of the oldest churches in the district with its roots in the old Mennonite church. My 
primary responsibility was with youth of that church and I continued in the volunteer role 
of District Youth Director. The church in Kitchener was known for being committed to 
sharing its paid staff for the denominational work. 
In 1977 I wrote notes to myself, to the youth board, and to the former first team 
members. An undated, hand-written note outlines the following: 
As a district appointed committee, the Youth Board has outlined a number of 
criteria for points of reference ... basically we have three: 
54 Bell, "Youth Team Evaluation Week," May 24-28, 1976, Personal papers, 17. 
55 Bethany Evangelical Missionary Church, 160 Lancaster Street, Kitchener, Ontario, 
http://www.bethany.on.ca/ (accessed November 7, 2007). 
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1. Servanthood: We must realize that our strength as a board only lies in our 
willingness to serve the local churches. We must not overpower them with our 
ideas and programs, but seek to minister to real needs. 
2. Balance: In ministry we must consider the whole man. Our goal must be to 
balance out our emphasis and our programme [sic] must reflect this. 
3. Communication: The local church must feel free with us. We must be non-
threatening, always seeking to share our goals and listen to all who speak. We 
must consistently evaluate the data that we are communicating. 56 
The next paragraph read, 
During 1975-76, the board sponsored the Youth Team itinerant ministry. The 
Lord blessed the Team members in many ways. Local churches responded with 
openness and eagerness to their ministry among them. The short-term effect was 
enthusiasm and good solid contacts with kids. The long-term effects are to be 
looked for. The Big Question is: Should we have another Youth Team next 
year?57 
The following list (table 1.3) was compiled to assist in the decision making process. 
T bl 13 P .. a e .. os1hve an dN egahve c .d f ODS I era wns or a s econ dT earn 
Positive considerations: Negative considerations: 
1. Great contact with local kids Four very unique team members last year 
2. Teams were good models for kids First time round is always great 
3. Real ministry on an individual level Cost would be higher 
4. Instilment of deeper levels of leadership Danger of dependence on Team for an 
commitment annual boost 
5. Great experience for the Team Only shmt term benefits 
members 
6. Building good community spirit in the 
district 
7. Young people in Ontario are 
keen ... over 950 attended the volleyball 
tournament 
On January 27, 1977, at Banfield Church, in Willowdale, Ontario, the following 
minute was recorded: 
56 Bell, Personal papers, written in the early fall of 1976. 
57 Bell, Personal papers, written in the early fall of 1976. 
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Fred [Witmer] moved that we present to the District Conference a motion to 
support another youth team in principle for 1977/78. Another motion would be 
made that the Conference supports the team financially as well. (suggested 
support of $6000.00) (a budget would be presented). Keith [Elliot] seconded the 
motion. Carried.58 
Developing More Ideas for the Team of 1978 
My interest in brainstorming new ideas was usually simulated by reading and 
discussion. In this section two ideas will be presented. 
I was impacted by the example of Jesus sending out the disciples in teams. 
Perhaps the Luke59 passages are the most significant. Here the disciples were 
commissioned to go without taking anything. Jesus said that they were to take nothing, no 
extra clothes, no money, and no sword. In fact the twelve men had little experience. And 
the people to whom they were being sent to were expected to respond with hospitality 
and shalom. What a compelling mission! How could the 201h century church ever 
duplicate that challenge? Or were we even supposed to do that? 
The other story from Acts60 involves the selection of people to do the work of 
ministry that was required. The information given in this story clearly outlines that there 
were more people qualified than required. The group prayed for wisdom and selected 
some men to be set aside for this special work. Both of these examples involved teams. 
The twelve disciples with Jesus and Paul with various companions like Silas, Barnabas, 
58 Minutes of the Board, Ontario Missionary Youth, January 27, 1977, Janet Sherk, secretary, 
Evangelical Missionary Church of Canada, Kitchener, Ontario at Banfield Memorial Church, in 
Willowdale, Ontario. 
59 Luke 9: 3 and 10:1-12 
60 Acts 6:3 
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Mark, Timothy, and Titus were clearly team building experiences. They were 
apprenticeship teams that involved learning on the job. These teams were self-led in that 
when they were sent out, they did not have an appointed leader to direct them. 
Looking back I now realize these groups were learners as they participated in a 
continuous learning loop.61 It has been graphically represented as a cyclical layout of 
"inform/apply/reflect/re-view".62 This learning loop is at the heart of understanding a 
particular theory of learning known as Experiential Learning, which traces its roots back 
to the writings of the educational reformer John Dewey in the 1930's.63 David Kolb 
writes that the tools of experiential learning "involve many traditional methods that are as 
old as, or in some cases older than, the formal education system itself. These methods 
include apprenticeships, internships, work/study programs, cooperative education, studio 
arts, laboratory studies, and field projects."64 He goes on to quote Keeton and Tate as 
they describe experiential learning as "it involves direct encounter with the phenomenon 
being studied [emphasis added] rather than merely thinking about the encounter or only 
61 John Losey, Experiential Youth Ministty Handbook: How Intentional Activity Can 
Make the Spiritual Stuff Stick (Grand Rapids, Ml: Youth Specialties, 2004 ), 23. Losey has called 
this the "Amazing Learning Loop of Depth". 
62 Losey, Experiential Youth Ministry. 
63 In 2007 the web site of Experiential Based Learning Systems, Inc. list 157 pages of bibliography 
covering the years of 1971 through 2007. 
http://www.learningfromexperience.com/html!research_library.htm1 (accessed November 14, 2007). 
64 David A. Kolb, Experiential Learning: Experience as the Source of Learning and Development 
(Upper Saddle River, NJ: Prentice Hall, Inc., 1984), 5. Kolb's presentation is known as the Experiential 
Learning Cycle or the Kolb Cycle. 
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considering the possibility of doing something with it."65 This was exactly how Jesus was 
teaching his disciples. 
The teams that Jesus and Paul worked with were leaders in self-propagation 
meaning they had an internally driven succession plan of passing on their role and 
commissioning of more leaders. Today leadership succession plans are in dire straits both 
in the church and in the corporate arena. Harvard School of Business, Baker Foundational 
Professor James Heskett states and then asks "CEO and other leadership talent may be 
best developed within a firm rather than imported ... .If such people-insiders with an 
outsider's perspective-provide answers to the need for such things as continuity, 
intimate knowledge of the organization, and a fresh look at the business, why don't we 
see more of them ?"66 In churches and in para-ministries the 'sorting out' of leader 
succession is a continual upheaval to the relationships of ministry and to the consistent 
goals in ministry opportunities and locations. 67 
65 M. Keeton and P. Tate, Learning by Experience- What? Why? How? (San Francisco, CA: 
Jossey-Bass, 1978), 2, quoted in David A. Kolb, Experiential Learning, 5. 
66 James Heskett, "Why Is Succession So Badly Managed?" Working Knowledge for Business 
Leaders, Weekly Newsletter, November 5, 2007. http://hbswk.hbs.edu/item/5809.html (accessed November 
14, 2007). 
67 Ram Charan, Leaders At All Levels: Deepening Your Talent Pool To Solve the Succession Crisis 
(San Francisco, CA: John Wiley & Sons, Inc., 2008). Charan writes in his Introduction: "Crisis may be an 
overused word, but it's fair description ofthe state of Leadership in today's corporations ... .To fix the 
problem, you have to get to its root, which is the faulty conventional wisdom about what leadership is and 
how to improve it. ... The foundation of an approach to leadership development that focuses on spotting 
leaders early and putting them in situations that drive them to grow fast ... .I call this approach the 
Apprenticeship Model ... . Apprentices are people who learn from doing, and that is precisely what the 
Apprenticeship Model provides: practice, feedback, corrections, and more practice." 1-2. 
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How could we employ these methods in the Youth Team model? The first idea 
afloat, outlined below, brought mostly blank stares from friends and committee members. 
I must admit that it was a pretty radical idea and it would bring a level of intensity to the 
team and the training period that most of us would have a great deal of difficulty 
functioning with. However, it would expand the base and benefit a larger number of the 
people. This proposal was confirming a foundational biblical principle for me. 
I asked two basic questions: 
1. Could the training experience be incorporated into part of the selection 
procedure? 
2. Could the training opportunity be expanded to significantly benefit a 
larger number of people? 68 
The proposal was to: 
Develop a training period that would challenge 1 0 young people to come 
together69 for a 1 0-week session that would have as its goal a 4-fold purpose: 
a) Tremendous personal growth as the group shares their lives with each other. 
b) Intensive leadership skill training. 
c) Unique involvement in summer outreach events. 
d) The 'body' out ofwhich would extend the Youth Team. This team would 
experience the opportunity ofbeing 'sent out' from among the others.70 
Furthermore, I wrote: 
Why such a proposal? 
68 Bell, "Summer Training 1978," written in the early fall of 1977, Personal papers. 
69 By this time in 1977, Lynda and I had managed to buy a three-bedroom house with a full 
apartment in the basement, which we felt had plenty of room for ten people plus our new baby 
daughter, Nicole and ourselves. 
70 Bell, "Summer Training 1978," written in the early fall of 1977, Personal papers. 
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1. The short term 'mission' experience is perhaps one of the most significant 
challenges for young people today .... Young people want to give of 
themselves and be challenged to grow in their faith. Here is such an 
opportunity. 
2. The larger group experience would strength the training of the Youth 
Team. The realization of being an extension of a larger body would serve 
as a great source of personal and prayer support. The larger body of six 
plus directors would give the Team a very solid foundation. 
3. The 10 members would all benefit from the training and all would be great 
resource people for the local church. After the training period the six 
returning to their home churches would be a real asset. Their contribution 
to the local church throughout the coming years would be greatly 
enhanced. 
Key issue: Does such an extension ofthe Youth Team training period 
seem good to this Board and to the Lord?71 
I could hardly believe my eyes when I discovered this typed document. I had 
memories of this idea and I had spoken of it many time of over the years, but no idea how 
clearly it was developed. My best and clearest recollection was of standing outside our 
home on Hohner Avenue in Kitchener one cold fall Saturday morning talking with my 
most radically-minded friend, David Annett and getting a simple response, "Are you 
crazy, Denis?"72 
This idea did not go forward. 
The second discussion involved the passing on of the leadership and training of 
the next Youth Team. This occurred at a meeting held on June 181h, 1977 in Kitchener 
with Keith Elliott, Jerry Lewis, Don Sutherland, Fred Witmer, John Yates, and myself 
present. The motion read: "The board appoints Denis to talk to the four previous Team 
71 Bell, "Summer Training 1978," written in the early fall of 1977, Personal papers. 
72 This has been said to me quite a number of times over the past 40 years! 
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members individually concerning the possibility of directing the next team."73 John, 
Brian, and Helen were all attending university in the Kitchener, Ontario area. Carol was 
studying at Trinity Western University in Langley, British Columbia. John was married 
to Sandy Noble and Helen was married to Russ Stover. The minutes of September 22nd 
1977 reported the following: 
Denis reported about past team members' reactions to directing the term. -Carol 
definitely said no. -Brian said that a married couple was preferable -Russ and 
Helen are interested but undecided. -John and Sandra are interested but 
undecided. The deadline for finalizing directors is December 1. It is the general 
feeling of the Board that Denis and Lynda along with either one couple or a single 
person from the past team direct it. 74 
It needs to be noted that this plan to have previous Team members involved in 
Team leadership did not work out for 1978. However this was cutting edge thinking 
about the leader shop experience and I will return to it in the next sub-section of this 
chapter. 
The Rest of the Story: 1984-2008 
In this final section of chapter one, I complete the memoirs with a short overview 
of four developments over the years. First to trace the leaders' leadership position over 
the past 33 years and to understand that there has been a clear history of systematically 
attempting to 'pass the torch' from one leader to another. Secondly to outline the name 
change that occurred in 1992 from Youth Team to YouthBuilders. Thirdly to understand 
73 Minutes ofthe Board, Ontario Missionary Youth, June 18, 1977, Janet Sherk, secretary, 
Evangelical Missionary Church, Canada East, Kitchener, Ontario. 
74 Minutes ofthe Board, Ontario Missionary Youth, September 22, 1977, Janet Sherk, secretary, 
Evangelical Missionary Church, Canada East, Kitchener, Ontario. 
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the significance of broadening the foundational base of this ministry opportunity with the 
formal involvement of the Brethren In Christ, Canadian Conference75 in sharing this 
program. Finally, to note that a residential facility (known as the Centre for Student 
Leadership76) was provided in 2002 for the group to use for training and community 
living experiences. 
After the first two teams of 197 5-197 6 and 1978-1979, teams have been trained 
and worked during the years, 1984-1985, 1988-1989, 1992-1993, 1996-1997,2000-2001, 
2003-2004,2005-2006, and 2007-2008.77 So this is now 10 seasons of team development 
involving 58 students over a period of 33 years. The oldest team member is now 53 years 
old and serving in international health development work. The youngest team member is 
18 years old and just completing her year of service. 
I have already outlined the attempt at 'passing the torch' from the 1975-1976 
team to the 1978-1979 team and about how that did not come to fruition; however for the 
third team, changes were made. 
Gavin Wark, one of the team members from 1978-1979 was nominated by the 
Youth Board and elected by the District Conference to become the first paid part-time78 
youth director in the Missionary Church, Canada East in the fall of 1983. The next Youth 
Team was fonned in 1984. He led the new team out of Lynda's and my even larger 
75 http://www. bic-church.org/connect/conference/canadian/default.asp (accessed November 7, 
2007). 
76 http://www.thecsl.com/ (accessed November 7, 2007). 
77 A decision was made in 2003 to continue to sponsor teams on an every other year basis. 
78 Gavin Wark graduated from York University, attended Regent College in Vancouver for one 
year and returned to Ontario. In the summer of I 983 I was able to pass the direct responsibilities of the role 
to Gavin. Gavin was the first paid youth director for the denomination. It was a part-time salary but Gavin 
worked full-time. I continued to remain on the Youth Board and for many years acted in the Chair role. 
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fannhouse79 located in the Collingwood area of Ontario. Then with the next team in 
1988, Gavin worked with another 1978-1979 team member, Charlie Mashinter and his 
wife, Becky to host the training out of their home and church in Stouffville, Ontario. In 
1989, Gavin married Peggy Wilson. They directed the teams of 1992 and 1996. 
In 2000,80 with the desire to expand the work to include two denominations Gavin 
invited Mike and Melri Wright, who were both former Youth Team members from 1988-
89, to take on the responsibility of leading the training of eight team members to serve as 
two-four member teams, one in each denomination. Mike and Melri 81 were working in 
the Brethren in Christ Church Canadian Conference as youth leaders and this allowed the 
base to be broadened. Over the next eight years, Mike and Melri led teams in 2000-2001, 
2002-2003, 2005-2006, and 2007-2008, along with previous team members working as 
summer interns. 82 Denis and Lynda have worked in a support role as time and 
opportunity allowed. Lynda in particular took on the role of relationship skill building. 83 
The participation of Gavin and Peggy has continued in every team since 1992. Also, a 
couple, from a Brethren In Christ Conference in the United States, Rodney and Amy 
79 This was a five-bedroom home with lots of meeting space. 
80 Again the farmhouse was utilized along with Mike and Melri's home in Collingwood. For the 
first time, team members during the training summer were also billeted out in homes in the community in 
pairs. 
81 Mike Wright and Melri Otterbein were both originally from the Missionary Church 
denomination and participated in the 1988 Youth Team. They married on June 9, 1990, worked part-time in 
youth ministry while they studied at York University, Toronto, and then began full-time in youth work with 
a Brethren In Christ church in Southern Ontario in 1993. 
82 During the training summer of2005, two members, Soha and Mark from the 2003-2004 teams 
were on-site to assist in the work. During the summer of2007, one of the members, Bethany from the 
2005-2006 team helped in this intern role. 
83 Lynda holds a Masters of Science in Family and Marriage Therapy and is an American 
Association of Marriage and Family Therapists approved therapist and supervisor. Lynda has been 
involved in private practice for the past 20 years. 
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Hess, worked in a volunteer capacity as support staff for the summers' trainings of2005 
and 2007.84 The vision of a wider base ofleaders and successful leadership succession 
has been a reality. 
The second item of note was the name change in 1992. The original title was 
pretty simply the Ontario Youth Team or just the Youth Team. It was non-descript, not 
defining the role of the team. The search for a better name was a perpetual topic of 
discussion. In 1988, Jim Burns had published a comprehensive text on youth ministry and 
it quickly became the biggest selling book for a new crew of professional and volunteer 
youth workers around the world. The original edition was entitled The Youth Builder. 85 
This book certainly caught Gavin's attention and, in fact Gavin invited Jim to speak an 
annual event known as Pitch'n Praise,86 a youth retreat weekend in the province of 
Ontario. Gavin spoke with Jim about using a 'take-off on the title for the Youth Team 
and Jim's response was positive, so the teams from 1996 on have been known as 
YouthBuilders. This name spoke to both the training and the work ofthe team. 
As previously mentioned the team of the millennia! year 2000 became the teams 
of 2000. The background in understanding the introduction of the Y outhBuilders to 
another denomination was based on historically close familiar bonds. It should also be 
noted that both denominations have similar historical roots in the radical reformation of 
the fifteenth century, and their immigration to Pennsylvania and on into southern Ontario. 
Both groups were strongly influenced by the Wesleyan Holiness movement here in North 
84 Rodney is currently an elementary school teacher and Amy is involved in Youth Ministry 
leadership roles in the Brethren In Christ denomination in Pennsylvania. 
85 Jim Burns, The Youth Builder (Glendale, CA: Gospel Light, 1988). 
86 http://www.evangelicalmissionaryyouth.ca/pnp/index.asp (accessed November 7, 2007). 
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American. Both groups have a rather small, close-knit family subculture with crossover 
in Bible college education87 and pastoralleadership.88 
Furthermore, our reasoning was straightforward. If it was going to be possible to 
expand the influence of this leadershop model, we believed those involved would have to 
have a clear understanding of the background and philosophy of the work. In affect we 
desired to have apprentices continue in this track. Without active involvement in this 
particular experience of commitment, without the growth in personal skills, and without 
the understanding oflife-long learning, the ability to work in the context of young 
students, and in the trenches of low pay and little glory, this model would not be grasped 
and grown. So we needed like-minded people, prepared to do the work. 
Such was the case with Mike and Melri, one of three couples who had married in 
the time following their year of working on a team. I have related their role earlier in this 
chapter; however their involvement in the Brethren In Christ church made it possible to 
introduce this ministry model to this group. In 2000, Mike and Melri led the teams, which 
were trained out of a local Brethren In Christ church, and developed two teams of four 
students who after their summer training together went in two directions, one touring the 
churches of each of the two denominations. This has been the case for all of the following 
teams to date. 
87 Emmanuel Bible College, founded by the Missionary Church, receives funding from the 
Brethren In Christ, Canadian Conference and has a covenant proposal pending with Canadian Conference 
to share in theological education. 
88 In 2007, in a review of the paid pastoral leadership in the Brethren In Christ, Canadian 
Conference, 16 out of 72 personnel have also served in the Evangelical Missionary Church of Canada. 
"Agenda", Canadian Conference of the Brethren In Christ Church. One Hundred Sixteenth Annual 
Conference, April2l, 2007, Niagara Christian Community of Schools, Fort Erie, Ontario. 
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Fourthly, Gavin had been formulating a concept that would continue to solidify 
the student leadership-training model that was in place. He circulated early documents in 
1997. In 1999, he and I presented a PowerPoint presentation to a gathering of over 500 
adults at a 25-year reunion to celebrate the significance of youth ministry in the context 
of the Evangelical Missionary Churches89 in Ontario. This presentation was to clarify the 
vision and goals of working with students and broaden the work beyond the 
Y outhBuilders and Leadership Advance to further opportunities. The ministry of the 
Y outhBuilders had set a precedent for leadership development and this experience 
allowed for a broader purpose to be stated. In a formal document this purpose was stated 
as "Helping young leaders develop their Godly influence and discover their life 
rnission."90 This effort was also reflected in the hearts of Mike and Melri working in the 
Brethren In Christ church and partnering with Gavin. 
After the training of the 2000-2001 teams, Mike and Melri were seeking to find a 
horne base to support the work of the student training of both the Y outhBuilders and 
other denominational youth ministry projects. Gavin, Mike and Melri were in constant 
communication concerning these goals. After almost two years of real estate searching, a 
location was found. 91 In 2002, a five-acre property, a farmhouse and residential addition 
in a beautiful treed and recreational setting was secured to use for housing the training of 
the teams. It is now the building and property that houses the Centre For Student 
89 The Missionary Church of Canada merged with Evangelical Church, Canada to become the 
Evangelical Missionary Church of Canada in 1993. 
90 Bell, "Welcome to the Centre For Student Leadership Grand Opening," Personal papers, June 
21,2003. 
91 This was made possible through the generosity of a donor who made the purchase of the 
property for the Centre for Student Leadership's use. 
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Leadership. One of the founding distinctions is that the Centre does not reside in one 
location but is a portable coricept of relationships and skill training. 
A Team Member's Musings 
One of the members of the 1978-1979 team wrote a reflective essay following the 
team experience. It spoke clearly to the issues and challenges of leadership/shop 
development. It may also be the reason why the extended training and selection ideas 
were valid concepts that need to be at the forefront of our thinking. It also demonstrates 
the merit for the team to be grounded in relational skills. The message of this note was 
clear and kind, but frank. 
I will never regret or forget my year as a member of the Ontario Youth Team. It 
was a year of sharing Jesus Christ with young people and encouraging them in 
their spiritual lives ... our major method of attaining these goals was by developing 
relationships as team members ... as I mentioned before, relationships were one of 
the most important ways of attaining our goals and rightfully so. There were 
seven different groups of people that I had to deal with; 1) Denis Bell, our 
director, 2) the other team members, 3) pastors, 4) youth executives and the young 
people they represent, 5) youth workers, 6) the church as a whole, and 7) our 
hosts ... 
Denis Bell, an assistant pastor in one of our larger churches intrigued me and I 
always wanted to get to know him better. He, being the Canada East Youth 
Director, was the brain behind most of our provincial youth conventions I had 
attended for years. I was impressed with his originality, humility and efficiency 
that was evident in all he did even though I didn't know him personally. The 
summer was our first personal contact that we had. I, along with the rest of the 
team, lived with Denis, his wife Lynda and their 1 and a half year old daughter, 
Nicole. Denis and I got along well in our working relationship but it was a 
strained after-hours acquaintance. To me, Denis was often insensitive and his 
honesty seemed to be cruel bluntness. We went to a restaurant where a team 
member had worked and was proud of and Denis criticized everything in the 
place the whole time we were there. He often was irrational in discussions in an 
attempt to prove his point and insisted on knowing our whereabouts at all times 
which hit me the hardest because I valued and enjoyed my privacy and 
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independence. Once we were on the road, our relationship improved. As a team, 
we made our own decisions and only had to report to Denis twice a week. I think, 
by early 1979, Denis recognized and accepted my independent spirit, which, in 
turn, allowed our relationship to develop on a friendly level. I also, then, 
understood and accepted the characteristics in Denis and learned to appreciate his 
dedication to the church and the valuable insights, which contributed immensely 
to my own personal understanding of many issues (especially concerning the 
church, the big corporation rip-off, and following God). 
About a month after the team officially ended, we met for an evaluation time and 
I'm pleased that our social relationship has improved considerably ... all of the 
relationships I developed throughout the year, whether lasting or temporary, were 
both challenging and frustrating as I have shown above. They increased my 
understanding of people and multiplied my desire to continue working with them 
and the church. The year as a whole also gave me personal goals to aim for 
namely to finish my education and pursue a career in the church. 92 
Here was a fine example of emotional intelligence displayed. Visible were the 
edges of personalities and their ability or inability to perceive their own emotions and the 
emotions of those around them. In the illustration given, we have displayed a flippant or 
careless attitude at the restaurant; a dominant attitude of opinion by a leader; the 
disregard of the thinking of others in order to make a point; being insensitive to the 
feelings of others in the expression of their own sense of freedom and commitment. All 
of these attitudes and actions demonstrate the impact that we have on those around us, let 
alone the impact we might have in leadership development. The habits and reactivity that 
we display are glimpses of the real person. Our level of awareness of these is paramount 
to our ability to lead. Thus the purpose of this dissertation is to investigate the role of 
emotional intelligence and the Youth Team/Y outhBuilders model. 
In chapter two we will present the history of emotion as a construct in academic 
and human resource applications. 
92 Bell, written in the fall of 1979, Personal papers. (Used with permission: All interviews were 
confidential; the names of interviewees are withheld by mutual agreement.) 
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CHAPTER TWO 
EMOTION AND LEADERS 
The Claim 
The relationship of emotional development to leadershop development is central 
to this dissertation. This chapter will undertake an interdisciplinary approach to the 
history of emotions. Chapter three will investigate the Biblical foundations of emotion. In 
chapter four our goal will be the assessment of "Emotional Intelligence" within the 
Y outhBuilders experience. Our specific achievement in chapter five will be to draw 
conclusions and recommend the future development in this leadershop training model. 
We concluded chapter one with the very sincere observations by one student in 
1979. This exposed the need to continually understand and develop the role of emotional 
intelligence in the entire Y outhBuilders model. It is very important that both the leaders 
who train and student leaders in training be conscious of the interaction of leadershop and 
emotion. We learn first and foremost to be emotionally intelligent or unintelligent by 
being in relationship. Furthermore, if we want to describe our model as a leadershop of 
continual interaction in learning, then there must be an integrated approach to the 
development of the relationships. We will come to understand that this involves the head, 
the heart, and the hands. In effect the entire person encompasses the body and the mind. 
Leader development cannot take place without emotional sensitivity and actions. 
Therefore being in a leadershop connects one in a particular relational direction. 
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The world of emotion is rather large and quite popular. 1 This chapter is concerned 
with qualifying this statement. A google.com2 search for the word 'emotion' sourced 
48,500,000 sites. With an's' added the number goes up to 53,400,000.3 The word 
'emotional' produced an overwhelming 99,400,000 hits. 4 Two days later the same search 
had risen to over 101,000,000 hits.5 
The topic of emotion has now become one of the most significant factors in the 
study of leadership. One of the recent (2006) textbooks published for Masters of Business 
Administration students entitled Inspiring Leaders listed some significant statistics. 
Leadership development is 'Big Business'. The book begins by referencing a 2003 
'google.com' search using the key word 'leadership'. This survey yielded 9,450,000 
references.6 A current (December 2006) search on google.com yields over 165,000,000 
results for the word 'leadership'. However, the importance in this statistical search is the 
high frequency of the use of the word 'leadership' .7 The real question in this popular use 
1 Specifically we will be concentrating on the popular designation called "Emotional Intelligence." 
This chapter will begin will a broader historical survey to introduce the current interest in emotion. 
2 Google.com is one of the most popular search engine. 
www.goggle-search-engine.org/ (accessed December 8, 2006). 
3 http://www.google.com/search?client=safari&rls=en&q=emotions&ie=UTF-8&oe=UTF-8 
(accessed 05/12/06). http://www.google.com/search?client=safari&rls=en&q=emotions&ie=UTF-
8&oe=UTF-8 (accessed December 5, 2006). 
4 http://www.google.com/search?client=safari&rls=en&q=emotional&ie=UTF-8&oe=UTF-8 
(accessed December 5, 2006). 
5 http://www.google.com/search?client=safari&rls=en&q=emotional&ie=UTF-8&oe=UTF-8 
(accessed December 7, 2006). 
6 R. M. Fulmer, "The evolving paradigm of leadership development," Organizational Dynamics 
26, 1997, 59-72, in Burke, "Inspiring Leaders: An Introduction," in Burke and Cooper, Inspiring Leaders 
(New York, NY: Routledge, 2006), 1. 
7 http://www.google.com/search?client=safari&rls=en&q=Ieadership&ie=UTF-S&oe=UTF-8 
(accessed December 5, 2006). 
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is differentiating the outstanding from average performing leaders and managers. This 
continues to be a difficult challenge. Jim Bolt, Chairman and Founder of Executive 
Development Associates Inc., a leading consulting firm specializing in the strategic 
executive development, authored a recent article in the outline version of Fast Company 
and wrote, 
I believe that this leadership crisis is in reality a leadership development crisis. 
While it's true that leadership development has become a corporate priority, the 
development systems of most organizations are outdated and tend to create and 
reward leaders who are one-dimensional. At a time when the challenges facing 
leaders and their organizations have never been more complex or daunting, it's 
clear that we need fully developed leaders.8 
Bolt defines "fully developed leaders"in a three-dimensional framework with skills 
relating to business, leadership, and personal effectiveness. It is in personal effectiveness 
that we find the emotional requirement. 
In study after study from 1982 through 20029 four out of five key competenc/0 
clusters are related to emotions. These clusters are: 
1. cognitive competencies, such as systems thinking and pattern 
recognition; 
8 Jim Bolt, "Developing The 3-Dimensional Leader," Fast Company: Resource Center Learning, 
October 24, 2007. http://www.fastcompany.com/resources/learning/bolt/developing-3dimensional-leader-
102407.html (accessed November 8, 2007). 
9 Richard Boyatzis, "Leadership Competencies," in Inspiring Leaders, Burke and Cooper, eds., 
119. Boyatzis lists the following sources of research in the key competency clusters: Richard Boyatzis, The 
Competent Manager: A Model for Effective Performance, (New York, NY: Wiley, 1982); Daniel Goleman, 
Working with Emotional Intelligence (New York, NY: Bantan, 1998); Daniel Goleman, Richard Boyatzis, 
and Annie McKee, Leadership and Emotional Intelligence (Boston, MA: Harvard Business School Press, 
2002); A. Howard and D. Bray, Managerial Lives in Transition: Advancing Age and Changing Times (New 
York, NY: Guilford Press, 1988); J. Kotter, The General Managers (New York, NY: Free Press, 1982); G. 
Latham, R.Hodgetts, and S. Rosenkrantz, Real Managers (Cambridge, MA: Ballinger Press, 1988); L. 
Spencer and S. Spencer, Competence at Work: Models for Superior Pe1jormance (New York, NY: Wiley, 
1993); G. Thornton and W. Byham, Assessment Centers and Managerial Performance (New York, NY: 
Academic Press, 1982. 
10 Boyatzis, "Leadership Competencies," in Inspiring Leaders, edited by Burke and Cooper, 120-
1. Boyatzis defines 'competency' as "a capability or ability. It is a set of related but different sets of 
behaviour organized around an underlying construct, which we call the 'intent'." 
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2. emotional intelligence self-awareness competencies, such as emotional 
self-awareness; 
3. emotional intelligence self-management competencies, such as 
emotional self control, adaptability, and initiative; 
4. emotional intelligence social awareness competencies, such as 
empathy; 
5. emotional intelligence relationship management competencies, such as 
developing others and teamwork. 11 
In the rest ofthis chapter, we discover that since 1995 there has been a revolution 
of interest in both the theory and application of emotion in our daily lives. Specifically 
the phrase "emotional intelligence" has risen on the horizon as a rainbow of hope. 
According to a list produced in the book, A Critique of Emotional Intelligence: What are 
the Problems and How can They be Fixed, here are an example of a few of the claims for 
Emotional Intelligence: 12 
•!• Accounts for 80% of work performance and life success 13 
•!• Is directly linked to career progression14 
•!• Results in individuals who make better leaders15 
•!• Leads to people being self-starters and self-motivated16 
•!• Results in individuals who are more altruistic 17 
11 Boyatzis, "Leadership Competencies," in Inspiring Leaders, Burke and Cooper, 119-20. 
12 Peter J. Jordan, Claire E. Ashton-James, and Neal M. Ashkanasy, "Evaluating the Claims: 
Emotional1ntelligence in the Workplace," in A Critique of Emotional Intelligence: What are the Problems 
and How can They be Fixed? ed. Kevin R. Murphy (Mahwah, NJ: Lawrence Erlbaum Associates 
Publishers. 2006), 189-213. 
13 Daniel Goleman, Working with Emotional Intelligence (New York, NY: Bantam Books, 2000), 
quoted in Murphy, ed. A Critique of Emotional Intelligence, 190. 
14 Goleman, Working with Emotional Intelligence, quoted in Murphy, A Critique of Emotional 
Intelligence, 190. 
15 Goleman, Working with Emotional Intelligence, quoted in Murphy, A Critique of Emotional 
Intelligence, 190. 
16 Goleman, Working with Emotional Intelligence, quoted in Murphy, A Critique of Emotional 
Intelligence, 190. 
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•!• Contributes to better teamwork 18 
•!• Results in better coping with stress 19 
•!• Leads to better decisions20 
•!• Results in individuals who have morally superior values. 21 
Emotion through the Centuries 
Emotion as a construct in the lives of human beings has a rich history. The 
etymology of the word 'emotion' as found in the Online Etymology Dictionary is: 
1579, "a (physical) moving, stirring, agitation," from M.Fr. [Middle French, c. 
1400-1600] emotion, from O.Fr. [Old French, c. 900-1400] emouvoir "stir up," 
from L. [Latin] emovere "move out, remove, agitate," from ex- "out"+ movere "to 
move" (see move). Sense of "strong feeling" is first recorded 1660; extended to 
"any feeling" 1808. Emote is a 1917 back-formation. Emotional "liable to 
emotion" is from 1857?2 
17 C. Cherniss and M. Alder, "Promoting Emotional Intelligence in Organizations: Making 
Training in Emotional Intelligence Effective," American Society for Training and Development 
(Alexandria, VA: ASTD Press, 2001 ), quoted in Murphy, A Critique of Emotional intelligence, 190. 
18 Vanessa Urch Druskat and Steven B. Wolff, "Emotional Intelligence as the basis of leadership 
emergence in self-managing teams," The Leadership Quarterly, 15 4 (October 5, 2002), 505-522, quoted in 
Murphy, A Critique of Emotional intelligence, 190. 
19 Neil. M. Ashkanasy, C. E. Ashton-James, and P. J Jordan, "Performance impacts of appraisal and 
coping with stress in workplace settings: The role of affect and emotional intelligence," in P. Perrewe and D. 
Ganster, eds., Research in occupational stress and wellbeing, Vol. 3: Emotional and psychological processes 
and positive intervention strategies (Oxford, UK: Elsevier/JAI Press, 2004), 1-43, quoted in Murphy, A Critique 
of Emotional intelligence, 190. 
20 Peter J. Jordan, Neil. M. Ashkanasy, and C.E.J. Hartel, "Emotional intelligence as a moderator 
of emotional and behavioral reactions to job insecurity," Academy of Management Review, 27, 2002: 1-12, 
quoted in Murphy, A Critique of Emotional intelligence, 190. 
21 Robert K. Cooper and Ayman Sawaf, Executive E. Q.: Emotional intelligence in Leadership and 
Organization (New York, NY: The Berkley Publishing Group, 1997), quoted in Murphy, A Critique of 
Emotional intelligence, 190. 
22 http://www.etymonline.com/index.php?search=emotion&searchmode=none (accessed 
December 7, 2006). 
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Previous to this period ( 1600) according to the ancient classics, emotion was 
described as 'passions.' The list of words outlining these passions is familiar to us today. 
Robert Fuller notes that the third century B.C.E. Indian text, Natyashastra23 "distills 
centuries of thought on this topic by enumerating the nine basic emotions: sexual passion, 
amusement, sorrow, anger, fear, perseverance, disgust, serenity, and wonder."24 Aristotle 
weighed into the topic of emotions in his books of debates entitled Rhetoric and Ethics. 25 
Robert Solomon introduced a section of Aristotle's writing with the following comments, 
What Aristotle has to say about anger illustrates the complexity of his view of 
emotion. Among the necessary elements of and conditions for anger, for example, 
we find moral beliefs about the wrongness of contempt, spite, and insolence; 
beliefs about our social status and how individuals should be treated; a desire for 
revenge, and pleasure in the contemplation of revenge; and frequently, a special 
circumstance (e.g., being insulted in front of rivals or admirers provokes greater 
anger than being insulted in front of people whose opinions we do not care 
about)?6 
The Stoics went on to build a wall to keep emotions out. Cicero states, "we want 
the happy man to be safe, impregnable, fenced and fortified, so that he is not just largely 
unafraid, but completely."27 Furtak comments, "passions, the Stoics argue, are false, and 
it is within our power to eradicate them in the name of preserving our cognitive 
23 
"It is an encyclopedic work having 37 chapters and it deals with various topics, which are 
necessary for the production and presentation of the drama before the spectators." Asawari Bhat, quoted in 
Indian Institute of Technology Bombay, Department of Humanities and Social Sciences, 
http://www.hss.iitb.ac.in/courses/HS450/notes2.htm (accessed November 8, 2007). 
24 Robert C. Fuller, Wonderfrom Emotion to Spirituality (Chapel Hill, NC: The University of 
North Carolina Press, 2006), 10. 
25 From (1378a20-1380a4) Rhetoric; (1 094a) N icomachean Ethics; (118la) Great Ethics; 
(1214a) Eudemian Ethics; (1249a) On Virtues and Vices; (1252a) Politics; (I343a) Economics. 
26 Robert C. Solomon, What is an Emotion? Classic and Contempormy Reading, 2nd ed. (Oxford, 
England: Oxford University Press, 2003), 6. 
27 Cicero quoted in Richard Furtak, A Wisdom in Love: Kierkegaard and the Ancient Quest for 
Emotional integrity (Notre Dame, IN: University ofNotre Dame Press, 2005), 20. 
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integrity .... Stoics, in other words, do not triumph over passions as they occur, but shun 
whatever may lead to emotion. "28 
Emotion in the Middle Ages takes on a decidedly Christian and Church flavor. 
Keith Oatley comments, 
It is curious to reflect on the historical transformations of ideas that have 
resonance for people. One of the most profound and far-reaching of such 
transformations occurred among early Christians like Origen and Evagrius. For 
them ... the bad emotions, which the ancient Stoics strove to extirpate, became 
sins. Evagrius nominated eight bad thoughts which were like Chrysippus' first 
movements: thoughts of gluttony, fornication, avarice, distress, anger, depression, 
vanity, and pride ... Later the church settled on a number of sins ... seven ... gluttony, 
lust, avarice, envy, anger, sloth, and pride. All are emotions. 29 
The medieval scholastic tradition has been the focus of two significant works: 
Richard Sorabji's entitled Emotion and Peace of Mind: From Stoic Agitation to Christian 
Temptation and Simo Knuuttila's entitled Emotions in Ancient and Medieval Philosophy. 
They are required reading for any serious study in the history of emotion. 30 These books 
complement each other in covering this period in time. Reviewer David Konstan from 
Brown University makes the following comment: 
It is a great merit of Simo Knuuttila's book that it surveys philosophical theories 
of emotion from Plato all the way to the fourteenth century in the Latin-speaking 
west, concluding with a brief mention ofBatholemeus Arnoldi de Usingen and 
Jodocus Trutfetter, and the Margarita philosophica of Gregor Reisch. I had never 
heard of these last thinkers either (to my dismay, since they were, I am informed, 
the teachers of Luther), but we now have a convenient two-page summary oftheir 
views on emotion and an idea of where to find the relevant texts. No other book 
known to me provides such comprehensive and detailed coverage--Richard 
Sorabji's excellent Emotion and Peace of Mind: From Stoic Agitation to Christian 
28 Furtak, A Wisdom in Love, 17. 
29 Keith Oatley, Emotions: A Brief Hist01y (Oxford, England: Blackwell Publishing, 2004), 50. 
30 Richard Sorabji, Emotion and Peace of Mind: From Stoic Agitation to Christian Temptation 
(Oxford, England: Oxford University Press, 2000); Simo Knuuttila, Emotions in Ancient and Medieval 
Philosophy (Oxford, England: Oxford University Press, 2004). 
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Temptation goes only to the Christianity of late antiquity--and extending the 
treatment of emotion beyond the classical world into the Middle Ages and down 
to the eve of the Reformation is highly desirable, since both the continuities and 
the discontinuities are remarkable ... K.'s [Knuuttila] book will be an excellent 
starting point for any future investigations ofthe history of the emotions.31 
The Renaissance period produced the work of Descartes (1595-1650) and Spinoza 
(1632-1677). 
Descartes' theory of emotion and his theory of mind outlined a metaphysical 
distinction between two kinds of substances-mental and physical. The mind ... is 
'extended substance,' defined by properties of thought and free will. Bodies ... are 
extended in space and subject to the mechanical laws of physics. 32 
Spinoza's response to Descartes was to follow the Stoics and see "the world as 
wholly determined, wholly outside our control; and so his [Descartes] conception of 
wisdom is ... a refusal to be 'moved' by emotion, an attempt to 'see through' emotions 
with reason."33 Solomon claims, "it is only recently that the various disciplines concerned 
with emotions were separated from each other and scattered into separate university 
departments and self-consciously different methodologies."34 
31 David Konstan, B1yn Mawr Classical Review, Richard Hamilton, James J. O'Donnell, and 
Catherine Conybeare, eds., 2005.06.0, in a review of Emotion and Peace of Mind: From Stoic Agitation to 
Christian Temptation, by Richard Sorabji; in a review of Emotions in Ancient and Medieval Philosophy, by 
Simo Knuuttila. http:/lccat.sas.upenn.edu/bmcr/2005/2005-06-0 l.html (accessed December 03, 2006). 
32 Robert C. Solomon, What is an Emotion? Classic and Contemporary Reading, 2nd ed. 
(Oxford, England: Oxford University Press, 2003), 20. 
33 Solomon, What is an Emotion? 31. 
34 Solomon, What is an Emotion.? 55. 
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The 191h Century 
The mid-191h century prefaces the work of Charles Darwin (1872), William James 
(1884), and Sigmund Freud (1915). In 1872, Darwin, the biologist, introduced his third 
book: The Expressions of Emotions in Man and Animals.35 Using his own observational 
skills he studied the physical features of emotions in both animals and humans. From this 
he drew out many probing insights. For example, Darwin's physical indictors of 
'surprise' : 
opening wide of the eyes; raising ofthe eyebrows; transverse wrinkling of the 
forehead; opening of the month; protrusion of the lips; sudden oral inhalation; 
clucking of the tongue; raising ofthe arms, with palms outwards and fingers 
separated; clapping of the hand over the mouth. 3 
He offered three main principles explaining the origin of emotional expression: 
(1) survival value in dealing with emotionally arousing situations (2) opposite emotions 
to useful emotions (3) physiological changes that occur during emotional experiences.37 
This work has found renewed interest in recent years. 38 
William James was a physician and professor in anatomy and physiology at 
Harvard who became interested in psychology, philosophy and religious studies. James 
produced an essay in 1884 entitled, 'What is an Emotion?' and his influential book in 
35 Charles Darwin, The Expressions of Emotions in Man and Animals (New York, NY: D. 
Appleton and Company, 1899). Originally published in 1872. 
36 Charles Darwin, The Expressions of Emotions in Man and Animals, quoted in Stuart Walton, A 
Natural History of Human Emotions (New York, NY: Grove Press, 2004), 315. 
37 Solomon, What is an Emotion? 58. 
38 Solomon, What is an Emotion? 58. 
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1902, The Varieties of Religious Experience. 39 The crossover from philosophy moved 
into psychology and then into religious studies with the publication of these works. 
James' main point in his book was that "feelings are the deeper source ofreligion."40 
Freud takes the discussion of religion and emotion one step further: 
Sigmund Freud (1859-1939) was undoubtedly the most eloquent of those who 
realized that this connection between religion and emotion could also be used to 
demonstrate that religion is a backward, retrogressive force with human 
nature ... arguments that attacked religion precisely because it was linked with 
emotions rather than with reason. Both arguments associated religion with 
specific emotions he deemed inimical to the full development of humanity's 
potential for rational self-control. Freud links religion with feelings of 
helplessness, dependency, and fear ... Yes, religion is linked with particular 
emotions, but it is in humanity's highest interest to suppress these emotions and 
replace them with clear problem-solving rationality. 41 
The 201h Century 
A short review of emotions from a 'google earth' perspective42 is necessary to 
observe how the past 2000 years have made possible for this "rather large and quite 
popular"43 topic of emotions to occur. 
39 William James, The Varieties of Religious Experience (New York, NY: Touchstone, 1997), 
Originally published in 1902. 
40 Paul Thagard, Hot Thoughts, Mechanisms and Applications of Emotion Cognition (Cambridge, 
MA: The MIT Press, 2006), 238. 
41 Robert C. Fuller, Wonder from Emotion to Spirituality (Chapel Hill, NC: The University of 
North Carolina Press, 2006), 5. 
42 http://earth.google.com/ is a website that uses satellite imagery and map to allow one to zoom in 
and out on a particular coordinate anywhere in the earth. "Fly from space to your neighborhood; tilt and 
rotate the view." 
43 See Chapter two, page 36, footnote I. 
44 
The review of Thomas Dixon's book, From Passions to Emotions: The Creation 
of a Secular Psychological Category,44 in the Cambridge University Press states: 
Yet until two centuries ago 'the emotions' did not exist. In this path-breaking 
study Thomas Dixon shows how, during the nineteenth century, the emotions 
came into being as a distinct psychological category, replacing existing categories 
such as appetites, passions, sentiments and affections. By examining medieval 
and eighteenth-century theological psychologies and placing Charles Darwin and 
William James within a broader and more complex nineteenth-century setting, 
Thomas Dixon argues that this domination by one single descriptive category is 
not healthy.45 
From 1930-1980, although seemingly quiet years in all academic disciplines, solid 
foundational work was being done and an inter-disciplinary approach were becoming 
possible. 
role: 
The behaviorists had taken over the psychology stage. Fuller summarized their 
John Watson and B.F. Skinner maintained that all human behavior is conditioned 
by the environment. Emotion is no exception. B. F. Skinner argued that emotion 
is essentially a covert behavior. ... Emotions are the feeling states that have been 
learned through both respondent and operant conditioning. It was important to 
Skinner that we understand that emotions are not inner cause of behavior ... Both 
the inner emotion of 'anger' and the hitting gestures are learned behaviors ... .It 
[behaviorism] popularized the view that emotions are patterns of covert behaviors 
that can be fully explained with reference to environmental conditioning.46 
Watson and Skinner directed the discussion onto a different tangent but their emphasis on 
"environmental conditioning" made us aware of external forces in our lives. 
In another discipline, cultural anthropology, researchers set out to demonstrate 
"the vast influence that cultural conditioning has on human beings .... The origin and 
44 Thomas Dixon, From Passions to Emotions: The Creation of a Secular Psychological Categmy 
(Cambridge, England: The Press Syndicate of The University of Cambridge, 2003). 
45 http://www.cambridge.org/catalogue/catalogue.asp?isbn=0521 026695 (accessed December 12, 
2006). 
46 Fuller, Wonder, 19. 
45 
communicative functions of emotions can be explained almost entirely by reference to 
social patterns of interaction."47 
The discipline of social psychology in the 1950-1970' s produced "the basic 
theoretical assumption ... that human thought and behavior are profoundly influenced by a 
web of interpersonal influences."48 
In the early 1950's psychiatrist Murray Bowen began his research at the National 
Institute for Mental Health in Washington, DC with families who had schizophrenic 
members. This led to the development of his natural systems theory and Bowen "may be 
the first person to have established that it is indeed possible to develop a systems theory 
about a living system."49 According to Kerr and Bowen's book, 
Bowen deviated from the mainstream psychiatric thinking of the 1940's and 
1950's in two important ways. First his theory was developed on the assumption 
that an understanding of man's functioning must extend beyond psychological 
constructs to recognize the human's relatedness to all life, and second, his theory 
assumed that an adequate understanding of human behavior must rest on a 
foundation that went beyond the study of the individual to include the relationship 
system. 5° 
This led Bowen to theorize about there being an emotional system operating in 
individuals, families and society. He recognized the biological as well as the social 
aspects of emotion. 
Biologists, physiologists and neurologists of the 1980's began to plot out the brain 
and its patterns. Research in both the chemical and electrical function of the brain 
47 Fuller, Wonder, 18. 
48 S. Schachter and J. Singer, "Cognitive, Social, and Physiological Determinants Emotions 
States," Psychological Review 69, (September 1962), 379-99, quoted in Fuller, Wonder, 20. 
49 Michael Kerr and Murray Bowen, Family Evaluation: An Approach Based on Bowen Theory 
(New York, NY: W.W. Norton & Company, 1988), xi. 
5° Kerr and Bowen, Family Evaluation, 23-4. 
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provided a much clearer understanding of the body and mind connection throughout our 
whole being. Candace Pert, a research student, discovered 'peptides receptors' which 
provide our body with its most basic communication network reaching into all the organs, 
glands, spinal cord, and tissues ofthe body. These receptors actually accept 'emotion' 
and communicate throughout the entire physical body. Pert said, "this means that 
emotional memory is stored throughout the body. And you can access emotional memory 
anywhere in the network."51 In an article published in a New York University class paper, 
Pert stated that "Gut feelings may be more than a cliche: the stomach is thickly laced with 
peptide receptors. "52 Pert clarifies the implications, 
In the popular lexicon, these kinds of connections between body and brain have 
long been referred to as 'the power of the mind over the body.' But in light of my 
research, that phrase does not describe accurately what is happening. Mind 
doesn't dominate body, it becomes body-body and mind are one. I see the 
process of communication we have demonstrated, the flow of information 
throughout the whole organism, as evidence that the body is the actual outward 
manifestation, in physical space, of the mind. Bodymind, a term first proposed by 
Dianne Connelly, reflects the understanding, derived from Chinese medicine, that 
the body is inseparable from the mind. And when we explore the role that 
emotions play in the body, as expressed through the neuropeptide molecules, it 
will become clear how emotions can be seen as a key to the understanding of 
disease. 53 
We must consider just how Biblical/Hebraic her statement is. 
51 Candace B. Pert, Molecules of Emotion: Why You Feel the Way You Feel (New York, NY: 
Scribner, 1997), 142. 
52 http://www.nyu.edu/classes/neimark/pert.html (accessed December 5, 2006). 
53 Pert, Molecules, 187. 
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The Psalmist knew, among others, the 'belly/gut/stomach/bowels, ' 54 the 'feet, ' 55 
and 'heart' 56 as major centers of emotion. 
There is another important biological aspect to emotion: 
We react to an emotional stimulus more quickly than we can even cognitively 
register the content of the object by means of perceptual processing. The 
hippocampal-cerebellar-hypothalamic loops that instigate action begin as early as 
18 rns [millisecond: unit of time] after the presentation of an unexpected stimulus 
(Haines et al, 1997), whereas the occipital lobe does not process the visual 
identity of the unanticipated object until at least 200rns later (Aurell 1989) ... for 
example, an infant does not need to learn the fear of heights, because the edge of a 
precipice affords falling. The fear reaction is signaled by neurotransmitter activity 
(glutamate, rnonoarnines, and other neuropeptides) in a circuit including the 
lateral amygdala to medial hypothalamus to P AG [Periaqueductal gray; also 
called the "central gray"] and pons, prior to perceptual and intellectual processing 
(Panksepp 1998; LeDoux 1996). Darnasio (1999) also emphasizes that emotional 
responses occur earlier in the processing stream than perceptual and intellectual 
ones. 57 
In lay terms, what is happening with our lightning-speed emotional triggers? The 
simplest understanding is that the emotional senses are always out front, looking out for 
everything corning at us. Ellis, Professor of Philosophy at Clark Atlanta University has 
described it succinctly: 
Emotions are aspects of the organism's ongoing self-organizational activity, and 
these emotional processes drive the processing of information rather than being 
merely responses to it. Objects and events do not so much cause affective 
responses as they are used by the organism for its own emotional purposes .... Our 
interest is always geared up to look for useful affordance.58 
54 Psalm I 09:18 "He made cursing a way of life, so curses poured into his stomach like water and 
seeped into his bones like oil." 
55 Isaiah 59:7 "Their feet rush into sin; they are swift to shed innocent blood. They pursue evil 
schemes; acts of violence mark their ways." 
56 Genesis 25:24 "Before I finished praying in my heart, along came Rebekah with her water jug 
on her shoulder!" 
57 R. C. Ellis, Curious Emotions Roots of Consciousness and Personality in Motivated Action 
(Philadelphia, PA: John Benjamins Publishing Company, 2005), 26. 
58 Ellis, Curious Emotions, 17. 
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Fuller sums it up this way, 
This biological perspective on human behavior thus views emotions as having 
causal influence over such adaptive activities as directing attention, selectively 
activating memory, guiding c~~nitive inference, creating motivational priorities, 
and communicating intention.) 
In developing a leadershop model we must consider this aspect of emotion in 
leading the way; we understand it could lead to constructive or destructive leadership 
actions. 
In completing our review of emotions, there are a number of other significant 
researchers and scholars who have produced seminal works in the sense of 
interdisciplinary approaches in the period of the late 201h century. Elaine DeBeauport,60 
Antonio Damasio,61 Donald Nathanson,62 and Louis Cozolino63 all contribute to the 
discussion conceming the brain and emotion and relationship. Most of them were 
involved in developing their theories and research on emotion, feelings, and the brain 
prior to 1995. Unfortunately the scope of this dissertation does not include a recounting 
of their individual contributions to the history of emotion. 
59 Fuller, Wonder, 24. 
60 Elaine DeBeauport, The Three Faces of Mind: Developing Your Mental, Emotional, and 
Behavioral Intelligences (Wheaton, IL: Quest Books, 1996). 
61 Antonio Damasio, Descartes' Error: Emotion, Reason, and the Human Brain (New York, NY: 
Putnam Publishing, 1994); Antonio Damasio, The Feeling of What Happens: Body and Emotion in the 
Making of Consciousness (New York, NY: Harcourt Brace & Company, 1999). 
62 Donald Nathanson, ed., Knowing Feeling: Affect, Script, and Psychotherapy (New York, NY: 
W.W. Norton & Company, 1996). 
63 Louis Cozolino, The Neuroscience of Psychotherapy: Building and Rebuilding the Human 
Brain (New York, NY: W.W. Norton & Company, 2002). 
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Introducing Daniel Goleman and the 21st Century 
Dr. Daniel Goleman's official biographl4 on his website65 reads, 
Daniel Goleman is an internationally-known psychologist who lectures frequently 
to professional groups, business audiences, and on college campuses. Working as 
a science journalist, Goleman reported on the brain and behavioral sciences for 
The New York Times for many years. His 1995 book, Emotional Intelligence 
(Bantam Books) was on The New York Times bestseller list for a year-and-a-half; 
with more than 5,000,000 copies in print worldwide in 30 languages, and has been 
a best seller in many countries.66 
Goleman has an excellent biography composed in his own words. 67 Goleman and 
his books have made a significant impact in the study of emotion in the late 201h Century. 
How can such a claim be made? 
Goleman did not coin the phrase "emotional intelligence." Wayne Payne worked 
on his Ph.D. dissertation and published it in 1985 with the title including the words, A 
Study of Emotion: Developing Emotionallntelligence.68 In fact the term, "social 
intelligence" was first used by John Dewey in 1909 and had implications of' social' 
64 Background information: "Born in Stockton, California, Dr. Goleman attended Amherst 
College, where he was an Alfred P. Sloan Scholar and graduated magna cum laude. His graduate education 
was completed at Harvard, where he was a Ford Fellow, and he received his M.A. and Ph.D. in clinical 
psychology and personality development. Dr. Goleman now lives in the Berkshires of Massachusetts with 
his wife Tara Bennett-Goleman, a psychotherapist. He has two grown sons and three granddaughters." 
http://www .roycecarlton.com/speakers/goleman _ bio.html (accessed December 8, 2006). 
65 http://www.danielgoleman.info/blog/ (accessed December 6, 2006). 
66 http://www.danielgoleman.info/bio.html (accessed December 8, 2006). 
67 http://www.danielgoleman.info/bio2 _pt2.html (accessed December 8, 2006). 
68 W.L. Payne, "A study of emotion: developing emotional intelligence; self-integration; relating 
to fear, pain and desire (theory, structure of reality, problem-solving, contraction/expansion, tuning 
in/comingout/letting go)." Doctoral dissertation (Cincinnati, OH: The Union For Experimenting Colleges 
And Universities (now The Union Institute), 1985). Abstract available at http://eqi.org/payne.htm 
http://en.wikipedia.org/wiki/Emotional_intelligence#endnote_payne.l985none (accessed December 8, 
2006). 
50 
covering a wide-range of interpersonal interactions. 69 E.L. Thorndike, an American 
pioneer in comparative psychology, in 1920 wrote in Harper's Magazine about three 
modes of intelligence: abstract, mechanical, and social. "Social intelligence .. .is the 
ability to manage and understand men and women, boys and girls, to act wisely in human 
relations." 70 
Goleman had a best seller,71 Emotional Intelligence: Why it can matter more than 
JQ. Its success was well-scripted. First of all, it was featured on the cover of the October 
2, 1995 Time Magazine. 72 The book and the magazine were released in the same month, 
October of 1995.73 The magazine had the subtitle: "It's not your IQ. It's not even a 
number. But emotional intelligence may be the best predictor of success in life, 
redefining what it means to be smart."74 Secondly, one morning while jogging, President 
Bill Clinton endorsed the book during a live interview with a reporter.75 Furthermore, 
69 Frank Landy, "The Long, Frustrating, and Fruitless Search for Social Intelligence: A Cautionary 
Tale," quoted in Murphy, A Critique, 85. 
70 E.L. Thorndike, "Intelligence and its uses." Harpers Magazine, 140 (1920), 227-35, quoted in 
Frank Landy, "The Long, Frustrating, and Fruitless Search for Social Intelligence: A Cautionary Tale," 
quoted in Murphy, A Critique, 85. 
71 
"Since its release, Emotional Intelligence has been a runaway success, achieving bestseller 
status in the U.S., Europe, Asia, South America and Australia. It has been translated into 30 languages, 
with over five million copies in print." quoted from the website of Goleman's booking agent, Royce 
Carlton. http://www.roycecarlton.com/speakers/goleman.html (accessed December 8, 2006). 
72 The original cover page for the Time magazine on October 2, 1995. It is included as a footnote 
because of the significant impact that even the cover picture has on the circulation of this magazine as it is 
displayed on the newsstand. http://www .time.com/time/covers/0, 16641,19951 002,00.html (accessed 
December 08, 2006). 
73 The book publication date in the copyright page is October, 1995. 
74 The original article by Nancy Gibbs in the Time issue. 
http://www .time.com/time/classroom/psych/unit5 _article 1.html (accessed December 8, 2006). 
75 Lawrence Sharpiro, How To Raise A Child With A High Emotional Quotient: A Parents' Guide 
to Emotional Intelligence (New York, NY: HarperCollins Publishers, 1997), 5. 
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Goleman has had continuing success with both his 1998 publication of Working with 
Emotionallntelligence,76 and a 2002 shared-authorship with Richard Boyatzis and Annie 
McKee, entitled Primal Leadership: Realizing the Power of Emotionallntelligence.77 In 
2006 he authored, Social Intelligence: The New Science of Human Relationships.78 
One of the significant impacts of these bestsellers has been the coordinated inter-
disciplinary effort to review the role of emotion within academia. As editors, Evans, 
Research Scientist, University College Cork, Ireland and Cruse, at the Centre de 
Philosophie des Sciences, Universite Catholique de Louvain, Belgium commented in the 
introduction to their publication, 
At the beginning of the twenty-first century, emotions are once again a hot topic 
for scientific research ... a new journal entitled simply Emotion79 was launched in 
2001 .... To reflect the increasingly interdisciplinary nature of the current 
resurgence of interest in emotions, the Philosophy Department at King's College 
London organized an international conference in April2002. [This conference 
became] the bases of this book ... .Includ[ing] the topics: Neuroscientific 
76 Daniel Goleman, Working with Emotional Intelligence (New York, NY: Bantam Books, 2000). 
"With his New York Times bestseller, Working With Emotionallntelligence, Goleman placed EI directly in 
the workplace, clearly outlining its vast importance in achieving success in any professional setting." 
http://www.roycecarlton.com/speakers/goleman.html (accessed December 8, 2006). 
77 Daniel, Goleman, Richard Boyatzis, and Annie McKee, Primal Leadership: Learning to Lead 
with Emotiona/Jntelligence (Boston, MA: Harvard Business School Press. 2002). "Dr. Goleman also is co-
author of the 2002 release Primal Leadership: Learning to Lead with Emotional Intelligence- a Wall 
Street Journal, Business Week and New York Times business bestseller. Co-written with Richard Boyatzis 
and Annie McKee, Primal Leadership unveils new scientific evidence demonstrating that a leader's 
emotional competencies have an enormous impact on group performance and an organization's bottom 
line." http://www.roycecarlton.com/speakers/goleman.html (accessed December 8, 2006). 
78 Daniel Goleman, Social Intelligence: The New Science of Human Relationships (New York, 
NY: Bantam Books, 2006). "In Social Intelligence, Daniel Goleman explores an emerging new science 
with startling implications for our interpersonal world. Its most fundamental discovery: we are designed for 
sociability, constantly engaged in a "neural ballet" that connects us brain to brain with those around us." 
http://www .amazon.com/Social-Intel! igence-Science-Human-Relationships/dp/0553 803522/sr= l-
llqid=ll65611702/ref=pd_bbs _sr _111 03-3722223-3389426?ie=UTF8&s=books (accessed December 8, 
2006). 
79 The journal was launch in 2001 under the title Emotion. It is currently edited by Elizabeth 
Phelps, New York University. Emotion, lSSN: 1528-3542_Published bi-monthly. 
http://www.apa.org/journals/emo/ (accessed March I 0, 2008). 
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Foundation; Emotion, Belief and Appraisal; Philosophical Perspectives; and the 
Evolutionary Rationality of Emotions. 80 
Did Goleman's work generate all of the current interest in emotions? Not 
completely, but he was definitely the catalyst to a great degree of activity.81 
The Three Main Contributions 
There are three main contributions to "Emotional Intelligence"; this section will 
review their background and status of their theory. 82 They come from Reuven Bar-On, 
Peter Salovey and Jack Mayer, and Daniel Goleman. 
Suzette Bryan has helped to summarize the large number of approaches and 
distinctions that have been associated with emotional intelligence theory and quoted 
David Caruso as he narrowed them down to three distinct approaches. 
The first, delineated by Bar-On, was influenced by his interest in the aspects of 
performance not linked to intelligence (IQ); the second Goleman's interpretation, 
approached EI through competency models; and the third, represented by Mayer 
and Salovey, was influenced by their interest in the relationship between 
cognition and emotion.83 
80 Dylan Evans and Pierre Cruse, eds., Emotion, Evolution, and Rationality (Oxford, England: 
Oxford University Press, 2004), xi-xviii. 
81 The growth of this topic and the supporting structure is significant. In 2007 there have been at 
least three major conferences and a continual stream of article and book publications. An example of this 
could be found at the website for the EI Consortium, http://www.eiconsortium.org 
82 There are other theories and many measurement tools beyond these three. A google search for 
"emotional intelligence assessments" list 1,810,000 hits. 
http://www .google. com/ search ?c I i ent=safar i&r ls=en-us&q=emotional+inte II igence+assessments& ie= UTF-
8&oe=UTF-8 (accessed November 25, 2007). 
83 Suzette Plaisance Bryan, "Emotional Intelligence and Intrapersonal Conversations," Consortium 
for Research on Emotional intelligence in Organizations: e-Journal: Issues and Recent Developments in 
Emotional intelligence, 1. 
http://www .eiconsortium .org/research/emotional_intelligence _and _intrapersonal_ conversations.htm 
(accessed December 4, 2006). 
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My understanding of the time line would list Bar-On and his early references to 
"emotional quotient," then Mayer and Salovey with their journal articles on emotion and 
intelligence, and finally Goleman and his books. The release of current assessment tools, 
the order of publication is Bar-On (1997),84 Mayer and Salovey (2002),85 and then 
Goleman (2002). 86 
The first table 2.1 illustrates the definition of 'Emotional Intelligence' according 
to each of the three approaches. 
Table 2.1: Three Definitions of Emotional Intelligence 
Goleman Mayer-Salovey 
"Emotional intelligence: abilities 
such as being able: 
to motivate oneself and 
to persist in the face of 
frustrations; 
to control impulse and 
to delay gratification; 
to regulate one's moods and 
to keep from swamping the 
ability to think; 
to empathize and 
to hope."87 
"Emotional intelligence refers to 
an ability to recognize the 
meanings of emotion and their 
relationships, and to reason and 
problem-solve on the basis of 
them. Emotional intelligence is 
involved in the capacity to 
perceive emotions, assimilate 
emotion- related feelings, 
understand the information of 
those emotions, and manage 
them."88 
Bar-On 
Emotional intelligence as: 
"an array of non cognitive 
capabilities, competencies, 
and skills that influences 
one's ability to succeed in 
coping with environmental 
demands and pressures."89 
84 
"The Eq-i is the first empirically constructed test of emotional intelligent commercially 
available." Bar-On, BarOn Emotion Quotient Inventory, 4. 
85 John Mayer, Peter Salovey, and David Caruso, Mayer-Salovey-Caruso Emotional intelligence 
Test (MSCEIT): User's Manual (Toronto, ON: Multi-Health Systems Inc., 2002), xii. They developed an 
early version known as the Multifactor Emotional Intelligence Scale (MEIS) over the period of 1997-99. 
"Results from the MEIS were sufficiently compelling that it was time to bring forth a version for 
professional use. The MSCEIT is the culmination of that work." 
86 Richard Boyatzis and Daniel Goleman, The Emotional Competence Inventory (New York, NY: 
HayGroup, 2002), "The ECI the only instrument that incorporate the full depth of my research and that of 
my colleagues. Other instruments use the words "emotional intelligence" but the ECI is the genuine 
article." Dr. Daniel Goleman. 
http://www .haygroup.com/ti!Questionnaires _Workbooks/Emotional_ Competency_ Inventory .aspx 
(accessed March 10, 2008). 
87 Goleman, Emotional intelligence, 34. 
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Bar-On was early to the emotion intelligence discussion, in fact his biography 
reads, "Bar-On is an internationally acknowledged expert and pioneer in emotional 
intelligence and has been involved in defining, measuring and applying various aspects of 
this concept since 1980."90 He coined the term "EQ" ("emotional quotient") in 1985 to 
describe his approach to assessing emotional and social competence.91 He currently holds 
a conjunct professorship at Trent University in Peterborough, Ontario, Canada where he 
co-directs the Emotional Intelligence Research Laboratory. 92 
The Bar-On theory, like the Goleman approach, is deemed to be another form of a 
"mixed model". The distinction for Bar-On was that his theory centers on how 
personality and cognitive factors influence emotions to produce general well-being in a 
person. Bar-On's model has five components, each with sub-components, which reflect 
the emotional and social nature of a person. Bar-On's most recent (2005) definition 
emphasizes this: "a cross-section of emotional and social competencies that determines 
88 Jack Mayer, D. Caruso, and Peter Salovey, "Emotional Intelligence meets traditional standards 
for an intelligence," Intelligence, 27, 4 (2000), 267. This the most recent definition that was found and it 
also includes a contribution from David Caruso from Yale University. 
89 Bar-On, BarOn Emotion Quotient Inventory, 14. 
90 Bar-On's doctoral dissertation entitled "The development of a concept of psychological well-
being," Rhodes University, South Africa, 1988 remains unpublished. Also a 1992 manuscript, "The 
development of a concept and test of emotional intelligence" is not published. These are included in his 
"References" list in Bar-On, BarOn Emotion Quotient Invent01y, I49. 
91 http://www.eiconsortium.org/members/baron.htm (accessed December 9, 2006). 
In the Introduction to the Eq-i Technical Manual, Bar-On notes the development of his research in I 983 
through I 986 as part of his doctoral studies in South Africa. Then in late I 986 through I 993 he continued 
the project while working in Israel. He sees himself in a long line of study beginning in the I 940's and 
continuing up to include the work of Mayer and Saiovey. Bar-On, BarOn Emotion Quotient Invent01y, 1-3. 
92 Reuven Bar-On and Rich Handley, EQ-360: BarOn Emotional Quotient-360: Technical Manual 
(Toronto, ON: Multi-Health Systems Inc, 2007), viii. 
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how well we understand and express ourselves, understand and relate to others, and cope 
with daily demands and pressures."93 Further Bar-On in a number of articles displays his 
long-term interest in emotions and social relationships.94 It is also significant that it was 
as early as 1985 that he developed one of the first measurement tools and named it 
"Emotional Quotient. "95 The score of this test is then used to indicate the potential for the 
application of emotional intelligence in life. However, it was not until 1997, that Reuven 
Bar-On published his book, entitled, BarOn Emotional Quotient Inventory: Technical 
Manual. 96 
The following table 2.2 outlines Bar-On's theory. 
93 Reuven Bar-On, Rich Handley, and S. Fund, "The impact of emotional intelligence on 
performance," in Druskat, Sala, and Mount, eds., Linking emotional intelligence and pe1jormance at work: 
Current research evidence (Mahwah, NJ: Lawrence Erlbaum Associates, 2005), 3-20 in Cary Cherniss, 
"Leadership and emotional intelligence," in Burke and Cooper, Inspiring Leaders, 133. 
94 Reuven Bar-On. "How important is it to educate people to be emotionally and socially 
intelligent, and can it be done?" Perspectives in Education, 21 (4) 2003, 3-13; Reuven Bar-On, "Emotional 
and Social Intelligence: Insights from the Emotional Quotient Inventory (EQ-i)," Reuven Bar-On and 
James D.A. Parker, eds., The Handbook of Emotional Intelligence: The01y, Development, Assessment, and 
Application at Home, School and in the Workplace (San Francisco, CA: Jossey-Bass, 2000), 363-88; 
Reuven Bar-On, Daniel Tranel, Natalie L. Denburg, and Antoine Beclmra, "Exploring the Neurological 
Substrate of Emotional and social Intelligence," in Key Readings in Social Psychology: Social 
Neuroscience, eds. John. T. Cacioppo and Gary. G. Bernston (New York, NY: Psychology Press, 2005), 
223-38. 
95 Reuven Bar-On and Rick Handley, Optimizing People: A Practical Guide to Applying EQ 
(emotional intelligence) to improve Peresonal and Organization Effectiveness (New Braunfels, TX: Pro-
Philes Press, 1999), p. vii. 
96 Reuven Bar-On, BarOn Emotional Quotient Invent01y: Technical Manual (Toronto, Canada: 
Multi-Health Systems, 1997). However, Bar-On piloted his original 240 item version, which included 11 
subscales in 1983. Bar-On, BarOn Emotion Quotient Inventory, 73. 
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Table 2.2: Bar-On's (1997) Model of Emotional Intelligence 
Components Sub-Components 
Intra personal Self Regard 
Emotional Self-Awareness 
Assertiveness 
Independence 
Self-Actualization 
Interpersonal Empathy 
Social Responsibility 
Interpersonal Relationship 
Adaptability Reality Testing 
Flexibility 
Problem Solving 
Stress Management Stress Tolerance 
Impulse Control 
General Mood Optimism 
Components Happiness 
In 1990, Peter Salovey and Jack Mayer wrote a journal article entitled "Emotional 
Intelligence."97 They had a second one published with M. DiPalo in the Journal of 
Personality Assessment that same year98 and then in 1993, a third paper in a journal 
called Intelligence. 99 In 1997, Salovey and Mayer published their theory and subsequent 
measurement scales. 100 
97 Peter Salovey and Jack Mayer, "Emotion Intelligence," Imagination, Cognition, and 
Personality, 9 ( 1990), 185-211. 
98 Jack Mayer, M. Dipaolo, and Peter Salovey, "Perceiving affective content in the ambiguous 
visual stimuli: A component of emotional intelligence," Journal of Personality Assessment, 54 (1990), 772-
781. 
99 Jack Mayer and Peter Salovey, "The intelligence of emotional intelligence," Intelligence, 17 4 
(1993): 433-442. 
100 Jack Mayer and Peter Salovey, "What is Emotional Intelligence?" in Emotional Development 
and Emotional Intelligence: Educational implications, Peter Salovey and David Sluyter, eds. (New York, 
NY: Basic Books, 1997), 3-31. 
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Salovey and Mayer would claim a "pure" theory of emotional intelligence 
because they are gathering the bases of ideas from both intelligence research and 
emotional/relational fields. Emotional perception and emotional understanding form the 
vertical plane in the table and emotional integration and emotional management form the 
horizontal plane. These make up the four branches of their theory. They purport the 
universality of emotions but state that people do have a difference in their ability to 
process and adapt to the application of emotions within their cognitive abilities. This 
theory is known as an "ability model." Mayer noted their early interest in developing 
their theory: 
In 1990, my colleague Peter Salovey and I drew together much of the above 
research and developed a formal theory of emotional intelligence and a 
coordinated measurement demonstration. We explicitly proposed that a diverse 
and apparently unrelated group of studies-in aesthetics, brain research, 
intelligence measurement, artificial intelligence, and clinical psychology, among 
others-were all addressing the same phenomenon: a heretofore overlooked 
intelligence. 101 
The following table 2.3 outlines Salovey and Mayer's theory. 
Goleman outlines what has been labeled a "mixed model." It has four quadrants 
that reflect both self/other and recognition/regulation. Each of these has corresponding 
synergistic clusters of support and facilitation of the others. The claim is that they are not 
innate competencies, but are learned and developed for improved application. 102 His 
primary focus of application has been in the workplace with leadership/management 
training. 
101 John Mayer, "A New Field Guide to Emotional Intelligence," in Joseph Ciarrochi, Joseph 
Forgas, and John Mayer, eds., Emotional Intelligence in Everyday Life, 2"d ed. (New York, NY: 
Psychology Press, 2006), 8. 
102 
"These EI competencies are not innate talents, but learned abilities, each of which has a unique 
contribution to making leaders more resonant, and therefore more effective." Daniel Goleman, R. Boyatzis, 
and Annie McKee, The New Leaders (London, England: Time Warner Paperbacks, 2003), 46. 
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Table 2.3: Mayer and Salovey's (1997) Four-Branch Model of Emotional 
Intelligence103 
1. Emotional Perception 
(a) emotions are perceived and expressed 
(b) emotions are sensed, and begin automatic influences on 
cognition 
4. Emotional Management 
(a) thoughts promote emotional, 
intellectual, and personal growth 
(b) management encourages 
openness to feelings 
EMOTIONAL 
INTELLIGENCE 
3. Emotional Understanding 
2. Emotional Integration 
(a) emotions enter the cognitive system 
as noticed signals and as influences on 
cognition emotions are sensed, and begin 
automatic influences on cognition 
(b) emotions and emotion-related 
information is attended to 
(a) emotional signals about relationships are understood 
along with their interactive and temporal implications 
(b) the implications of emotion, from their feeling to 
their meaning are considered 
Daniel Goleman researched the articles and theories. He interviewed the major 
players including Bar-On 104 and Salovey and Mayer. 105 He published his book in 1995. 106 
103 Stys and Brown, "A Review", 6. This table is based on their outline in Figure 2. 
104 According to a personal interview with Dr. Rich Handley that I had on August 3, 2007, 
Goleman interviewed Dr. Bar-On but did not reference him in the original edition of the 1995 book. 
105 In Goleman original edition of Emotion Intelligence: Why it can matter more than IQ, Peter 
Salovey is noted as one "who had mapped in great detail the ways in which we can bring intelligence to our 
emotions." John Mayer is quote very briefly and then designate along with Salovey as "a coformulator of 
the theory of emotional intelligence." Goleman, Emotional Intelligence, 42 and 47. 
106 1 could not source any research literature authored by Goleman prior to 1995 on emotion. 
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Goleman, co-authoring with Richard Boyatzis and Annie McKee writes, "the 
fundamental task of leaders, we argue, is to prime good feeling in those they lead. That 
occurs when a leader creates resonance-a reservoir of positivity that frees the best in 
people. At its root, then, the primal job of leadership is emotional. " 107 
The following table 2.4 outlines Goleman's theory. 
Table 2.4: Goleman (2001): Emotional Intelligence Competencies108 
Self Other 
Personal Competence Social Competence 
Recognition Self-Awareness Social-Awareness 
Emotional self-awareness Empathy 
Accurate Self-awareness Service Orientation 
Self-confidence Organizational Awareness 
Regulation Self-Mana~ement Relationshi[l Mana~ement 
Self-control Development of others 
Trustworthiness Influence 
Conscientiousness Communication 
Adaptability Conflict Management 
Achievement Drive Leadership 
Initiative Change Catalyst 
Build Bonds 
Teamwork and Collaboration 
Measuring Emotional Intelligence: The Assessment Tools 
In order to complete this introduction to the "emotional intelligence" hypotheses, 
the three models have their own measurement indexes. 
First of all, the "ability" based model of Mayer and Salovey attempts to measure 
this intelligence as 'abilities.' They developed what is known as the Mayer-Salovey-
Caruso Emotional Intelligence Test (MSCEIT). Each of the abilities in their four-branch 
107 Goleman, Boyatzis, and McKee, The New Leaders, iv. This book was published in Europe 
under the title The New Leaders, while the North American publication was entitled Primal Leadership. I 
happen to obtain a copy of The New Leaders while passing through the airport in Frankfurt, Germany. 
108 Stys and Brown, "A Review, " 15. 
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model is measured by using tasks. For example, looking at pictures and determining the 
emotional expression on each face measures 'Emotional Perception'. 'Emotional 
Understanding' is measured by asking an individual to report how an emotion like anger 
can tum and be recognized as rage. 
The models of Bar-On and Goleman were based on self-reporting or observers' 
judgments. 109 The Emotional Quotient Inventory (EQ-i) was developed by Bar-On in 
1997. The Emotional Competence Inventory (ECI) was developed by Botatzis, Goleman, 
and Rhee in 2002. They have become known as "mixed" models and tests because they 
are self-judgments of mental and personality traits. This approach has also been labeled 
by Petrides and Fumham as the "trait EI" versus the "ability EI". Accordingly to them 
"these different models of EI are so conceptually different that they warrant different 
names."
110 This chapter does not have the capacity to continue to develop the long and 
detailed pros and cons of validity measurements, but a brief introduction to Geher and his 
book, Measuring Emotional Intelligence will provide some background: 
The different faces of EI [Emotional Intelligence] in the landscape of modem 
psychology are extremely varied. A major goal of the current volume is to provide 
a forum for the disparate voices that represent different brands of EI to describe 
the various models of EI in general, and provide a forum for addressing how this 
construct may best be measured, specifically. 111 
Geher lists the seven validity measurements: 
109 All ofthe assessments have an option to include peers as multi-raters of an individual. This is 
known as a 360-degree evaluation and was designed and marketed for the corporate world. 
11
° K.V. Petrides and A. Furnham, "Trait Emotional Intelligence: Psychometric investigation with 
reference to established trait taxonomies," European Journal of Personality 15 6 (November/December 
2001), 425-448 in Emotional intelligence in Eve1yday Lift, 2"d ed., Ciarrochi, Joseph, Joseph Forgas, and 
John D. Mayer, eds. (New York: Psychology Press, 2006), 28. 
111 Glenn Geher, ed. Measuring of Emotional intelligence: Common Ground and Controversy 
(Hauppauge, NY: Nova Science Publishers, 2004), 4. 
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1. test-retest reliability (it should yield similar scores in the same participants 
across time) 
2. internal reliability (multiple items in the same scale designed to tap the 
same construct should be positively inter-correlated) 
3. content validity (it should include items that seem to reasonably tap the 
multiple conceptual facets ofthe construct) 
4. convergent validity (a good EI measure should be positively correlated with 
other good EI measures) 
5. discriminate validity (a measure ofEI should be either uncorrelated or only 
modestly correlated with conceptually distinct measures, e.g. cognitive 
intelligence) 
6. incremental validity (the tendency to account for variability in an important 
outcome variable beyond variability accounted for by competing predictor 
variables) 
7. criterion validity (scores from that measure should predict (often 
behavioral) outcomes that are conceptually related to EI) 112 
These have direct impact on the credibility of emotional intelligence discussions 
and applications. The arguments are presented and challenged, but to highlight the 
problem we will reproduce in abbreviated form, the conclusions from Conte and Dean, 
from the San Diego State University. Six prominent measures are discussed: (ECI; EQ-I; 
WLEIS; EIS; MEIS; MSCEIT). 113 Their comments and conclusions are: 
1. in general, EI measures have demonstrated adequate reliability 
2. for the most part, personality-based EI measures have acceptable internal 
consistency, as do the overall scales for ability-based measures 
112 Geher, Measurement of Emotional Intelligence, 4. 
113 The first two and the last measurement listed here are from Goleman (ECI), Bar-On (EQ-i), and 
Mayer & Saiovey (MSCEIT). The others WLEIS (Wong and Law's Emotional Intelligence Scale); EIS 
(Emotional Intelligence Scale); MEIS (Multifactor Emotional Intelligence Scale) come up as some of the 
most popular and forerunners of the first three listed. However, there are over 50 measurement tests on the 
market. 
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3. however, these reliability data provide no indication about whether EI measures 
are simply assessing constructs already measured by other, more established 
psychological constructs 
4. in terms of validity evidence, much more work needs to be conducted. Existing 
content validity evidence for EI measures ranges from weak to moderate. 
At this point [2006] there is certainly not the type of evidence that would lead a 
professional to make a well-informed judgment that these personality-based EI 
tests measure what they claim to measure 
5. Most EI measures also lack convergent and discriminate validity evidence. 
EI and the Big Five 114 personality dimensions had correlations that ranged from 
.23 to .34. When the analyses are broken down by a particular measure, some 
correlations between EI measures and the Big Five personality dimensions 
approach .80. Thus, EI and the Big Five personality dimensions are more highly 
correlated than many EI researchers and consultants have acknowledged, 
suggesting that these EI measures are lacking in discriminate validity 
6. Based on criterion-related and incremental validity, "broad claims that EI is a 
more important predictor than GMA [General Mental Ability] are unfounded and 
unsubstantiated." 
7. the potential for faking on self-report EI measures has also been raised as a 
concern 
8. another consideration is whether there are group differences in EI 
measurements, e.g. female vs. male, ethnic groups 
9. questions about whether training can increase EI can be answered only with the 
use of reliable and valid EI measures as well as rigorous training designs 
[Their concluding statement:] certainly, any organizational decisions that depend 
on the measurement of EI should be made very cautiously given the current 
[2006] state of research on EI 115 
114 The Big Five personality traits are five broad factors or dimensions of personality discovered 
through empirical research. They are: Extraversion, Agreeableness, Conscientiousness, Neuroticism, and 
Openness to Experience. The first public mention of the Five Factor Model was by L.L. Thurstone in his 
"Address of the President before the American Psychological Association," Chicago meeting, September, 
1933. This was published as "The Vectors ofThe Mind," Psychological Review, 41, (1934), 1-32. 
http://en.wikipedia.org/wiki/Big_Five_personality _traits (accessed November 25, 2007). 
115 Jeff M. Conte and M.A. Dean, "Can Emotional Intelligence be Measured?" in Murphy, A 
Critique, 70-73. 
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This dissertation has selected the EQ-i assessment to use in reviewing "emotional 
intelligence" with the Y outhBuilders. 116 This will be reported in chapter four. 
Towards a Critique of Emotional Intelligence 
The critique of "emotional intelligence" goes beyond measurement issues. This 
also includes a discussion about using the label "intelligence" to describe competencies. 
Suzette Plaisance Bryan comments, 
The construct of Emotional Intelligence appears to be at a crossroads. While a 
number of investigations support the argument that there is indeed something 
besides cognitive intelligence (IQ) and specific job skills that accounts for the 
variance between average and superior performance (Van Rooy & Viswervaran, 
2004), there are many questions yet to be answered concerning Emotional 
Intelligence. Perhaps the most significant issue regarding EI is the lack of a 
specific methodology to facilitate the development of Emotional Intelligence 
competencies, although different approaches have been enumerated. 117 
Bryan goes on to quote Caruso as he refers to emotional intelligence as a "conceptual 
inkblot."118 
In 2002, Matthews, Zeidner, and Roberts reduced the discussion down to one 
short sentence, "EI appears to be more myth than science." 119 Day and Kelloway from 
116 This assessment was chosen after consulting with my dissertation advisor, Dr. Jules Glanzer. I 
attended a two-day training in this model during August 2007. 
117 Bryan, Emotional Intelligence and Intrapersonal Conversations, I. 
118 David Caruso, "Defining the inkblot called emotional intelligence; Issues in Emotional 
Intelligence," Issues and Recent Developments in Emotional Intelligence 1 (I), 
http://www.eiconsortium.org/research/ei_issues _and_ common_ misunderstandings_ caruso_ comment.htm 
(accessed December 12, 2006), quoted in Bryan, Emotional Intelligence and Intrapersonal Conversations, 
1. 
119 Gerald Matthews, Moshe Zeidner, and Richard Roberts, Emotional Intelligence: Science and 
Myth (Cambridge, MA: MIT Press, 2002), 548. 
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StMary's University, Halifax, Canada in endorsing a book entitled, Emotional 
Intelligence at Work, 120 claim, "experts now acknowledge that emotional intelligence is 
the major determinant of success in the workplace. And unlike IQ or other traditional 
measures of intelligence, EI can be developed and dramatically increased." They then go 
on to caution "because there is no strong evidence supporting such a relationship at the 
moment, organizations may leave themselves open to legal action ... charges of unfair 
h. . . ,121 mng practices. 
One could fill another twenty pages full of comments: some would be positive, 
some would be negative. So to conclude this chapter we will consider a way forward 
through this turmoil. We will review three possibilities based on a concerted effort by the 
research community to engage in even further research to support the theories. 
Gerald Matthews and Amanda Emo of the University of Cincinanti, Richard 
Roberts from Education Testing Service, and Moshe Zeidner of the University ofHaifa, 
all serious scholars and critics of "emotional intelligence", have written a very 
encouraging Introduction in the book entitled, Measurement of Emotional Intelligence: 
Common Ground and Controversy, edited by Glenn Geher. 122 They have offered a 
thorough analysis of seven myths concerning emotional intelligence and rated their 
120 Hendrie Weisinger, Emotional Intelligence at Work (San Francisco, CA: Jossey-Bass Inc, 
1998). 
121 Aria L. Day and E. Kevin Kelloway, "Emotional Intelligence in the Workplace: Rhetoric and 
Reality," in Measurement of Emotional Intelligence, ed. Geher, 234. 
122 Gerald Matthews, Amanda Emo, Richard Roberts, and Moshe Zeidner, Introduction to 
Measurement of Emotional Intelligence, by Geher, ed. Matthews, Zeidner, and Roberts were authors of 
their book: Emotional Intelligence: Science and Myth. This was one of the first serious critiques of 
emotional intelligence. Their book has been quoted extensively by many authors in both Measurement of 
Emotional Intelligence: Common Ground and Controversy, edited by Glenn Geher, and in A Critique of 
Emotional Intelligence: What are the Problems and How can They be Fixed? edited by Murphy. 
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prospects for future progress. These are outlined in table 2.5 below. The tallied scores 
were Poor (1 ), Poor to Fair (1 ), Fair (3), and Good (2). They state "we look forward to 
further research that will increase the ratio of 'knowns' to 'unknowns' in their emerging 
science." 123 
T bl 2 5 S a e . : even M th fE f LYl so mo 10na II t II" ne Igence 
Myths Prospects 
for future 
I Definitions of EI are conceptually coherent. Fair 
2 Measures of EI may meet standard psychometric criteria. Good 
3 Self-report EI is distinct from existing personality constructs. Poor to Fair 
4 Ability tests for El meet criteria for a cognitive intelligence. Fair 
5 EI relates to emotion as IQ relates to cognition. Poor 
6 El predicts adaptive coping. Good 
7 EI is critical for real-world success. Fair 
Finally, they conclude their chapter with six recommendations124 as listed in table 
2.6 for improving test development and measurement practice in the field. 
T bl 2 6 S a e . : ummary o rs· R IX ecommen d f a IOns t I or mprovemen t 
1. Place the tests within a multi-stream model of latent constructs of personality and ability. 
2. Direct tests toward multiple primary abilities. 
3. Recommend a moratorium on the use and development of instruments that share their variance with the 
Big Five personality traits. 
4. Development of further objective tests is the main priority. 
5. Focus more on the validation process 
6. Communicate more between theory and practice (basic and applied research). 125 
Furthermore, there are other models of emotion that need to be acknowledged in 
the discussion of assessment. For instance, emotional intelligence needs to be presented 
123 Murphy, A Critique, 27-8. 
124 Murphy, A Critique, 29-30. 
125 Murphy, A Critique, 29. 
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in the context of the physical body. Consider how a 'common' experience seems to 
indicate that emotions are transmitted from person to person. Teresa Brennan asks "is 
there anyone who has not, at least once, walked into a room and 'felt the 
atmosphere?' "126 Brennan explains 
I am using the term 'transmission of affect' to capture a process that is social in 
origin but biological and physical in effect .... By the transmission of affect, I 
mean simply that the emotions or affects of one person, and the enhancing or 
depressing energies these affects entail, can enter into another. 127 
"Emotional intelligence" has presented a case that suggests that emotions have their 
origin within an individual. It is much more than this. Again Brennan summarizes the 
argument, 
There is transmission by which people become alike and transmission in which 
they take up oppressing positions in relation to a common affective thread (the 
angry and the depressed; the loved and the lover) .... One groups nervous and 
hormonal systems are brought into alignment with another's. Neurologists call the 
process 'entrainment, either chemical entrainment or electrical 
entrainment. ... Chemical works mainly by smell .. .in aggression and sex 
hormones' .128 
Paul Thagard, Professor of Philosophy, Psychology, and Computer Science, and 
Director of the Cognitive Science Program at the University of Waterloo, Canada does 
not reference chemistry and biology or electrical neurology, yet he makes it clear that we 
have in a relational way the capacity to be influenced by others: 
I propose that one of the most powerful social mechanisms of transmission of 
emotional values is emotional contagion, which is 'the tendency to automatically 
mimic and synchronize facial expressions, vocalizations, postures, and 
126 Teresa Brennan, The Transmission of Affect (Ithaca, NY: Cornell University Press, 2004), 1. 
127 Brennan, The Transmission of Affect, 3. 
128 Brennan, The Transmission of Affect. 9. 
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movements with those of another person and, consequently, to converge 
emotionally. 129 
In 1966 Murray Bowen first published his work in the field of 'natural family 
systems theory'. 130 Michael Kerr had already introduced this theory as shown in the 
history survey on pages 46 of this chapter. 
Bowen claims that "unresolved emotional reactivity to our family of origin has 
been theorized to be the most important unfinished business in our lives."131 The broader 
issue is far-reaching. This unfinished business occurs in the family, but also with friends, 
work colleagues, neighbors, community, church congregations, ethnic and racial groups, 
and state-nation populations. The prominent theme of Bowen's work is differentiation of 
self in relationship. Nichols and Schwartz call these "counterbalancing life forces: 
individuality and togetherness." 132 This could be described and debated to mean 
129 E. Hatfield, J. Cacioppo, and R. L. Rapson, Emotional Contagion (New York: Cambridge 
University Press, 1994), 5, quoted in Paul Thagard, Hot Thoughts, Mechanisms and Applications of 
Emotion Cognition (Cambridge, MA: The MIT Press, 2006), 244. 
130 
"Bowen's theory is not based on concepts of general systems theory [cybernetics]. General 
systems ideas grew out of the assumptions that similar mathematical expressions and models were 
applicable in biology .... Rather than applying general systems concepts to the family, Bowen assumed that 
the family was a naturally occurring system. The word "natural" refers to something that pertains to nature, 
to something formed by nature without human intervention. The concept of a natural system, in other 
words, assumes that systems exist independently of man's creating them. The existence of natural systems 
does not depend on the human's being aware of them .... Family systems theory assumes that the principles 
that govern such things are there in nature to discover .... Bowen chose to anchor his theory on the 
assumption that the human and the human family are driven and guided by processes that are "written in 
nature." In this sense, the family is a natural system. It is a particular kind of natural system called an 
emotional system." Kerr and Bowen, Family Evaluation, 26. 
131 Carolyn Licht and David Chabot, "The Chabot Emotional Differentiation Scale: A 
Theoretically and Psychometrically Sound Instrument for Measuring Bowen's Intrapsychic Aspect of 
Differentiation," Journal of Marital and Family Therapy, 32 2, (April 2006), 167. 
132 M. P. Nichols, and R.C. Schwartz, Family therapy concepts and methods, 6th ed. (New York, 
NY: Allyn and Bacon, 2004, 119-148), quoted in Licht and Chabot, "The Chabot Emotional Differentiation 
Scale," 167. 
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"independence and interdependence" or "selfness and selflessness". The key to this 
discussion may revolve around the implication of 'and' as opposed to 'or'. 
The following is a summary of Bowen's theory: 
Bowen's family systems theory (1966, 1976, 1978) is one ofthe few 
comprehensive explanations of human behavior and psychological development 
that, in his final analysis, incorporated a definition of differentiation that included 
both an intrapsychic aspect and an interpersonal aspect in explaining the level of 
differentiation one can attain as an individual and as a member of a family 
system. 133 
And to complete the explanation: 
Specifically, Bowen (1966, 1976, 1978) conceptualized differentiation of self as a 
multidimensional construct that embodied two different but interrelated aspects. 
The first was a core intrapsychic aspect, which referred to an individual's ability 
to distinguish and find a balance between intellectual reasoning and emotional 
reasoning. The second was a core interpersonal aspect, which referred to an 
individual's ability to maintain intimate connections with others while achieving 
and maintaining an autonomous self. Individuals with a good level of 
differentiation have the capacity to integrate thinking and feeling. They have a 
greater capacity to be in intimate contact with others while still maintaining a self 
in relation to others, as well as allowing others to maintain a sense of who they 
are. Individuals with a low level of differentiation are less able to think clearly 
under varying degrees of emotionally triggered situations. This lack of integration 
between thinking and emotions corresponds to an equally poor ability to relate to 
others while maintaining self. Undifferentiated individuals either are overly 
conforming and compliant, or they assume a pseudoindependence that is 
ultimately emotionally reactive to others. They have difficulty integrating 
thinking and feeling and will be at the mercy of their emotions in their 
interpersonal relationships. 134 
The last question that we need to ask is "how can one change?" Guerin was a 
colleague of Bowen and has contributed to the discussion: 
Guerin also developed the concept of an individual's "adaptive level of 
functioning" to operationalize the more fixed, innate aspects of Bowen's definition 
of differentiation (Guerin & Chabot, 1992). He distinguished between the 
automatic emotional responses of individuals that have their origins in their innate 
level of differentiation and those more adaptive responses within a relationship 
133 Licht and Chabot, "The Chabot Emotional Differentiation Scale," 169. 
134 Licht and Chabot, "The Chabot Emotional Differentiation Scale," 169. 
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that an individual can make by conscious effort. Once an individual is aware of 
those behaviors that are indicative of a higher level of differentiation, he or she 
can consciously practice those behaviors in relationships. Over time these 
conscious-effort changes may result in an increased level of differentiation for an 
individual. While Guerin advanced Bowen's ideas by focusing on behavioral 
operationalization, he concurred with Bowen that lack of differentiation involves 
a lack of integration of thinking and feeling, as well as the limited ability to 
maintain self while in intimate relationships, particularly when under stress and 
h . 11 . d 135 w en emotwna y tnggere . 
The question of change is at the core of this dissertation. In fact is it at the heart of 
life. One could further imply that all religious activities have been orientated to this goal. 
And the same could be said of psychology. The activity of change in both our individual 
lives and corporate lives consumes the reality of life. The challenge of change; the 
requirement for change; and the fear of change dominates and precludes all that we 
experience in life, whether it be in our personality, our family life, our community life, 
our church life, or our nation-state life. 
Understanding the Importance of Emotion 
Why towards the end of the 20th century did this requirement for understanding 
emotion become so important and necessary? 
Imagine a corporate or church board meeting with a majority of males and only 
one or two females. One or both of the women are moved in an emotional way and 
respond with tears. The men do not seem know what to say or do and respond with the 
usual tactics to ignore, minimize or placate the women. Then later, among the men in the 
locker room, there are jokes about the inability of 'girls' to handle/control their feelings. 
135 Licht and Chabot, "The Chabot Emotional Differentiation Scale," 170. 
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REAL MEN do not show emotion, or at least not tears. REAL MEN can be angry and 
shout loudly! 
Furtak claims, 
Stoicism is the ancient source for a perennial bias against the emotions ... and the 
stoical approach to life is always being reinvented in bestseller nonfiction [and 
fiction], which tells us not to sweat the small stuff, and then adds that evetything 
ought to count as small stuff-in other words, as no deal. 136 
If one cannot have 'emotional sweat' 137 what happens to this person? What impact does 
this have on oneself and those around us? What sort of split personality does a person 
develop? 
Daniel Gross, from the University oflowa, Rhetoric Department, argues that 
emotions are the politics of oppression. He states: 
Emotions, whether in the context of eighteenth-century-psychology or even in our 
own popular psychology, must be read as markers of social distinction rather than 
just as expressions of a human nature essentially shared by alL Instead of 
wondering perennially why it has taken so long to extend the range of human 
compassion to women, to slaves, to non-Europeans, to the poor, to the disabled, 
and so on, we would do better to track the history of terms such as pride, humility, 
pity, and compassion and see how they have been mobilized for strategic 
purposes; how, for instance, particular communities are composed by the notion 
that they have a monopoly on that compassion that would be extended to others. 
That would be a very different history of psychology indeed. 138 
Gross should have included 'men' first and foremost in his list of the oppressed 
who have limited access to emotion. What Gross is saying is that males have largely been 
136 Furtak, Wisdom, xi. 
137 Carson crafted this style and marketed a successful self-help series. Richard Carlson, Don't 
Sweat the Small Stuff 3-in-1 Boxed Gift Set (New York, NY: Hyperion, 1998). This includes the original 
Don't Sweat the Small Stuff, and two of many follow-up books, entitled Don't Sweat the Small Stuff at 
Work and Don't Sweat the Small Stuff with Your Family. http://www.amazon.com/Dont-Sweat-Small-Stuff-
Boxed/dp/BOOOGRU 1 LA/ref=sr _1_1 /105-4262074-0252453 ?ie=UTF8&s=books&q id=I194545783&sr= 1-
1 (accessed November 8, 2007). 
138 Daniel Gross, The Secret Hist01y of Emotion from Aristotle's Rhetoric to Modern Brain Science 
(Chicago, II: The University of Chicago Press, 2006), 178. 
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the oppressors with their lack of compassion. It is the suppression of emotion that has 
been key to this history of all oppression and that in a sense the oppressors are also the 
most oppressed. 
Finally, there is another cost in denying the impact of emotional awareness. This 
includes the physical effects on the human body. Hans Selye, a Canadian endocrinologist 
in his seminal work in 1958, The Stress of Life, 139 wrote, "you may feel that there is no 
conceivable relationship between the behaviour [sic] of our cells, for instance in 
inflammation, and our conduct in everyday life. I do not agree." 140 Gabor Mate concurs: 
"Interactions with other human beings - in particular emotional interactions - affect our 
biological functioning in myriad and subtle ways almost every moment of our lives. They 
are important determinants of health. "141 This approach to the body continues to be 
ignored by the mainstream medical establishment. Mate notes, 
Despite the intervening 6 decades of scientific inquiry since Selye's 
ground breaking work, the physiological impact of the emotions is still far from 
fully appreciated. The medical approach to health and illness continues to suppose 
that body and mind are separable from each other and from the milieu in which 
they exist. 142 
Yet to Selye' s credit he established in Montreal, Canada, The Canadian Institute of 
Stress143 and was the catalyst behind a new wave of study in neurobiology. 144 Mate 
139 Hans Selye, The Stress of Life, revised ed. (New York, NY: McGraw-Hill, 1978). 
140 Selye, The Stress, 4 
141 Gabor Mate, The Cost of Hidden Stress: When the Body Says No (Toronto, ON: Alfred A. 
Knopf, 2003), 27. 
142 Mate, The Cost, 7. 
143 The Canadian Institute of Stress (CIS), founded in 1979 by Drs. Hans Selye and Richard Earle, 
offers programs, consultation and tools for workplaces and individuals, as well as certification training and 
distance education for professionals. http://www.stresscanada.org/ (accessed November 25, 2007). 
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concludes "Emotional Competence is what we need to develop if we are to protect 
ourselves from the hidden stresses that create a risk to health, and it is what we need to 
regain ifwe are to hea1."145 
The chasm between the head and the heart is slowly moving closer together: 
bringing about whole people in touch with their total being: their hearts, their minds, and 
their hands. 
This discussion of wholeness could continue well beyond the confines of this 
chapter and dissertation. The entire concept of bodymind interconnectedness can be 
presented from an intuitive base as introduced by Brennan and Thagard, from a religious 
foundation as both Goleman and Siegel 146 have as underlying assumptions, 147 and from a 
progressive medical model as introduced by Hans Selye. All of these contribute to 
evidence that we are not divided beings, dualistic as the Greeks claimed, but whole 
people, united in body and mind, connected to each another with powerful impact, and in 
tune with the God of the universe. All of these perspectives assist us in our understanding 
of the importance of emotion in our lives. 
144 There are many technical and popular publications that pursue this discussion, for example: 
Robert Ader, Psychoneuroimmunology Volume 1-2, 4th ed (London, England: Elsevier Academic Press, 
2007); Paul Martin, The Healing Mind: The Vital Links Between Brain and Behavior, Immunity and 
Disease (New York, NY: St. Martin's Griffin ed., 1999); Emmett E. Miller, Deep Healing: The Essence of 
Mind Body Medicine (Carlsbad, CA: Hay House, 1997); Esther M. Sternberg, The Balance Within: The 
Science Connecting Health and Emotions (Hampshire, England: W. H. Freeman & Co., 2000). 
145 Mate, The Cost, 38. 
146 Daniel 1. Siegel, The Mindful Brain (New York, NY: W.W. Norton & Company, 2007). 
147 Both Goleman and Siegel use the key concepts like 'attunement' and 'mindfulness'. They 
include them in the context of religious experience: "direct experience in the present moment has been 
described as a fundamental part of Buddhist, Christian, Hindu, Islamic, Jewish, and Taoist teaching. In 
these religious traditions, from mystical Christianity with centering prayer to Buddhist mindfulness 
mediation, one sees the use of the idea of being aware of the present moment in a different light from the 
cognitive aspect of mindfulness." Siegel, The Mindfiil Brain, 8. 
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CHAPTER THREE 
TOWARD A BIBLICAL EXPLORATION OF EMOTION 
Emotion and the Body of Christ 
In spite of our legacy of devaluing the importance of emotion, a holistic approach 
to discipleship and spiritual formation must recognize the central role of emotional 
intelligence. The transformational impact of emotion in relation to scriptural teaching, 
worship, and pastoral practice will be studied in this chapter. 
There are emotions that affect our heart, our mind and our hands. My great-
grandparents were likely in attendance at the revival meeting that took place in Maple 
Valley, Ontario, on a Sunday in May 1890. "Making an assembly of about 700 .... The 
third meeting held at 7 p.m. wound up with a farewell, a large ring being formed around 
the tent everyone joining hands. Much jumping and dancing was done by those 'under 
the power' and general good resulted from the meeting."1 These people were 
experiencing the movement of the Spirit of God in their being. Mennonite historian, 
Huffman quotes the report of Daniel Brenneman from Fairfield County, Ohio: 
stirring events taking place in Canada: Special preaching services and prayer 
meetings were held with most encouraging results. Not only those who had never 
made any profession of religion, but many of the supposed staunch members of 
the church began to realize their lack of real Bible salvation and, in true penitence 
and acknowledgement of their sins before God, found lasting peace and joy 
through the Holy Ghost, through faith in the Lord Jesus Christ, and began openly 
1 Leaman Hunking, ed., Home Spun Flashbacks ofShrigley and Community: 1893-1995 
(Collingwood, ON: local printer unknown, 1995), 15. Available from Denis Bell, 75 Indian Trail, 
Collingwood, ON. 
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to testify and tell of the great things the Lord did for them, and many of them 
became shouting happy [emphasis added] over their new found treasure.2 
These people were the forerunners of the most explosive and expansive growth in 
the global body of Christ. In fact, there is a strong argument that the early revival 
movement of Wesleyan Holiness in the United States and Canada had influenced the 
birth of Pentecostalism from it's beginning at the Azusa Street revival in California in 
David Livermore, Executive Director of Global Learning Center at Grand Rapids 
Theological Seminary, claims that the fastest growing transmission of Christian faith is 
taking place in the non-western continents of the world: Africa; Asia; Latin America; and 
the Pacific.4 Church historian, Andrew Walls comments, "Perhaps the most the striking 
single feature of Christianity today is the fact the church now looks more like that great 
multitude whom none can number, drawn from all tribes and kindreds, people and 
tongues, than ever before in its history ."5 Phillip Jenkins, professor of religious studies 
and history at Pennsylvania State University, in his recent book, The New Faces of 
2 Jasper Abraham Huffman, Histmy of the Mennonite Brethren in Christ Church (New Carlisle 
OH: The Bethel Publishing Company, 1920), 47. 
3 Cecil M. Robeck, Jr., The Azusa Street Mission and Revival: The Birth of Global Pentecostalism 
(Nashville, TN: Thomas Nelson, Inc., 2006), 342. There are 25 specific references to the Wesleyan 
Holiness movement listed in Robeck's index. Another interesting anecdote is that my grandfather's uncle, 
Solomon Eby, a former pastor, bishop and founder involved in the revivals in the Mennonite church in 
Ontario, Canada, was banned in 1907 from the church over charismatic issues and was sequentially 
involved in the early Pentecostal church in Ontario. 
4 David Livermore, Sen,ing with Eyes Wide Open: Doing Short-Term Missions With Cultural 
Intelligence (Grand Rapids, MI: Baker Books, 2006), 32. 
5 Andrew F. Walls, The Cross-Cultural Process In Christian Histmy: Studies in the Transmission 
and Appropriation of Faith (Maryknoll, NY: T&T Clark, 2002), 47. Walls is referring to Revelation 7:9. 
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Christianity,· Believing the Bible in the Global South, 6 notes that the growth is primarily 
in the expressions of Pentecostalism and Charismatic forms. 7 Many have judged this as 
an emotionally expressed or affected Christian faith. However, Amos Y ong, professor of 
theology at Regent University, is his book, Beyond the Impasse: Towards a 
Pneumatological Theology of Religions, puts it in the context of current theological 
studies. His interest is in foundational pneumatology and pneumatological imagination. 
He states, 
I do, however, think that any foundational categories generated from our 
interpretation of the PC [Pentecostal-Charismatic] experience will be correct in 
their general features that are intrinsic to human processes of engaging divine 
presence as agency in the world. There is a hermeneutical spiral in this process 
whereby the Spirit illuminates our experiences, which in turn reveal to us more 
about who the Spirit is.8 
In addressing some of the biblical and theological views of emotion, we must be 
aware that "the theoretical and conceptual apparatus will always fall short of the riclmess 
of experience."9 
It has been the historical view of Christian theologians that emotion was most 
often a negative, firmly established pit of sub-human consciousness and we needed to 
avoid it. Evagrius of Pontus compiled a list of "eight thoughts" 10 and they included 
6 Philip Jenkins, The New Faces of Christianity; Believing the Bible in the Global South (Oxford, 
England: Oxford University Press, 2006). 
7 
"Today, there are about two billion Christians, of whom 530 million live in Europe, 510 million 
in Latin America, 390 million in Africa, and perhaps 300 million in Asia, but those numbers will change 
substantially in coming decades ... Pentecostals ... constitute a large proportion of the world's newer 
Christian population." Jenkins, The New Faces, 19. 
8 Amos Yong, Beyond the Impasse: Towards a Pneumatological Theology of Religions (Grand 
Rapids, MI: Baker Book House Company, 2003), 79. 
9 Yong, Beyond the Impasse, 79. 
10 Robert E. Sinkewicz, Evagrius of Pontus: The Greek Ascetic Corpus (Oxford, England: Oxford 
University Press, 2003), 66ff. 
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anger, sadness, acedia, 11 vainglory and pride. 12 The desert fathers practiced their on-
going effort to overcome these influences. This was known as 'ascetic training.' 13 
Evagrius writes, "The enthusiastic monk might engage in rigorous ascetic practices such 
as extended fasts, night vigils, bodily mortifications, and so forth." 14 The theology and 
experience of both the Holiness and Pentecostal movements chose to accept this 'victory' 
over sin as triumph over negative emotions and this was considered part of the stages of 
normative 'spiritual' growth. Huffman, the first official historian ofthe Mennonite 
Brethren in Christ church wrote, 
the Mennonite Brethren in Christ [church] was born in a revival of experimental 
religion. This placed its adherents into a good state for spiritual development. 
Whatever regeneration led to was most certain to be reached by those who entered 
into the experience so whole-heartedly .15 
We need to note the 'code word' for change was indicated by phrases such as 
"whole-heartedly" or "shouting happy." This form of emotion was interpreted as the 
good and acceptable. The doctrinal designation was sanctification. 16 On sanctification the 
statement read: 
by it is implied a setting apart for the continual service of God, the individual, 
justified, and regenerated; also a cleansing from inbred or original depravity, 
which is removed only by the application and cleansing process of Christ's blood. 
It is an instantaneous act of God, through the Holy Ghost, by faith, in the atoning 
11 According to Evagrius, acedia is defined, as "a relaxation of the soul, a relaxation of the soul 
which is not in accord with nature does not resist temptations nobly." Sinkewicz, Evagrius of Pontus, 82. 
12The others in the list included gluttony, fornication, and avarice. 
13 Sinkewicz, Evagrius of Pontus, 15. 
14 Sinkewicz, Evagrius of Pontus, 15. 
15 Huffman, Hist01y of the Mennonite Brethren, 159. 
16 
"The theory of sanctification, as a definite work of grace subsequent to regeneration, came to be 
accepted quite generally throughout the church by 1880." Huffman, Hist01y, 159. 
77 
merits of Christ's blood, and constitutes the believer holy; inasmuch, [sic] as it 
excludes depravity and all unrighteousness from the heart. He, therefore, is 
perfect-perfectly saved-the will of God perfectly performed in the soul. 17 
Does 'perfect' mean no negative emotion? If so, we have set ourselves up for 
failure. When we deny negative emotions, we do not have access to all the information 
about ourselves that we may need in order to make good decisions. When confronted by a 
negative situation or a thought that stirs up uncomfortable emotion, we often react in a 
corresponding way that causes one to ignore the reality of our relational impact on others. 
This is known as a stress response and described as being in an emotionally reactive 
position of fight, flight, freeze, or faint. 18 
One of the popular psychological tools used to help us understand ourselves is 
known as the Johari Window. 19 This is a heuristic exercise to help individuals in a group 
better understand their interpersonal communication and relationships. A person is given 
a list of 55 adjectives that both the individual and the peer group use to select descriptive 
words to describe that person.20 These are then plotted on a four-window grid. The 
original list of 55 is seen as positive. However, there is an inversion of this window 
17 Huffman, Histoty of the Mennonite Brethren, 162. 
18 These terms are commonly accepted descriptors of physical reactions used in response to 
stressful situations. 
19 Joseph Luft and Harry Ingham, "The Johari window, a graphic model of interpersonal 
awareness," Proceedings of the Western Training Laboratory in Group Development (Los Angeles, CA: 
UCLA, 1955). The Johari window is a good model about self-understanding. It was developed in the 
1950's by Joseph Luft and Harry Ingham and currently is available online at numerous sites. 
http://www.google.com/search?client=safari&rls=en-us&q=johari+window&ie=UTF-8&oe=UTF-8 
(accessed November I I, 2007). 
20 This is an early precursor to the 360-degree multi-raters format of many current leadership 
development programs. 
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known as the Nohari variant, which is a collection of negative personality traits. 21 Both of 
these snapshots need to be accessed. 22 If not, we are refusing to accept an understanding 
of who we think we are and how others view us. This lack of acknowledging negative 
emotions could also indicate avoiding an understanding of 'sinfulness'. It could be a 
declaration of not comprehending emotions. This may lead to actions that seem out of 
character and destructive in the leadershop. 
The historical spiritual view of emotion claims a high value for positive emotion 
and a suppression of negative emotion. We must understand both types of emotion as 
impacting spiritual growth or a lack thereof. 
A biblical study of emotion includes both foundational exegesis and praxis. First 
of all, a reappraisal of emotion in sections of the Bible through the interpretation found in 
the work of Matthew Elliot, Faithful Feelings: Rethinking Emotion in the New 
TestamenP3 will be explored. 
Secondly, a book by Kendra Hotz and Matthew Matthews entitled, Shaping the 
Christian Life: Worship and the Religious Affection24 will be considered as it presents the 
idea of transformational worship and its role in developing "religious affections. "25 
21 This Nohari window is an inversion of the original Johari window using antonyms. It has been 
described as challenging and dangerous. Its base of research is limited. 
http://www.google.com/search?client=safari&rls=en-us&q=Nohari+window&ie=UTF-8&oe=UTF-8 
(accessed November 11, 2007). 
22 See Appendix C. The Johari and Nohari Word Lists 
23 Matthew A. Elliott, Faithjit! Feelings: Rethinking Emotion in the New Testament (Grand 
Rapids, MI: Kregel: Academic and Professional, 2006). Elliott received his Ph.D. from the University of 
Aberdeen, United Kingdom and this book is the popular presentation of his work. 
24 Kendra G. Hotz and Matthew Matthews, Shaping the Christian Life: Worship and the Religious 
Affection (Louisville, KT: Westminster John Knox Press, 2006). 
25 The seminal work on "religious affections" was by Jonathan Edwards. Jonathan Edwards, The 
Works of Jonathan Edwards Series, Volume 2: Religious Affections, ed. John E. Smith (New Haven, CN: 
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Thirdly, within the pastoral approach by Peter Scazziero in his two books, The 
Emotionally Healthy Church26 and Emotionally Healthy Spirituality,27 we will review the 
integration of discipleship-spirituality models with current approaches in psycho-
education. 
Emotion and the Bible 
As Christians we study the Bible as our textual authority in order to apply the 
truth we experience about God in our lives and relationships. The integration of all truth 
as God's truth helps us to understand that as humanity discovers the design features of 
the created world, we will learn and apply all truth. Arthur Holmes, former chair of the 
Department of Philosophy at Wheaton College, Illinois wrote, "the Scripture and the 
church fathers clearly placed the focus on truth, they perceived its universality, and they 
recognized the ultimate unity of all truth in God. They believed, passionately so, that all 
truth is God's truth no matter where it be found. "28 
Just as we have discovered that the planet Earth is not flat but round, we continue 
as explorers to expand our knowledge of the physical universe. In chapter two, we 
presented our understanding of the human being having progressed to understand its 
functions as a 'bodymind.' Realizing this assists us to be more fully human. The role of 
Yale University Press, 1959). Originally published 1746. 
26 Peter Scazzero, The Emotionally Healthy Church (Grand Rapids, MI: Zondervan, 2003). 
27 Peter Scazzero, Emotionally Healthy Spirituality: Unleash the Power of Authentic Life in Christ 
(Nashville, TN: Integrity Publishers, 2006). 
28 Arthur Homes, All Truth is God's Truth (Grand Rapids, MI: William B. Eerdmans Publishing 
Company, 1977), 14. 
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both biblical study and pastoral application must function within the current assumptions 
of our 'bodymind'. 
Elliot, the author of Faithful Feelings, begins in the introduction to his book by 
declaring, "in my own studies I have not found a single scholarly work about emotion in 
New Testament studies that starts by asking the question, 'What is an emotion?' 
Answering this question is the foundation of this book."29 
He outlines the confusion that exists in our understanding of emotion and 
knowledge. He notes it is a "non-cognitive view of emotions for the past years that has 
influenced and been accepted by most New Testament scholars."30 His view on emotion 
is summarized in the concluding paragraph of his first chapter: 
Emotions are not primitive impulses to be controlled or ignored, but cognitive 
judgments or constructs that tell us about ourselves and our world. In this 
understanding, destructive emotions can be changed, beneficial emotions can be 
cultivated, and emotions are a crucial part of morality. Emotions also help us to 
work efficiently, assist our learning, correct faulty logic and help us build 
relationships with others. 31 
The heart of Elliott's thesis is his understanding of whether emotion is considered 
a cognitive function or non-cognitive function. In summarizing his presentation, one 
might assume that this is a discussion that would have been resolved long ago. As 
discovered in chapter two, this is not the case. The University of San Diego states in their 
online catalogue that they began their department of Cognitive Science in 1961, yet it 
was not until 1979 that 
29 Elliott, Faithfid Feelings, 14. One other study that I reviewed researched the emotions of Jesus 
in the Gospel of John. Stephen Voorwinde, Jesus' Emotions In The Fourth Gospel: Human or Divine? 
(London, England: T&T Clark International, 2005). 
30 Elliott, Faithful Feelings, 18. 
31 Elliott, Faithful Feelings, 54. 
81 
the following 1 0-year period was a time of enormous excitement and intense 
activity as philosophers, linguists, psychologists, computer scientists, 
anthropologists, sociologists, and neuroscientists discovered in each other an 
interest in a common set of questions: What is the nature of intelligent activity? 
What are possible computational and biological mechanisms underlying such 
activity? What is the role ofthe environment (cultural and social as well as 
physical) in supporting and enabling cognition? How can complexity emerge 
from simple mechanisms? What is the role of learning, adaptation, and 
development in cognitive behavior?32 
A non-cognitive understanding of emotion and its place in our being has 
considered emotion occurring outside the realm of the mind or brain. The brain is where 
truth and sound mind is found. Emotions were considered as conjured up from some 
deep-dark space that should be suppressed and avoided. This is not the case. The mind, 
the body, and the emotion we experience are all integrated into one organic mass 
complementary and symbiotic in function. A non-cognitive view of emotion separates the 
mind from the body. This was the understanding that led to viewing the body as negative. 
In reading Elliott's study of the emotion in the Bible, we need to concur with his 
affirmation that emotion as non-cognitive is wrong thinking. 
However, Elliot's review of emotion in the Greco-Roman world concludes that 
"emotions were considered a major topic of philosophical inquiry at the time of the New 
Testament. .. .It is clear that both non-cognitive and cognitive beliefs were present in the 
ancient world. "33 
Next, Elliott completes a thorough examination of emotion in the Jewish culture 
and writings, including the Old Testament. He records that in the context of his own 
research, he did not find any other sources, which have included the kind of survey he 
32 http://www.cogsci.ucsd.edu/index.php?cat=about&page=overview (Accessed November 3, 
2007). 
33 Elliott, Faithfitl Feelings, 79. 
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attempted. 34 He covers the emotions ofthe righteous, the emotions of the wicked, and the 
emotions of God. Here is an example of his presentation: 
The Psalms are cognitive and emotive in nature ... .In this we see the coming 
together of the cognitive theological truths of Israel's faith with an emotional 
response to that faith ... the righteous are known by how they feel. .. Joel 2:13-
14 .... Here we see an emotional God responding to the emotions of his people 
linked with the theology about who God is (see Jeremiah 9:24; Isaiah 66).35 
In chapters 4 and 536 Elliott analyses the emotions of love, joy, hope, jealousy, 
fear, sorrow, and anger. The depth of his assessment occurs as he notes, "some major and 
consistent mistakes in interpreting emotion in the New Testament."37 He presents a list of 
four categories of error: 
1. Mistakes in interpreting vocabulary or emotion words; 
2. Mistakes made in exegesis due to misinterpretation of emotion; 
3. A general neglect of emotion in New Testament studies; 
4. A pervasive non-cognitive understanding of the emotions. 38 
He refers to George Ladd's textbook, A Theology of the New Testament39 as a 
case in point displaying a non-cognitive view of emotion. In Ladd's chapter 34, 'The 
New Life in Christ,' Ladd commented on the role of the Holy Spirit indwelling in the 
believer. The scriptures being considered include: 
and may God, who is the ground of hope, fill you with all joy and peace as you 
lead the life of faith until, by the power of the Holy Spirit, you overflow with 
hope. (Romans 15: 13) 
34 Elliott, Faithful Feelings, 112. 
35 Elliott, Faithful Feelings, 112. 
36 Elliott, Faithful Feelings, 124-233. 
37 Elliott, Faithful Feelings, 125. 
38 Elliott, Faithful Feelings, 125. 
39 George Ladd, A Theology of the New Testament (Grand Rapids, Ml: William B. Eerdmans 
Publishing Company, 1974). 
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for it is by the Spirit and through faith that we hope to attain that righteousness 
which we eagerly await. (Galatians 5:5)40 
Ladd commented, "he [Paul] brings hope that is not merely an optimistic attitude 
toward the future or a stance of the emotional life but the deep conviction of the certainty 
of the eschatological consummation of God's redemptive purpose."41 Here Ladd seems to 
be more concerned about some future event than application in the daily life of a believer. 
Ladd stated, "These terms [love and joy and peace] may be easily misunderstood 
[emphasis added] and interpreted in terms of human emotional experience: joy is 
emotional happiness and peace is emotional tranquility."42 Here he insists emotions are 
not the 'true' experience of our reality, but something beyond us. Then Ladd reviewed 
Ephesians 5: 143 and wrote "in the same way peace is not [emphasis added] primarily 
emotional tranquility but a term encompassing the salvation of the whole man."44 Elliott 
comments that Ladd takes emotion to be "downplayed as forces that are too insignificant 
to be at the heart of these texts with words like 'merely' and 'far deeper meaning."45 
Another example of a view on negative emotion is presented from the comments 
ofW. C. Robinson's article in the Evangelical Dictionary ofTheology. He wrote, "in the 
40 The Revised English Bible, (Oxford, England: Oxford University Press, 1989). 
41 Ladd, A Theology, 491. 
42 Ladd, A Theology, 491-2. 
43 Ephesians 6:15 "Let the shoes on your feet be the gospel of peace, to give you a firm footing." 
The Revised English Bible. 
44 Ladd, A Theology, 492. 
45 Elliott, Faithfid Feelings, 234. 
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total biblical portrayal the wrath of God is not so much an emotion or an angry frame of 
mind as it is the settled opposition of his holiness to evil. "46 
In conclusion, Elliott states, "it is clear that the New Testament authors generally 
write about emotion from a cognitive perspective. This is not to say that there was a well-
informed theory of emotions behind the writings but it is to say that a cognitive view was 
assumed."47 He quotes from Kasemann, "all this shows that Paul undoubtedly has and 
formulates an understanding of human existence. "48 Kasemann claimed, "a cognitive 
perspective has broad implications. Emotions are a key element in learning, 
communications, ethics, and behavior."49 This statement is about as interwoven as a 
Biblical scholar ventures in acknowledging and understanding a broader cognitive 
definition of emotion as bodymind. 
Elliott then listed ten areas where we begin to understand this cognitive 
framework: 
1. Emotion is freely and frequently commanded in the text. 
2. In some instances particular emotions for particular reasons are prohibited. 
3. People are held responsible for how they feel and judgments are made about a 
particular emotion in a particular circumstance being right or wrong. 
4. Emotions are seen as a genuine indicator of the righteousness or morality of 
those who profess belief (or if they really believe.) 
5. Emotions are regularly linked with thinking and beliefs. 
6. Emotions in the text have objects, either stated or implied. 
7. Emotions are morally neutral and they may be righteous or wicked depending 
on their object. 
8. God has emotions that are felt for good reasons. 
46 W.C. Robinson, "Wrath of God," in W.A. Elwell ed., Evangelical Dictionmy of Theology 
(Grand Rapids, MI: Baker Book House Company, 1984), quoted in Elliott, Faithful Feelings, 247. 
47 Elliott, Faithjitl Feelings, 238. 
48Ernst Kasemann, Perspectives on Paul (London, England: SMC, 1971), 16, quoted in Elliott, 
Faithjiil Feelings, 238. 
49 Kasemann, Perspectives, 16, quoted in Elliott, Faithful Feelings, 239. 
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9. To change a person's objectionable emotions the solution offered is often to 
change thinking. 
10. Love is the predominate emotion and often motivates other feelings. 50 
Elliot valiantly defends an integration of emotion as a cognitive function and not 
dualistic. However, in critiquing Elliott's position, I will highlight the interplay between 
thinking and emotion. Elliott writes, 
We are often told in church to do the loving thing and the emotions will come ... .It 
says 'love your neighbor' not 'act kindly to your neighbor.' If you do not love 
your neighbor it does not say 'act like it no matter how you feel' but rather calls 
us to get our thinking right. 51 
First of all, with this quotation, Elliott has slipped backward, towards setting up 
the dichotomy. We embrace and hold on too tightly to the hidden and long-engrained 
assumptions of dualism. We need to err on the side that eliminates all vestiges of this 
split. However, Elliott did allow for a very well connected mix of emotion and thinking. 
He states, "this was the emphasis we saw repeatedly as those passages that called for 
having a particular emotion were filled with the knowledge, beliefs and values that would 
naturally produce that emotion. "52 I could find only one reflection by Elliott to 
"emotional intelligence" in his book when he notes, "love, joy and hope are seen as a 
crucial part of faith and practice. These emotions enable a high EQ, motivating good 
social relationships, helping us learn and making us productive."53 
50 Elliott, Faithfit! Feelings, 238. 
51 Elliott, Faithful Feelings, 239. 
52 Elliott, Faithfiil Feelings, 239. 
53 Elliott, Faithfit! Feelings, 239. Elliott is using "EQ" as an abbreviation for Emotion Quotient or 
Intelligence to parallel the use ofiQ to designate Intelligence Quotient. In personal email correspondence, 
Elliott wrote to me, "I am sorry to say that of all my study on emotion, EI is what I have looked at the least. 
Nevertheless, I would be willing to take a look at something if you would think it profitable. Sorry I do not 
know more about this specific topic." I appreciated his willingness to investigate further. Matthew Elliott, 
email message to author, January 17, 2007. 
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My concern is that we clearly understand the distinction between the non-
cognitive and cognitive perspectives on emotion. Furthermore, even the inter-connective 
relationship of knowledge and emotion must be challenged. The basic issue implied by 
this connection is, "Which comes first, the knowledge or the emotion?" Terms like 
"bodymind" and "mindful brain" are much better in embracing our understanding of this 
concept. 
In pursuing this argument one step further, I refer to the Honeyman Memorial 
Lectures series at Tyndale University College in Toronto given by Dr. Nicholas 
Wolterstorff. 54 His topic was Love and Justice. 55 He began by noting that the relation of 
love and justice had traditionally been seen as perplexing or even conflictual. His 
response was to explore the writing and thinking ofNygren56 as "the best of the agapists" 
in the twentieth century. 
The word 'love' suggests that we should ask, "Is love an emotion or an action?" Is 
it a 'feeling' or a 'thought'? Wolterstorffpresented love as being based on four 
manifestations: love of God; love of self; love of neighbor; and God's love of us. He 
proposed that we understand love as 'caring about' and justice as 'honoring wmih.' In 
this definition, love is not just an emotion and justice is not just an action, but that love 
54 Nicholas Wolterstorff is the Noah Porter Professor of Philosophical Theology, Divinity School, 
Yale University, New Haven, CN. http://www.yale.edu/philos/people/wolterstorff_nicholas.html (accessed 
on April 5, 2007). 
55 Nicholas Wolterstorff, Justice: Rights and Wrongs (Princeton, NJ: Princeton University Press, 
2007). From the lecture comments ofWolterstorff, I understand a sequel on Love will also be forthcoming. 
56 Anders Theodor Samuel Nygren ( 15 November 1890 - 20 October 1978) was a Swedish, 
Lutheran theologian. He was professor of systematic theology at Lund University from 1924 and was 
elected Bishop ofLund in 1948 (emeritus 1958). He is best known for his two-volume work Eros and 
Agape (first published in Swedish 1930-1936). http://en.wikipedia.org/wiki/Anders_Nygren 
and http://jaar.oxfordjournals.org/cgi/content/abstract/XLVII/2/269 
and www.answers.com/topic/anders-nygren (accessed on April 5, 2007). 
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and justice are one. They cannot be separated. One cannot divide action from emotion 
anymore than one can separate thinking from emotion. Action affects thinking and 
emotion; thinking affects action and emotion; emotion affects actions and thinking. As 
Leonard Sweet, lead mentor of the George Fox Evangelical Seminary Doctor of Ministry 
track, Leadership in Emerging Culture, has stated in one of our recent online discussions, 
this integration of our being could be considered a "parabolic harmonious oscillation."57 
Emotions and Worship 
Hotz and Matthews, authors of Shaping the Christian Life, list twelve "religious 
affections": awe, humility, gratitude, a sense of direction, a sense of rightness, a sense of 
well-being, contrition, a sense of mutuality and interdependence, a sense of obligation, 
delight, self-sacrificial love, and hope. 58 
They see two major problems: 
• 
• 
We have come to believe that while emotion may have its place in the 
private sphere of values and relationships, it does not belong in the 
public realm of clear thinking and prudent action. 59 
The danger lies in the ever-present temptation to trivialize the most 
sacred experiences of life by transforming them into events of mere 
amusement. When Christian worship is accommodated to the culture 
of amusement ... [it is] produced and packaged for the sake of evoking 
warm feelings, generating excitement, and expanding the membership 
rosters.60 
57 Leonard Sweet, GFES, DMIN, lec4 chat, March 26, 2007. 
58 Hotz and Matthews, Shaping the Christian Life, 8. 
59 Hotz and Matthews, Shaping the Christian Life, 4. 
60 Hotz and Matthews, Shaping the Christian Life, 6. 
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Their desire is to present an integrated-holistic person: 
• We are not thinkers at one moment and feelers at another. We are 
unified persons whose capacity to perceive the world rationally can 
never be separated from how we relate to it emotionally .... Our 
experiences of the heart belie the effort to impose a simple bifurcation 
on the personality, with reason on one side and emotions on the other. 
Our experiences of the heart reveal to us something about who we 
most basically are. 61 
Their thesis is two-fold: 
• Worship has such a profound effect upon us that it forms us, changes 
us, renews us, and opens us up to experience the world as Christians62 
• What remains undeveloped is a theology of human personhood that 
explains why worship is natural to us, why worship is so powerful, and 
how worship contributes to the renewal and transformation of 
h . 63 umamty. 
They develop four theological themes: 
• Religious affections and the world of our senses: Experiences of the 
heart are object-oriented. We do not simply feel awe, contrition, and 
gratitude ... [They] are always inspired by and directed toward a 
particular object or event in creation that is perceptible to us through 
our senses. 64 
• Religious affections and the Community: the inner emotional life of 
the individual comes first and is only afterwards expressed in 
communal life and practice. 65 
• Religious Affection, Desire, and Dependence: "a central truth about 
our religious affections, namely, that our individual religious 
affections such as awe, contrition, and gratitude come together in our 
61 Hotz and Matthews, Shaping the Christian Life, 7. 
62 Hotz and Matthews, Shaping the Christian Life, 7. 
63 Hotz and Matthews, Shaping the Christian Life, 7. 
64 Hotz and Matthews, Shaping the Christian Life, 16. 
65 Hotz and Matthews, Shaping the Christian Life, 21. 
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personalities in a patterned way."66 Furthermore, the complex 
interrelations of the affections mean not only that individual, expressed 
affections contain overtones of the other affections, but also that as 
each affection is formed; every other affection is also shaped, 
modified, and integrated in fresh ways with the broader nexus of 
affections.67 
• Religious Affections, Knowing, and Doing: If the religious affections 
are identity-constituting realities, it is natural for them to shape the 
way we perceive and understand the world around us, as well as how 
we translate that knowledge into action and behavior.68 
Their conclusion and application to the worship role is: 
• To be Christian is to be socially formed through the speech acts and 
bodily acts that constitute the work-the leitourgia69-ofthe church as 
the body of Christ. In this threefold claim that we are (1) socially 
formed, (2) linguistically constituted, and (3) embodied beings we 
discover the link between the theory of the religious affections and the 
concrete worship of the church. 70 
This approach takes on even more significance as they argue: 
• Language does not merely represent things, it does things. Our words, 
like the words of God, are creative and active .... We hurt people with 
them; we offer comfort and reassurance; we issue commands; we beg 
for forgiveness; we establish relationships and destroy friendships. Our 
words are acts.71 
In evaluating this outline a number of comments are presented: 
1. The authors write, "emotions and religious affection are closely related but not 
66 Hotz and Matthews, Shaping the Christian Life, 25. 
67 Hotz and Matthews, Shaping the Christian Life, 28. 
68 Hotz and Matthews, Shaping the Christian Life, 29. 
69 Greek word for liturgy. http://www.newadvent.org/cathen/09306a.htm (accessed April 5, 
2007). 
70 Hotz and Matthews, Shaping the Christian Life, 69. 
71 Hotz and Matthews, Shaping the Christian Life, 71-2. 
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identical. ... Emotions are about what we feel, but religious affections are about who we 
are."72 Here the authors have set up a dichotomy, a dualism previously stated as a 
problem in interpreting our personalities. One needs to be consistently sound in 
presenting the whole person. All divisional separation must be removed. If we set up any 
wall or even a layer of distinction by distinguishing religious affections from emotion, we 
will erode our holistic approach by simply replacing some religious ritual with some 
other personal discipline or virtue. 
Hotz and Matthews continue to develop the difference between emotions and 
affections as they state, 
by affections we do not mean the particular emotions that we feel in one moment 
or another. Instead, we mean the deep-seated dispositions, the settled and abiding 
postures of the heart, that qualify or color everything that we know or do ... to the 
deep dispositional structures of our personalities, the foundations of who we are 
as creatures of God and how we are oriented toward God and the world that God 
has made. By emotion, in contrast, we mean the particular way that affection 
comes to expression in a given moment of experience. In short, we feel our 
emotions, but we are our affections. 73 
The problem again is that the authors continue to contrast these two as separate 
constructs, emotions vs. affections. My claim is that affections are your feelings. Antonio 
Damasio, the M.W. Van Allen Distinguished Professor and Head of the Department of 
Neurology, University oflowa College of Medicine, argue that feelings are the 
consciousness of emotion. He states, 
we know that we have an emotion when the sense of a feeling self is created in 
our minds. Until there is a sense of a feeling self. .. there exist well-orchestrated 
72 Hotz and Matthews, Shaping the Christian Life, 8. 
73 Hotz and Matthews, Shaping the Christian Life, 13-4. 
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responses, which constitute a feeling. But we only know that we feel an emotion 
when we sense that emotion is sensed as happening in the organism.74 
Again emotions and affections are at the best of times the same or at the least 
complementary. We need to question the underlying premise here: can affections be any 
more deep-seated than emotions? Are affections related to the beliefs we have? Are 
beliefs based on decisions made from our emotional life and/or affectional experiences? 
Damasio presents a perspective on emotion, feeling, and knowing which even he calls, 
"unorthodox." 75 
There are also other publications in the "New Science" field. 76 They are attracting 
quite a following of 'believers' who are now acknowledging a belief in thoughts of 
positive intention that will bring one all the best of living. 77 This is an integration of 
emotion as energy to influence one's life. The most current example is a book entitled 
The Secret. 78 This teaching is finding a huge audience. 79 Interestingly, it does parallel 
some "Christian" prosperity preaching and teaching. 80 
74 Antonio R. Damasio, The Feeling of What Happens: Body and Emotion in the Making of 
Consciousness (New York, NY: Harcourt Brace & Company, 1999), 279. 
75 Damasio, The Feeling of What Happens, 283. Damasio partitions five steps in the complete 
course of events from emotion to feeling to feeling of feeling. 
76 Many would label this "New Age." 
77 Bruce Lipton, The Biology Of Belief Unleashing The Power Of Consciousness, Matter And 
Miracles (Eugene, OR: Mountain of Love, 2005). www.brucelipton.com/introduction (accessed April6, 
2007). 
78 Rhonda Byrne, ed., The Secret (New York, NY: Altria Books, 2006). 
79 The Secret book is the number 4 best seller on Amazon.com and The Secret movie is the 
number 2 DVD on Amazon.com today. (accessed April6, 2007). 
http://www.amazon.com/gp/bestsellers/books/ref=pd_ts_h/104-9667828-
4405568?pf_rd _m=ATVPDKIKXODER&pf_rd _s=center-
l&pf_rd_r=OZTQVZMQWH7KV70XGKP1&pf_rd_t=210J&pf_rd_p=221129101&pf_rd_i=home 
80 The tradition of 'positive thinking' and/or 'name it and claim' fom1ulae has a solid following. A 
short list of authors in the Christian church includes: Norman Vincent Peale, The Power of Positive 
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2. The intent of "Emotional Intelligence" is to sustain attitudes of awareness, 
attunement, and mindfulness.81 These intentions are also the goals of worship. So when 
Hotz and Matthews also claim "worship contributes to the renewal and transformation of 
humanity,"82 we need to contextualize our personality development within the boundaries 
of faith by using both worship experiences and behavioral psychology. These are both 
strongly bent on producing and evolving the human being to be a better relational person. 
Does one have a better approach over the other? Or do we need to see them as 
complementary? Every emotional experience is bound to affect the very structures of our 
identities whether they be nature or nurture, our worship whether it be personal or 
corporate, our sexual excitement whether it be lust or love, our reaction whether it be to 
fight or flee. 
3. Fmihermore Hotz and Matthews do not list any negative affections. Is this a 
statement about God not having any negative affections? Is it possible for worship to 
evoke negative emotions?83 The positive emotions are also very settling and abiding 
whereas the negative emotions are very unsettling and abiding. Do not negative 
affections clearly present the full range of humanness? Perhaps the realization of our 
sinfulness is closely related to negative affections? Would this not involve the recognition 
Thinking (New York, NY: Ballantine Books; reissue edition, 1996). Originally published in 1952; Robert 
Schuller, Move Ahead with Possibility Thinking (New York, NY: Doubleday, 1967); T.D. Jakes, Reposition 
Yourself Living Life Without Limits (Waterville, ME: Thorndike Press, 2007); Joel Osteen, Your Best Life 
Now: 7 Steps to Living at Your Full Potential (Lebanon, IN: Faith Words, 2007). 
81 The title of this emotional intelligence book announces this clearly. Richard Boyatzis and Annie 
McKee. Resonant Leadership: Renewing Yourself and Connecting with Others Through Mindfulness, 
Hope, and Compassion. Boston, MA: Harvard Business School Press, 2005. 
82 Hotz and Matthews, Shaping the Christian Life, 7. 
83 Negative emotions are commonly listed as: apathy, grief, fear, hatred, shame, blame, regret, 
resentment, anger, and hostility. 
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of sinfulness either in the individual life or in the world around us? To understand and 
recognize our negative emotions is just as important as appreciating and developing our 
positive emotions. 
4. How is it that we can unsettle and resettle one emotion/affection with another? 
What we are asking here is, "what makes for change in one's life?" We will continue to 
ask this question as it envelops the scope of this dissertation. Shults, Professor of 
Theology at Agder University in Kristiansand, Norway and Sandage, a licensed 
psychologist, Associate Professor of Marriage and Family Therapy at Bethel Theological 
Seminary introduce their book noting the history and the interest in spirituality and 
religion in the field of psychology, which has intensified in the past two decades. 84 Shults 
and Sandage argue there is consensus that "transformative change can also be gradual or 
sudden. "85 Is it a one-time "road of Damascus" event or is it learning the truth as it is 
preached from a Sunday morning pulpit? 
"Emotional intelligence" trainers would attempt to do this through instruction and 
practice. Worship leaders on a Sunday morning attempt to do exactly the same thing 
84 There are a good number of recently published works that bears on this issue from a Christian 
perspective. Here is a bibliographic list of them: 
Balswick, Jack, 0., Pamela Ebstyne King, and Kevin S. Reimer. The Reciprocating Self 
Human Development In Theological Perspective. Downers Grove, IL: Inter-Varsity Press, 2005. 
Berger, Klaus. Identity and Experience in the New Testament. Minneapolis, MN: Fortress Press, 
2003. 
Beck, James R. and Bruce Demarest. The Human Person in Theology and Psychology: A Biblical 
Anthropology for the Twenty-First Centwy. Grand Rapids, MI: Kregel Publications, 2005. 
Lints, Richard, Michael S. Horton, and Mark R. Talbot, eds. Personal Identity in Theological 
Perspective. Grand Rapids, MI: William B. Eerdmans, 2006. 
Rollins, Wayne G. Soul and Psyche: The Bible in Psychological Perspective. Minneapolis, MN: 
Fortress Press, 1999. 
Samara, James George. Being Conformed To Christ In Community: A Study of Maturity, 
Maturation and the Local Church in the Undisputed Pauline Epistles. New York, NY: 
T &T Clark, 2006. 
85 F. LeRon Shults, and Steven J. Sandage. Transforming Spirituality: Integrating Theology and 
Psychology (Grand Rapids, MI: Baker Academic, 2006), 19. 
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through instruction and practice. What is supposed to be happening to an individual 
during a "worship service" or experience? Is it a one-way event whereby we the creatures 
are praising and glorifying the Creator? Or is it a two-way relationship whereby the 
Creator is changing the "fallen" creature? The begging question in this part of the 
argument is whether or not there is a clear and definitive position that states how a 
supernatural intervention can lead to a change in an individual's personality. 
From a behavioral science perspective, Alan Deutschman, a senior editor with the 
business magazine, Fast Company and now the author of a book, entitled, Change or 
Die: The Three Keys to Change at Work and in Life, argues that change or transformation 
takes place as we relate, we repeat, and we reframe. 86 He makes his claims based on real-
time actual examples of successful change in the personal lives of individuals who are 
unhealthy or criminal or lazy. 87 
What is clearly a given in each of these examples is the context of community and 
support. So then the church as a fellowship-community that provides an opportunity for 
corporate worship experiences should be a premiere venue for change. If we add in a 
supernatural component, whether it is the work of the Holy Spirit or the work of the Body 
of Christ, the church, 88 the thesis of Holz and Matthews is very strong. However, they 
need to be much clearer and move beyond ritual and sacrament to accountability in 
86 Alan Deutschman, Change or Die: The Three Keys to Change at Work and in Life (New York, 
NY: HarperCollins Publishers Inc., 2007), 14-15. 
87 Deutschman, Change or Die, 25-117. 
88 Although, in this respect I would follow Amos Yong's argument that these may not be the same. 
He outlines the Eastern Orthodox distinction between the two divine economies of the Son and the Spirit. 
See Amos Yong, Beyond the Impasse, 88-90. 
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community. Hotz and Matthews have made some attempt at this accountability as they 
gathered support for this position by quoting George Mead: 
Instead of thinking of ourselves first as individuals, who secondarily come into 
relationships, we ought to acknowledge that we are relational beings, whose 
identities as individuals emerge only from within a community. 89 
God is at work both in our individual lives and our communal lives! Can we imagine a 
work of grace that only takes place in the context of community, the body of Christ? The 
authors use a great hymn, 'Ode to Joy' 90 as an example of how we are challenged to hear 
God's call to change, to transform us in the context of the worship experience: 
For many people that hymn does not merely describe joy; it calls us into it. ... Such 
moments of concentrated beauty that draw us out of the narrow confines of our 
so-called autonomy and invite us into a form of affectional, participatory 
knowledge that involves fellowship with those whom we worship, with all our 
fellow creatures, and with the God whose very life as Father, Son, and Holy 
Spirit, is relational. 91 
However, we gather for only a few hours at best in a week or month and we sing a song 
like that very infrequently, so the challenge is to fortify this experience in greater degrees 
through accountability and relationships in community. 
Holz and Matthews have led us to understand that change happens through 
worship. Our bodies have been created to respond with just this sort of interaction 
between emotion and belief/knowing.92 This acknowledgement of change through 
89 George Mead, Mind, Self, and Society from the Standpoint of a Social Behaviorist (Chicago, IL: 
University of Chicago Press, 1962), in Hotz and Matthews, Shaping the Christian Life, 22. 
9° For text and music see the web-link: http://www.ddripandelli.it/ourworld/Joy.htm (accessed 
April 5, 2007). 
91 Hotz and Matthews, Shaping the Christian Life, 31. 
92 The seminal work of Damasio would be well worth exploring in light of the spiritual 
experience. Here is one quote that opens up the discussion: "The inescapable and remarkable fact about 
these three phenomena-emotion, feeling, consciousness-is their body relatedness ... but all of these 
processes ... depend for their execution on representations of the organism. Their shared essence is the 
body." Damasio, The Feeling of What Happens, 284. 
96 
worship is related to a current topic of research in the study of how the brain functions 
and how we change. Siegel, Co-Director ofthe UCLA Mindful Awareness Research 
Center writes, "preliminary research involving the brain function hints at the view that 
mindfulness changes the brain."93 Siegel explains, "Neurons fire when we have an 
experience. With the neural firing the potential is created to alter synapses by growing 
new ones, strengthening existing ones, or even stimulating the growth of new neurons 
that create new synaptic linkages. "94 Sara Lazar published work that revealed structural 
changes in the brain: 
We need to be aware that this finding would involve significant growth of neural 
tissues in the brain. If this was the result of experience, then we could see that 
neuroplasity could be at the heart of that finding: repeated firing of neurons in 
specific areas would result in markedly increased synaptic densities in those 
regions that were activated with mindful practice. 95 
Siegel writes that Lazar's, 
research suggests that mindfulness meditation might alter the very structures of 
our brains responsible for empathy and for self-observation. This may be the link 
between the practice of looking inward and reported enhancement of the ability to 
connect with others. 96 
Lazar and Siegel are interested in this research for the application of meditation; however 
this neuroplasity could just as well be happening as the result of repeated worship 
experiences. We are admonished by the Psalmist to call out with words of praise in spite 
93 Siegel, The Mindfitl Brain, 25. 
94 Siegel, The Mindful Brain, 30. 
95 Sara Lazar, "Mind-body Connection: Neural correlates of respiration during meditation". 
Presented at Mind and Life Summer Research Institute, Garrison, New York, quoted in Siegel, The Mindfiil 
Brain, 31. 
96 Sara Lazar, C. Kerr, R. Wasserman, J. Gray, D. Greve, M. Treadway, et al. "Meditation 
experience is associated with increased cortical thickness," Neuroreport 16 17, (2005), 1893-1897, in 
Siegel, The Mindfitl Brain, 104. 
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of the conditions of the bodymind.97 Alongside this emphasis of change through worship, 
we also need to consider the previous comments about change from Shults and Sandage 
and Deutschman. In the context of neuroplasticity, change continues as we purposefully 
work on the experience that stimulates our physical brain and move us beyond in our 
development as fully human beings. 
Emotionally Healthy Christians and Churches 
Peter Scazzero is a pastor in the New Life Fellowship church in Elmhurst, 
Queens, New York and his biography states, 
out of his successes and failures of pastoring, he, along with his wife Geri, 
embarked on a journey of integrating emotional health and spirituality. Over the 
past eleven years, this has radically transformed New Life Fellowship- in their 
leadership development, staff/board relationships, discipleship, small groups, and 
multicultural/racial reconciliation efforts. 98 
His thesis is outlined in the introduction to his first book, The Emotionally Healthy 
Church: 
The sad truth is that too little difference exists, in terms of emotional and 
relational ministry, between God's people inside the church and those outside 
who claim no relationship to Jesus Christ. ... The sad reality is that too many 
people in our churches are fixated at a stage of spiritual immaturity that current 
models of discipleship have not addressed .... Many are supposedly 'spiritually 
mature' but remain infants, children, or teenagers emotionally. They demonstrate 
little ability to process anger, sadness, or hurt. They whine, complain, distance 
themselves, blame, and use sarcasm-like little children when they don't get their 
way. Highly defensive to criticism or difference of opinion, they expect to be 
97 Psalm 34: I "I will bless the Lord at all times; His praise shall continually be in my mouth." New 
King James Version. 
98www .center4ehs.org/index.cfm ?fuseaction=category .display&category _ID= II &CFID=393482 
&CFTOKEN=6139I963 (accessed on AprilS, 2007). On a recent review ofthis website the biography has 
be revised. http://www.emotionallyhealthy.org/about/bio_pete.asp (accessed November 30, 2007). 
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taken care of and often treat people as objects to meet their needs .... Why? .... The 
roots of the problem lie in a faulty spirituality, stemming from a faulty biblical 
theology .... The link between emotional health and spiritual maturity is a large, 
unexplored area of discipleship. 99 
In his second book, Emotionally Healthy Spirituality, the introduction expands on 
the problem, 
trying ... more Bible study; [more] body life; [more] prayer; [more] spiritual 
warfare; [more] serving and hearing God; more grace ... in fact, the spirituality of 
most current discipleship models often only adds an additional protective layer 
against people growing up emotionally. Because people are having real, and 
helpful spiritual experiences in certain areas of their lives-such as worship, 
prayer, Bible study, and fellowship-they mistakenly believe they are doing fine, 
even if their relational life and interior world is not in order. This apparent 
'progress' then provides a spiritual reason for not doing the hard work of 
maturing. 100 
Scazzero's explanation for not growing, for all the divorce, all the expressed 
anger, all the unbroken patterns of reactivity, the burnout, the bitterness, depression, 
tension of a double life in the lives of 'church' people is in stark contrast to the words of 
Galatians 5:22-23, "but the fruit ofthe Spirit is love, joy, peace, patience, kindness, 
goodness, faithfulness, gentleness, self-control; against such things there is no law." 101 
Scazzero outlines his biblical base using examples of (1) Jesus' emotions; 102 (2) a 
group of misfits in the Bible such as Abraham, Isaac, Jacob, and Joseph with their 
emotional issues; 103 (3) the Psalms as a textbook displaying all emotions; (4) and David's 
Psalm 55 as a model of emotional health. 104 
99 Peter Scazzero, The Emotionally Healthy Church, 17-8. 
100 Scazzero, Emotionally Healthy Spirituality, 14-5. 
101 The Revised English Bible. 
102 Scazzero, Emotionally Healthy Spirituality, 76-6; 80-2. 
103 Scazzero, Emotionally Healthy Spirituality, 98-114. 
99 
Scazzero outlines a thorough list of ten symptoms of unhealthy spirituality. 105 I 
have included a critique of these as an accompanying commentary. (Scazzero's list is in 
italics.) 
1. Using God to run from God. 
Hiding from God's presence began in the Garden of Eden and continues to this 
day. We will blame or accuse God of not being or doing something for us as our 
best defense mechanism. God is looking to us to depend on Him. 
2. Ignoring the emotions of anger, sadness, and fear. 
In the life of a Christian, ignoring these emotions is the biggest denial of all. 
Anger eats at our very personality. Sadness is pushed under yet still lingers in our 
bones. Fear or fear of our emotions causes us to fight out, fight in, flee, faint, 
freeze, or fix. 106 
3. Dying to the wrong things. 
Most of time the things we die to separate us from other people and this in turn 
separates us from the love of God. 
4. Denying the past's impact on the present. 
We become who we were. We recreate the past in our present and our future. 
Relationships are dissolved without providing a possible way to make things 
different in our future relationships. Most of this denying takes place 
104 Scazzero, Emotionally Healthy Spirituality, 118. 
105 Scazzero, Emotionally Healthy Spirituality, 24-37. 
106 Jean Brown, Jim Brown, Joyce Cornish, Nancy Forrester, Leslie Gillespie, and Lynda Rees, 
"Prescription for Connection©," The Relationship Collaborative, (2004) in an unpublished document. This 
is an expanded list of emotional/physiological stress reactions. Available from Lynda Rees, 75 Indian Trail, 
Collingwood, ON. 
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unconsciously and we are left unprepared to build healthy relationships for the 
future. 
5. Dividing our lives into 'secular' and 'sacred' compartments. 
Our holistic view of God's presence in the world has been destroyed. We go to 
church at 11 am on Sunday to meet God, we invite God to come into our 
presence, we set aside a small portion of the time to read or think or pray to God. 
Our work lives have little or nothing to do with our spiritual lives. Acts 17:28 has 
little known reality to us. 107 
6. Doing for God instead of being with God. 
Most of the time we just get this wrong, our salvation is still very much 'works' 
orientated. If we do the right things God will bless us, love us, and we will get 
into heaven. 
7. Spiritualizing away conflict. 
"The Devil made me to do it"108 has been misquoted, as coming directly from the 
Bible and it has become the common excuse for not facing the real issues. The 
real issue may be that we are afraid to face our differences. For example, Paul's 
declaration that we are all in Christ, 109 and that in Christ, there is no male or 
female. Our belief here easily applies this to spiritual life, and likely to our 
position before God. Yet to apply this teaching means something practical. There 
are a number of examples such as racial, sexual, and cultural issues in 
107 Acts 17:28 "for in him, we live and move, in him we exist" The Revised English Bible. 
108 Popularized by Flip Wilson in his television show, The Flip Wilson Show, 1970-1974: 
www.museum.tv/archives/etv/F/htmlF!flipwilsonslflipwilsons.htm This may be taken from the Passover 
event in the upper room when we read that "Satan entered into him [Judas]," John 13:27. 
109 Galatians 3:28. 
101 
relationships. Just consider the male/female realities. Is it literal that male and 
females are the same in all aspects of our humanity? Some may argue yes: 
however the very physical differences are enough to confront us with huge issues, 
not only of headship and submission, but also of sexuality, abuse, and control. We 
have spent hours teaching a belief about male-female relationships but little time 
relating this to the daily challenges of living together in a marriage relationship or 
in a ministry relationship. We have clouded, distorted, and escaped from the real 
point of living out a faith in relationship to others. 
8. Covering over brokenness, weakness, and failure. 
The macho man world may be primarily a 'male' issue but it permeates all of our 
current and future personality development, both for males and females. It 
surfaces especially in our child rearing practices. We desire and think that we 
have to protect our children from being affected by our own vulnerabilities, 
weaknesses, and failures by not acknowledging them in ourselves. In the church 
this has often become a place where there is an even a greater covering of 
brokenness, weakness, and failure. 
9. Living without limits. 
Does this means that in today' s western society we are so driven by success, 
entertainment, consumerism that we continually have to ask ourselves, how do we 
slow down? How do we get unplugged? Where does the Sabbath rest take place in 
our lives? 
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I 0. Judging other people's spiritual journey. 
This issue is paramount in our outlook. We continue to want to take the splinter 
out of those around us before we even consider the beam in our own eye. 110 We 
look at the failures and mistakes of others to fortify our own inadequacies. 
Scazzero outlines 'The Pathway Beyond Healthy Spirituality' as the second part 
of his book, Emotionally Healthy Spirituality. 111 In order to combat the dis-ease 
his symptoms are expressing, Scazzero proposes an integration of emotional 
intelligent awareness with spiritual contemplation. 112 A list of his chapter titles 
and subtitles (table 3.1) presents a clear summary of his approach. Although this 
is a sparse outline, Scazzero introduces a well-defined and practical course for 
application in the life of a Christian. Some may want to critique this as just 
another discipleship formula, but the working out of our salvation must include 
the 'work of the relationship' and this is both vertical and horizontal as we seek 
divine agency and human development. 
Table 3.1. Emotionally Healthy Spirituality: Chapter Titles 4- 10 with Sub-titles 
Chapter Title Sub-title 
4 Know YourselfThat You May Know God Becoming Your Authentic Self 
5 Going Back in Order to Go Forward Breaking the Power of the Past 
6 Journey Through the Wall Letting Go of Power and Control 
7 Enlarge Your Soul Through Grief and Loss Surrendering to Your Limits 
8 Discover the Rhythms of the Daily Office and Sabbath Stopping to Breathe the Air of Eternity 
9 Grow into an Emotionally Mature Adult Learning New Skills to Love Well 
10 Go the Next Step to Develop a "Rule of Life" Loving Christ Above All Else 
110 Matthew 7:3-5. 
111 Scazzero, Emotionally Healthy Spirituality, 65-210. 
112 He acknowledges a significant influence of teaching based on spiritual formation disciplines. 
"Emotional health and contemplative spirituality offer three primary gifts .... They are: the gift of slowing 
down; the gift of anchoring in God's love; and the gift of breaking free from illusions." Scazzero, 
Emotionally Healthy Spirituality, 47. 
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Scazzero then introduces a psycho-educational model 113 known as PAIRS. 114 This 
is a highly intensive relational skill-building model that was created by Lori Gordon, a 
Marriage and Family Therapist115 in the 1980's. She developed this 120-hour course by 
integrating theories and practical exercises to assist individuals and couples in 
relationships. Personally, I have spent a great deal of time in this relationship education 
program. My wife, Lynda Rees, has trained as a Master Teacher and has hosted over a 
dozen of these intensive personal development courses. 116 The work and outcomes have 
been significant in the lives of the participants. 
However, the participatory experience of PAIRS is not enough. There needs to be 
a spiritual component and on-going care that includes practice. One of my continuing 
observations about PAIRS is that there is a parallel work and teaching that comes out of 
both individual and corporate spiritual discipline work. So the complementary nature and 
emphasis of Scazzero' s pastoral assessment and leadership is well appreciated. 
I attended a pastor's conference in February 2007 where Reginald Bibby 117 was 
giving a presentation. This was sponsored by The Mennonite Church Canada East and 
hosted at Conrad Grebel College, University of Waterloo, Waterloo, Ontario. Bibby is a 
1 13 Scazzero, Emotionally Healthy Spirituality, 53. 
114 PAIRS an acronym for Practical Application of Intimate Relationship Skills. 'The mission of 
PAIRS is to teach those attitudes, emotional understandings and behaviors that nurture and sustain healthy 
relationships and to make this knowledge broadly available on behalf of a safer, saner, more loving world." 
www.pairs.com (accessed April 5, 2007). 
115 Lori Gordon and Jon Frandsen, Passage to Intimacy: Key Concepts and Skills from the 
Pairs Program Which Has Helped Thousands of Couples Rekindle Their Love (New York, NY: Simon and 
Schuster Inc., 1993 ). 
116 The PAIRS course requires I 20 hours of involvement. 
117 
www.uleth.ca/search/index _ html?q=bibby (accessed on April 5, 2007). 
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sociologist who has been tracking religion and belief in Canada for about thirty years. 
One of his points referred to the last Canadian census in 2005 which reported over 
200,000 individuals claiming to be Mennonite within Canada. When he tallied the 
average Sunday morning church attendance numbers of all the Mennonite groups in 
Canada there were only 70,000 people accounted for. So who and where are these other 
130,000? 
Is it not possible that they may just be the ones who would identify with 
Scazzero' s own description of himself as a follower of Christ and as a pastor of a church 
who realized that "the emotional aspects or areas of my humanity remained largely 
untouched."118 Scazzero writes about his wife's struggle to attend church and then her 
refusal to go any longer. These 130,000 had just found it a lot easier to 'slip out the 
backdoor' of the church than to stay in a place where they did not feel connected in 
relationship. Still the significant thing is that these 130,000 consider themselves 
connected enough to the Mennonite group that they labeled themselves so in the national 
census. Bibby's challenge to the pastors and leaders in attendance was to start to reach 
out to this group, easily identifiable and perhaps longing for a way to be in a community 
where their whole being is acknowledged and connected with. Scazzero's application of 
emotionally healthy churches and spirituality is a significant move in the right direction. 
This chapter has outlined three approaches to the study of emotions and the Bible. 
These lay down much needed background in considering a leadershop model. It is also 
about the process of change. This was reflected on at the conclusion of chapter two and 
now again. Are these applications sufficient? Have they gone far enough in making 
change possible? 
118 Scazzero, Emotionally Healthy Spirituality, 14. 
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CHAPTER FOUR 
EMOTIONAL ASSESSEMENT: 
BARON EMOTIONAL QUOTIENT INVENTORY 
The Role of Assessment Tools in Emotional Intelligence 
This dissertation has outlined the early beginnings of the Y outhBuilders, the 
historical understanding of emotion and three applications of emotion and the Bible. In 
chapter four we present the results, observations and interpretation from an assessment 
tool known as the BarOn Emotional Quotient Inventory (EQ-i). 
The Bar-On theory is deemed to be a form of a mixed model for understanding 
emotion. 1 The Bar-On distinction centers on how personality and cognitive factors 
influence emotions to produce general well-being in a person. This model has five 
components, each with sub-components, which reflect the emotional and social nature of 
a person. Bar-On's most recent (2005) definition of "Emotional Intelligence" emphasizes 
"a cross-section of emotional and social competencies that determines how well we 
understand and express ourselves, understand and relate to others, and cope with daily 
demand and pressures."2 
1 See Chapter 2, 61. The ECI (Goleman) model is also considered a mixed model. 
2 R. Bar-On, R. Handley, and S. Fund, "The impact of emotional intelligence on performance," in 
Vanessa Urch Druskat, Fabio Sala, and Gerald Mount, ed., Linking emotional intelligence and performance 
at work: Current research evidence (Mahwah, NJ: Lawrence Erlbaum Associates, 2005), 3-20, quoted in 
Burke and Cooper, Inspiring, 132-148. 
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An overview of Bar-On's recent published articles displays his long-term interest 
in emotions and social relationships.3 
It is relevant that he began in 1985 to develop one of the first measurement tools. 
It was the first empirically constructed test of emotional intelligence and was made 
commercially available in 1997.4 I have selected this assessment tool over others5 for the 
following reasons: a) it was the first developed and is currently widely used, b) it has a 
relational base and thus could have application in the pastoral and the helping 
professions, c) my project supervisor and I have attended the training to qualify in 
administrating this assessment, d) the advantages to this inventory include: a large 
normative database of almost 4000 participants; more than 27 years of research; and an 
international and multicultural focus from North and South America, Europe, Asia, and 
Africa, e) it includes the availability of individual reports, group reports, and 360 multi-
rater reports.6 
The scoring of this test is used to indicate the potential for the application of 
emotional intelligence in life. The Technical Manual emphasizes this point: 
3 There are a number of references to a relational base for the Bar-On model in the following: 
Reuven Bar-On, "How important is it to educate people to be emotionally and socially intelligent, and can 
it be done?" in Perspectives in Education, 21 (4), (2003), 3-13. Reuven Bar-On, "Emotional and Social 
Intelligence: Insights from the Emotional Quotient Inventory (EQ-i)," in Reuven Bar-On and James D.A. 
Parker ed., The Handbook of Emotional intelligence: The01y, Development, Assessment and Application at 
Home, School and in the Workplace, 363-88 (San Francisco: Jossey-Bass, 2000). A. Bechara and R. Bar-
On, "The neurological substrates of emotional and social intelligence: Evidence from patients with focal 
brain lesions", in J.T. Cacioppo, P.S. Visser, and C.L. Pickett, eds., Social neuroscience: People thinking 
about thinking people (Cambridge, MA: MIT Press, 2006), 13-40. 
4 Bar-On, Technical Manual, 4. 
5 During the winter of2006, I personally participated in taking all three assessments as research 
for an essay that semester. This included the EQ-i, the MSCEIT, and the ECI. 
6 Bar-On, Technical Manual, 3. 
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Bar-On's model is multifactorial and relates to potential for performance, rather 
than performance itself (i.e. the potential to succeed rather than success itself); it 
is process-oriented, rather than outcome-oriented.7 
It should be further noted that twice in the Manual there is a cautionary statement: 
As was previously suggested, it is assumed that emotionally intelligent 
individuals ... are aware of and can express their feeling ... .It is presumed that 
emotionally intelligent individuals are able to solve problems .... Moreover, more 
emotionally intelligent and healthy individuals are thought to possess a greater 
degree of each of these factors, which can be observed in their responses to the 
EQ-i.8 
Specifically, this chapter will report the data from 44 individual YouthBuilders 
who completed the full year of involvement in the Y outhBuilders' experience. The 
following outlines the total population of this project: 
1. Over the past 33 years (1975-2008) a total of 58 individuals have been 
selected to participate in this experience. 
2. Out of this group two individuals did not complete the entire year of 
service, thus reducing the number to 56. 
3. Out of this group, eight are currently involved in their year of service 
that began in June of 2007 and will end in June of 2008. Thus in terms of 
participants who have completed the experience, the number is 48 individuals. 
4. Out of this group of 48, 44 individuals participated as respondents in the 
BarOn Emotional Quotient Inventory. It is this group which has formed the base 
of the normative sample for reporting in this chapter. 
7 Bar-On, Technical Manual, 14. 
8 Bar-On, Technical Manual, 40. 
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The BarOn Emotional Quotient Inventory (EQ-i): An Outline 
The most widely used version of this assessment comprises 13 3 brief items and 
employs a five-point response set.9 It takes about 30 minutes to complete using online 
web access. The reading level in English has been assessed at the North American sixth 
grade level. 10 The assessment renders four validity scale scores, a total Emotional 
Quotient (TEQ), five composite scale scores, and fifteen subscale scores. The raw scores 
are converted into standard scores based on a mean of '1 00' and one standard deviation is 
fifteen points. 11 The standard scores compare the respondent's score to the scores of the 
normative group. 12 Furthermore, standard scores are furthermore calculated using four 
age and two gender categories. 13 
The assessment used for this project is known as the EQ-i: 125. The technical 
manual explains, 
The EQ-i:125 is a 125-item version ofthe standard 133-item EQ-i .... [It] excludes 
the Negative Impression scale items and the last item ("I responded openly and 
honestly to the above statements") .... Exclusion of these items may help facilitate 
administration and acceptance of the EQ-i in corporate contexts .... Furthermore, 
although the psychometric properties of the EQ-i:125 should match those of the 
9 Bar-On, Technical Manual, 176. (5 =Very Often true of me, 4 =Often true of me, 3 = 
Sometimes true of me, 2 = Seldom true of me, I =Very Seldom true or not true of me, 0 =Omitted Item). 
10 Bar-On, Technical Manual, 3. 
11 Bar-On, Technical Manual, !3. This is similar to the traditional scoring of Intelligence Quotient 
(IQ) measurement. 
12 
"Raw scores are converted to standard scores to facilitate comparison to the responses of the 
normative sample, which is representative of the general population. Raw scores are mathematically 
converted to standard scores through a statistical formula to ensure that each composite and subscale will 
have the same mean ( 100) and standard deviation (15) and that the respondent's age and gender are taken 
into account." Bar-On, Technical Manual, 30. 
13 
"The respondent is placed into either the male or female category of four age categories: 16-29 
years old, 30-39 years old, 40-49 years old, and 50 years and older." Bar-On, Technical Manual, 30. 
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standard (because so few items were taken out), EQ-i: 125 was not independently 
validated. 14 
Appendix D presents the descriptions ofthis tool listing the Validity scales, the 
Total EQ score, the five composite scales and the fifteen subscales. 15 
YouthBuilders: The EQ Group Report 
There are three approaches to the reporting of the data. The first involves an 
Individual Report for each participant, the second is a Group Report, and the final is the 
EQ-360. Individual Reports were not produced for this project. The EQ-360 is a multi-
rater measure of emotional intelligence developed to combine the scores of the person 
being assessed with the average scores of the rater group comprised of colleagues, both 
superiors, peers, and supervisees. 16 This format of assessment was not used with the 
participants. 
For the purposes of this project I have chosen to use the Group Report format. 
This involved receiving the scores of each of the respondents and their item selections. 
Averaging the scores tabulated the information. It is these average scores that are 
presented throughout this chapter. This format incorporates a section to show the 
distribution of the respondents' scores with Total EQ, the composite scales, and the 
14 Bar-On, Technical Manual, 6. 
15 Reuven Bar-On and Rich Handley, EQ-360: BarOn Emotional Quotient-360, Updated 2007 
(Toronto, ON: Multi-Health Systems Inc, 2003), 22-25. I have primarily used the updated edition ofthe 
360 assessment as the source for the descriptions. Although this was designed for a multi-rated application, 
the descriptions are the most definitive and current to be found for the Bar-On model. 
16 Bar-On and Handley, EQ-360. See this Technical Manual for the complete background on this 
approach to reporting and evaluation. 
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subscale scores. No respondent's score is differentiated, so group reports can be 
presented in a highly confidential manner. 
It should be noted: 
The guideline ranges for interpretation of group averages scores differ 
substantially from the interpretation of a single individual's score. This change is 
because the variability of group averages is less than the variability of individual 
scores, and group averages tend to cluster closer to 100. 17 
Appendix E outlines the comparison between the interpretive guidelines for the 
Individual, Group, and 360 Scores. 18 The Standard Scores and interpretive guidelines for 
the individual and 360 reporting are very similar. However, for the Group Report, the 
score is broken down into smaller units and the guideline reflects a more conciliatory 
approach in the standard group report. 
There are a series of 15 observations. These will be descriptive, reporting on what 
is of note. The data for these observations will be reproduced in the Appendixes I through 
L in the form of tables and charts. Then chapter five of this dissertation will reflect on the 
critique and application of this inventory tool as it applies to student leadership 
development in the Y outhBuilders experience. 
YouthBuilders: The Group Demographics 
The entire administration of this assessment occurred over a period of 44 days: 
September 18,2007 through November 1, 2007. 
17 Bar-On, Technical Manual, 202 
18 Bar-On, Technical Manual, comparing the tables for Individual Scores listed on page 40 and for 
the Group Scores listed on page 202. For the 360, see Bar-On and Handley, EQ-360, page 20. 
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Observation 1 
The participation level was extremely high in all categories: 54 (93 .1%) of 58 
participants who where selected for this experience completed the assessment; 44 
(91.6%) of the 48 who have completed the entire year of service responded in the 
assessment; two (100%) who did not complete the year of service participated in the 
assessment; and eight ( 100%) who are currently involved in this program completed the 
assessment. It should be noted this involvement has spanned a 33-year period and that in 
personal correspondence with the 58, all of them (100%) affirmed their sincere interest in 
completing the survey. 
This level of support was not only appreciated but is an indication of the intrinsic 
value that these individuals have for the experience. It also is a signal of their support for 
this type of on-going experience with students. 
Observation 2 
The age distribution is split (52.3/47.7%) between those under age 30 and those 
over age 30. The gender distribution is equal (50% male and 50% female). These ratios 
are to be expected given that the former would be impacted by the accelerated 
concentration of Y outhBuilders teams over the past eight years and the latter by the team 
composition of equal females and males. 
Observation 3 
The undergraduate and postgraduate education level for the group is 56%. A 
further 31.8% are currently involved in college or university studies. This means that 
87.8% of YouthBuilders have been or are involved in post-high school 19 education. 
19 In Canada, high school education is commonly referred to as secondary school education. 
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This level of post-high school education in this group is extremely high and a high 
percentage have also been involved in post-graduate work. The Canadian Census 2001 
reports 51% of the population have been involved in some form of post-high school 
education.20 Life-long learning as been exemplified as a desirable goal among the 
participants of Y outhBuilders. 
Observation 4 
The ethnicity of this group is very narrow. This reflects the historical ethnicity 
base and rural background of the church groups involved in support of this program. 
However, given the cultural mosaic of the Canadian population, it is disappointing that a 
greater representation of the ethnicity and language groups have not broadened this 
important component of society in the Y outhBuilders experience. Canada 2001 census 
introduces their report stating: 
Over the past 100 years, more than 13 million immigrants have arrived to forge a 
new life here, making Canada one of the world's most ethnically diverse 
countries. Most came from Europe during the first half of the twentieth century. 
Later on, non-Europeans started arriving in larger numbers as economic 
immigrants or refugees, or as family members of previous immigrants.21 
Appendix F summarizes the basic characteristics (demographics) of the 197 5-
2008 Y outhBuilders and is the basis for the above comments (Observations 1-4). 
2
° Canada's National Statistical Agency 2001 census report for "Population 15 years and over by 
highest level of schooling (1 981-2001 Censuses)." http:/ /www40.statcan.ca/IO I /cstO l/educ45 .htm (accessed 
January 14, 2008). 
21 Canada's National Statistical Agency website. 
http:/ /www41.statcan.ca/2007 /30000/ceb30000 _ 000 _ e.htm (accessed January 14, 2008). 
113 
A Summary of the Y outhBuilders EQ Group Report 
The structure and format of the BarOn Emotional Quotient Inventory has been 
described. This is used in applied psychology as an assessment tool specifically for 
emotional intelligence. Below is a summary of its significant findings regarding the 
Y outhBuilders (Observations 5-15). 
Observation 5 
This group has a very low inconsistency index. The mean level was just 1/3 of the 
invalid target of twelve. Random or contradictory responses would have been revealed 
here. Elevated inconsistency scores suggest people who are indecisive, unsure of 
themselves, or lack self-awareness.22 
Observation 6 
This group has a very reasonable positive impression index. It averaged I 04 for 
the 44 participants. Exaggerated scores of two standard deviation or thirty points would 
indicate self-deception, lack of self-awareness, or problems with self-esteem would have 
been disclosed with a high score positive index?3 
Observation 7 
The Total Emotional Quotient score was 98. The Standard Deviation of I (15 
points) was evident in 75% of the norm. The Standard Deviation of2 or less included 
22 Bar-On, Technical Manual, 41. 
23 Bar-On, Technical Manual, 42. 
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95.45%. In the interpreting guidelines for group scores, this would be noted as 'Average' 
having usually adaptive capacity.24 
Observation 8 
The mean for the five composite scales was 98.28. Only one composite scale 
Interpersonal EQ indicated a SD of over one (over 15 points). The Technical Manual 
advises, "a high (or low) score on one of the composite scales may hide a low (or high) 
score on one of the subscales."25 This is not the case (see Appendix G). 
There are two composite scales that had exactly the same score, so they are both 
considered the strengths: Intrapersonal and Interpersonal Emotional Quotient. 
The composite scale Adaptability Emotional Quotient is the weakest of the five 
composites. 
Observation 9 
The subscales scores reveal three above a SD of over one. The manual outlines 
that "one can pinpoint specific strengths and weaknesses (which need to be explored and 
dealt with further) by examining the subscales."26 This report had a group mean of98.64 
over all the fifteen scales (see Appendix H). A detailed interpretation of the strengths and 
weakness will be reported later in this chapter. 
Observation 10 
The subscale strengths are Emotional Self-Awareness, Assertiveness, and 
Interpersonal Relationship. The mean of these three is 100.22. These scores represent a 
24 Bar-On, Technical Manual, 202. 
25 Bar-On, Technical Manual, 44. 
26 Bar-On, Technical Manual, 45. 
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healthy interpretation of usually adaptive emotional capacity. Given the specific 
assignment of building a relational base of ministry with other students, it is very positive 
that these three subscales are the major strengths. We will discuss these and other 
variations of the group strengths in the next section of this chapter. 
Observation 11 
The subscale weaknesses are Reality Testing, Flexibility, and Problem Solving. 
The mean ofthese three is 95.80. These 'weaknesses' would still be considered 'average' 
according to the interpretive guidelines. 
Observation12 
The mean of the combined score of the three strength and three weaknesses is 
98.01. This indicates the close 'range' for this norm. 
Observation 13 
The two older age groups ( 40-49 and 50-59) led with a strong showing of 
73.3 %of the higher scores. This reflects an even stronger EQ in the 50-59 age group 
than was found in the original Bar-On normative EQ-i study.27 
The strengths for the following age groups were: 
Ages 20-29: Emotional Self-Awareness; Assertiveness; Happiness. 
Ages 30-39: Emotional Self-Awareness; Interpersonal Relationship; Flexibility. 
Ages 40-49: Emotional Self-Awareness; Independence; Stress Tolerance. 
Ages 50-59: Social Responsibility; Impulse Control; Self-Regard. 
The weaknesses for the following age groups were: 
Ages 20-39: Reality Testing; Problem Solving; Flexibility. 
Ages 30-39: Impulse Control; Self-Regard; Self-Actualization. 
Ages 40-49: Flexibility; Problem Solving; Self-Actualization. 
27 
"The finding was quite consistent-the older groups scored significantly higher than the 
younger groups and, usually, the 40 to 49-year-old group had the highest mean." Bar-On, Technical 
Manual, 82-3. 
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Ages 50-59: Happiness; Problem Solving; Self-Actualization. 
Observation 14 
The gender groups show a higher score for the males. This may also be more 
significant than what was found in the gender effects of the original Bar-On normative 
EQ-i study. 28 
The strengths for the male age group are: 
Independence; Flexibility; Reality Testing. 
The strengths for the female age group are: 
Emotional Self-Awareness; Empathy; Social Responsibility. 
The weaknesses for the male age group are: 
Empathy; Interpersonal Relationship; Self-Actualization. 
The weaknesses for the female age group are: 
Impulse Control; Stress Tolerance; Problem Solving. 
Observation 15 
There is another possible combination of strengths and weaknesses. This is 
involves sorting the gender groups into age groups. 
The strengths of the male group divided by age levels are: 
Ages 20-29: Assertiveness; Reality Testing; Independence 
Ages 30-39: Interpersonal Relationship; Happiness; Stress Tolerance 
Ages 40-49: Reality Testing; Independence; Self-Regard 
Ages 50-59: Independence; Flexibility; Self-Regard 
The strengths ofthe female group divided by age levels are: 
Ages 20-29: Emotional Self-Awareness; Interpersonal Relationship; Social 
Responsibility 
Ages 30-39: Emotional Self-Awareness; Assertiveness; Interpersonal 
Relationship 
28 
"Although the results revealed no significant difference between males and females in overall 
emotional intelligence, several gender differences of small magnitude do exist with respect to the factorial 
components of this construct as assessed by the EQ-i." Bar-On, Technical Manual, 83. 
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Ages 40-49: Emotional Self-Awareness; Assertiveness; Empathy 
Ages 50-59: Emotional Self-Awareness; Social Responsibility; Empathy 
The weaknesses of the male group divided by age levels are: 
Ages 20-29: Interpersonal Relationship; Social Responsibility; Empathy 
Ages 30-39: Impulse Control, Self-Actualization; Empathy 
Ages 40-49: Interpersonal Relationship; Self-Actualization; Empathy 
Ages 50-59: Emotional Self-Awareness; Interpersonal Relationship; Empathy 
The weaknesses ofthe female group divided by age levels are: 
Ages 20-29: Social Responsibility; Impulse Control; Empathy 
Ages 30-39: Impulse Control; Self-Actualization; Self-Regard 
Ages 40-49: Interpersonal Relationship; Flexibility; Problem Solving 
Ages 50-59: Interpersonal Relationship; Happiness; Impulse Control 
Appendix I contains a summary of all the subscale strengths. 
Appendix K contains a summary of all the subscale weaknesses. 
Interpreting the Report 
An Overview of the Strengths and Weaknesses 
In interpreting this report we will conduct a very detailed analysis of the strengths 
and weaknesses of the Y outhBuilders norm. In the observations eight through fifteen 
outlined previously, there are five possible networks of the strengths and weaknesses: 
1. the composite scales of the total group 
2. the subscales of the total group 
3. the subscales of the total group by gender 
4. the subscales ofthe total group by age 
5. the subscales of the total group by gender and by age. 
This means that there are fifteen networks with three strengths and three 
weaknesses for a total of ninety combinations of strengths and weaknesses. The tables in 
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appendixes I and K were developed as the foundation for the following matching set of 
tables in appendixes J and L. These show the significant clusters of strengths and 
weaknesses in the various networked groups. A cluster is defined as a statistical subset of 
a population, used in a sample. In order to narrow the discussion, a cluster must exist in 
two or more networks. 29 This makes it possible to see the primary subscales. 
A primary subscale is considered worthy of either further study or commentary. 
These are then used to critique the past and/or set direction for the future practical 
application in developing a leadershop. 
Appendix J presents only the clusters of strengths. A cluster is a group of two or 
more subscale strengths within a network. They are highlighted with a background. There 
is one primary30 strength, Emotional Self-Awareness that is significant in the Norm. It is 
significant in the gender group of females. It is significant in all four of the age groups of 
females. It is also significant in three out of four of the general age groups. 
All of the other strength clusters are pairs however for this study they will be 
considered insignificant and not discussed in this analysis. They include: Assertiveness in 
two of the female age groups; Interpersonal Relationship in two the female age groups; 
Social Responsibility in two of the female age groups; Empathy in two ofthe female age 
groups; and Self-Regard in two of the male age groups. 
Appendix L presents the clusters of weaknesses. A cluster is a group oftwo or 
more subscale weaknesses within a group. They are highlighted with a background. The 
29 A cluster analysis is a statistical technique that compares multiple characteristics of population 
to determine whether the individuals or attributes fall into different groups. In this application, the 
YouthBuilders are the individuals and the subscale of emotional skills are attributes. 
30 Statistically a primary strength is the first and most important aspect of the data. In this case, the 
significance of Emotional Self-Awareness is unchallenged. 
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primary weakness, Problem Solving repeats six times. It is significant in the Norm; it is 
significant in the Gender group of females; it is significant in one the age group of 
females; and it is significant in three out of four of the general age groups. 
However, it is Self-Actualization (repeating seven times) that occurs in one more 
network than Problem Solving (repeating six times). Yet, it does not occur as a weakness 
in the Norm. This subscale is found in the male gender group; then in two out of four 
male age groups; once in a female age group; and again in three out of four of the general 
age groups, for the total of seven. 
Impulse Control occurs in six networks, but only as a cluster in the male age 
group; Empathy in six networks, but only as a cluster in the male age group; Flexibility in 
five networks, as a cluster in the same general age group and female age groups; and 
finally Interpersonal Relationship in four networks, but only as a cluster in the male age 
group. 
All of the other clusters occur only in pairs in the following subscales: Self-
Actualization in the male age groups; Flexibility in the female age groups; and Flexibility 
in the general age groups. 
Investigating the Strengths and Weaknesses 
In order to clarify and focus in on particular strengths and weakness, it is 
necessary to make the following distinctions: 
1. In reviewing the strengths, it is significant that of all the subscales that are 
gathered together in both the Intrapersonal and Interpersonal composite 
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groups, Emotional Self-Awareness is a very strong skill. The repetition of 
its position of strength in nine groups indicates its importance. This is the 
only strength that will be discussed in detail. 
2. When the weaknesses are considered, there is a broad base that includes 
Self-Actualization, Empathy, Impulse Control, Problem Solving, and 
Flexibility. 
• 
• 
• 
• 
Self-Actualization from the Intrapersonal composite scale . 
Empathy from the Interpersonal composite scale . 
Problem Solving and Flexibility from the Adaptability composite 
group. 
Impulse Control from the Stress Management group . 
All of these will be included in this conclusion. 
3. The only age-based weakness to be repeated more than twice is 
Flexibility. This is a weakness that is first reported in the Norm, then in 
four of the networks. It will be briefly reviewed. 
4. The gender-significant weaknesses are to be noted. These may be more 
significant than the normative sample in the original EQ-i research. 31 
5. The male group repeats Empathy as a weakness across all age groups. 
Interpersonal Relationship is also noted in three out of four male age 
groups. 
6. The females display the subscale of Impulse Control in three out of four 
age networks. 
31 
"Analysis Qfvariance (ANOVA) statistical procedures were used to examine the effect of age 
and gender on EQ-i scores .... Although the effects are small in magnitude, there are significant effects of 
age and gender in most of the analyses. These analyses confirm that it is appropriate to compute EQ-i 
standard scores on the basis of both age and gender." [underlining added to highlight the acronym] 
Bar-On, Technical Manual, 81. 
121 
7. Reality Testing occurs as a weakness in the Norm, so it will be reviewed. 
The Major Strength 
Emotional Self-Awareness 
The definition of Emotional Self-Awareness is: "the ability to recognize one's 
feelings. It is not only the ability to be aware of one's feelings and emotions, but also to 
differentiate between them, to know what one is feeling and why, and to know what 
caused the feelings. "32 
In the original research of Bar-On, there were eleven factors thought to determine 
successful emotional functioning. This did not include Emotional Self-Awareness.33 The 
manual states, "Emotional Self-Awareness was thought to be a homogeneous component 
for the more heterogeneous Self-Regard factor, so they were separated into two 
homogeneous factors"34 and it was added in later. Empathy and Optimism were also 
added,35 along with Impulse Control36 to complete the current list of fifteen subscales. 
This is of interest to this study because of the factor loading that Self-Regard has in the 
entire loading of the items and thus the score. Furthermore, this does set up the hierarchy 
of importance in rating strengths. It is assumed in the model created by Bar-On that Self-
32 Bar-On, Technical Manual, IS. 
33 Bar-On, Technical Manual, 66. 
34 Bar-On, Technical Manual, 67. 
35 
"These three factors (Emotional Self-Awareness; Empathy; Happiness), in and of themselves, 
have recently been considered to be significant components of emotional intelligence (Goleman, 1995)." 
Bar-On, Technical Manual, 67. 
36 
"Specifically, the first new component to be added to the original factors was the Impulse 
Control subscale because it clearly appears in the literature as an important component of emotional 
intelligence." Bar-On, Technical Manual, 66. 
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Regard is the most significant of all Intrapersonal characteristics. 37 At this point, this 
disse1iation cannot begin to challenge the empirical support for this structure. 
However, Self-Awareness is certainly a strong indicator of the factors that "hold 
up and hang together"38 for the Y outhBuilders. 
When the items that constitute the Emotional Self-Awareness subscale are 
reviewed, they reflect the strength of this skill. The following table 4.1 provides an 
example of this. In this subscale, a positive response from the majority can be found in all 
eight of the questions and is highlighted. 
Table 4.1. Table of Items and Responses for the Subscale: Emotional Self-
Awareness 
Items 
EQ-i: 
125 
7 
9 
22 
33 
49 
59 
83 
109 
Questions in the subscale: Emotional Self-Awareness % of Responses 
for the following 
combinations: 
1&2 3 4&5 
It's fairly easy for me to express feelings. 13 17 70 
I'm in touch with my emotions. 4 22 74 
It's hard for me to share my deep feelings with others. 56 24 20 
It's hard for me to understand the way_ I feel. 72 18 10 
It's hard to express my intimate feelings. 57 26 16 
I'm aware of the way I feel. 4 9 87 
Even when upset, I'm aware of what's happening to me. 4 15 8] 
It's hard for me to describe my feelings. 59 30 11 
Response Key: Response 1: Very Seldom true or not true of me; 
Response 2: Seldom true of me; Response 3: Sometimes true ofme; 
Response 4: Often true of me; Response 5: Very Often true of me or true of me. 
The highlighted scores are the strongest in these items. 
When the Self-Regard questions and responses are reviewed, there is a slightly 
different picture. Table 4.2 presents the data followed by some comments. 
37 
"The highest loadings are obtained by items of the Self-Regard (SR) subscale, and all of the SR 
items load above .40 on this factor." Bar-On, Technical Manual, 92. 
38 Bar-On, Technical Manual, 90. The manual uses this phrase "hold up and hang together" to 
describe the extent to which an instrument's subscale is empirically and theoretically justified. 
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Items 
EQ-i: 
125 
11 
23 
38 
53 
66* 
80 
95 
I08 
I25** 
Questions in the subscale: Self-Regard 
I feel sure ofmyselfin most situations. 
I lack self-confidence. 
I have good self-respect. 
I don't feel good about myself. 
It's hard for me to accept myself just the way I am. 
I'm happy with the type of person I am. 
I feel comfortable with my body. 
I'm happy with the way I look. 
Looking at both my good points and bad points, I feel good about 
myself. 
Response Key: Response I: Very Seldom true or not true of me; 
Response 2: Seldom true of me; Response 3: Sometimes true of me; 
1&2 
4 
58 
4 
:74 
10 
4 
13 
5 
0 
Response 4: Often true of me; Response 5: Very Often true of me or true of me. 
The highlighted scores are the strongest in these items. 
d 
% of Responses 
for the following 
combinations: 
3 4&5 
I6 8Q 
35 7 
II ~~ 
22 4 
I8 12 
9 8.'l 
24 ~11 
28 61 
17 ·8~ 
The responses reflect a healthy view of one's personhood, including the physical 
body ofthe person. However, both items #66* and #125** are of interest in this review. 
Item #66 asks the respondents to consider how they accept themselves. 30% indicate that 
they feel less able to accept themselves. In question #125, which asks how respondents 
view themselves from a broader perspective, 83 % respond with an overwhelming ability 
to feel good about themselves. The rest of the Norm, the other 17%, are able to commit to 
a response of "3" declaring that it is 'sometimes true of me'. The point outlined here is 
that there may be a Christian bias in these responses. This may be derived from the 
traditional Christian teaching that original sin is an internal problem and the saving 
message of redemption is an external source. This would provide a hypothesis to account 
for this influence in the thinking of these participants. Whether this is healthy or not is a 
discussion that is presumed to be outside of this current dissertation. 
The Y outhBuilders show a strength, which has depth that makes it, possible for 
them to benefit from the leadershop. The question is: is the one-year experience of 
YouthBuilders really 'the shop' or is it just an introduction to 'the shop'? Perhaps the real 
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value of the time spent in this program is the introduction to a track of life-long 
learning. 39 Within that experience, the training and on-going follow-up of the 
Y outhBuilders has comprised a high number of experiential based learning loops used to 
develop these skills. These are very necessary for the team building aspect of the 
experience, but they may be even more valuable as applied skills over the span of life. 
They were included as relational training components used in the training of the 2007 
teams and listed in Appendix M. 40 
The Major Weakness 
In order to break down this discussion of weaknesses, we will consider only one, 
Self-Actualization, as major. It has recurring clusters in two networks, in the general age 
group (twice) and in the male age groups (four times), and a single position in a female 
age network for a total of seven times. The rest of the weaknesses will be considered as 
minor, in that they do not have reoccurring clusters in two networks, yet they have unique 
positions as weaknesses. 
Self-Actualization 
39 Leonard Sweet has produced a list called the Litany of Learning. It is an outline of this approach 
to living. www.leonardsweet.com/111#4BB54C (accessed January 9, 2008). 
40 Lynda Rees who assisted in coordinating much of the current relational teaching and 
experiential exercises compiled this table. These were gathered from a variety of "systems" approaches to 
group training and developed by the Relationship Collaborative, a group of registered family and marriage 
therapists located in Ontario, Canada. 
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Self-Actualization is the most frequently repeated subscale (seven times) to be 
displayed in the weakness list. Some may argue that this statistic does not make it the 
most important weakness: however in this population group it is the most common. 
This subscale is defined as the ability to: 
set and achieve personal goals and to actualize one's potential. This means having 
a sense of direction and meaning in life. The motivating force and source of 
energy behind self-actualization is often referred to as achievement drive. 
Together, with optimism and happiness, this factor contributes to what is called 
"self-motivation" and has a facilitating effect on other aspects of emotionally and 
socially intelligent behavior. It is a facilitation factor of this construct rather than 
an integral part of it. 41 
This presents an interpretation that focuses on potential; achievement; motivation; 
and facilitation. Each of these could be discussed at length but the direction of definition 
is to signify success and energy. However, this dissertation is arguing for broadening the 
definition to include an understanding of self-actualization as the ability to differentiate. 
Differentiation involves two levels: intrapersonal and interpersonal. Intrapersonal 
differentiation works to distinguish between past experiences of emotional memory 
and/or thinking and their influence in being guided by them in the future. This references 
our interpersonal abilities to experience intimacy and independence with and from 
others.42 The interaction of 'emotional intelligence' theory and 'systems' theory would be 
41 Bar-On and Handley, EQ-360, 24. 
42 Murray Bowen and David Chabot develop this definition out of the systems theory as applied in 
family systems (previously described in chapter two, pages 68-70). Edwin Friedman has worked with the 
family systems theory and applied it to church and synagogue congregational life. See: Friedman, E. 
"Bowen Theory and Therapy," in The Handbook of Family Therapy, Volume. ll, ed. Alan S. Gurman and 
David P. Knisherm (Brito!, PA: Brunner/Mazel, 1991 ), 134-170; Freidman, E. "The Challenge of Change 
and the Spirit of Adventure," expanded essay of a presentation given at the American Association of Family 
and Marriage Therapy, October 12, 1992, Personal Copy of Lynda Rees, 75 Indian Trail, Collingwood, 
Ontario, L9Y3ZI, Canada; Friedman, Edwin, Generation to Generation: Family Process in Church and 
Synagogue. New York, NY: The Guildford Press, 1985. 
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of great value and advantage in the understanding and application of Self-Actualization. 
This study will only be able to recommend that further investigation is needed. 
In order to emphasis this point and conclude our understanding of Bar-On's 
inventory of Self-Actualization, a review of the item responses for Self-Actualization 
follows in table 4.3. This shows clearly that the Y outhBuilders are well actualized. This 
weakness is a call to clarify the work of understanding ones goals and objectives in life. It 
is hypothesized that in researching the 'systems' approach to actualization, the 
application will be even more challenging and in many ways more rewarding for 
direction in life. 
T bl 4 3 T bl fIt a e . . a eo ems an dR esponses £ th s b or e u sea e: S lf A t lization e - c ua 
Items 
EQ-i: 
125 
6 
20 
34 
48 
62 
76 
90 
104 
118 
Questions in the subscale: Self-Actualization % of Responses 
for the following 
combinations: 
1&2 3 4&5 
I try to make my life as meaningful as I can. 2 13 85 
I really don't know what I'm good at. 14 17 9 
In the past few years, I've accomplished little. 81 11 8 
I don't get enjoyment from what I do. s~ 17 2 
I don't get that excited about my interests. 70 18 12 
I try to continue and develop those thing that I enjoy. 0 18 82 
I enjoy those things which interest me. 0 5 95 
I try to get as much as I can out of those things that I enjoy. 0 20 80 
I don't have agood idea of what I want to do in life. 5 28 (jg 
Response Key: Response I: Very Seldom true or not true of me; 
Response 2: Seldom true of me; Response 3: Sometimes true of me; 
Response 4: Often true of me; Response 5: Very Often true of me or true of me. 
The highlighted scores points to the strongest in these items. 
There are two possible challenges of the Y outhBuilders experience that may 
impact these scores on the subscales of Emotional Self-Awareness and Self-
Actualization. 
The first is that it might be possible to learn Self-Awareness but not know how to 
apply that learning. This speaks to the on-going desire that a component of the post 
YouthBuilders experience is involvement in life-long learning and the application of 
127 
skills. The high level of post-high school education also substantiates this comment. 
However, there is no plateau to be reached and settled. Our self-awareness should always 
be called into question and our ability to grow and mature is always before us. 
Secondly, the Y outhBuilders experience is a rare opportunity to be involved in a 
level of intense community building. This sort of environment is not easily accessed in 
the communities and churches we find ourselves in. When one moves out of this year of 
involvement, the opportunity to practice and hone these skills is limited. The challenge is 
to be committed in finding this opportunity again and again within our daily lives. 
Minor Weaknesses 
Empathy 
The next weakness is Empathy. It is the network of males who are the most 
consistent across all the age groups in terms of this attribute. 
Empathy is defined as: 
the ability to be aware of, understand, and appreciate the feelings of others. 
Individuals who are empathic have the ability to read the emotions of other 
people. This means being sensitive to what, how, and why people feel the way 
they do. Empathic people care about others and show interest in and concern for 
them.43 
This discussion could revolve around the fact that these scores are not low and the 
males are "OK". However, the real question is why males consistently continue to score 
4' 
, Bar-On and Handley, EQ-360, 24. 
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below the females. A clear understanding of how male empathy can be improved in the 
training and follow-up of the Y outhBuilders must be considered. 44 
One approach to understanding this gender-related result is to investigate the most 
recent research available in the functioning of the brain. In popular terms it has been 
described as follows: 
a map showing the areas for emotion in the brains of the two sexes. In the man's 
brain, the connecting routes between areas would be country roads; in the 
woman's brain, they'd be superhighways.45 
Researchers in at the University of Michigan and at Stanford University have 
documented this illustration of brain functioning. 46 These findings are not an excuse for 
weakness or lack of ability; they are indicating that males have to work harder to be 
empathic. 
Impulse Control 
Impulse Control is from the composite group: Stress Management. This is also 
gender significant, showing in the general female group and in three out of four female 
age groups. 
Impulse Control is defined as: 
44 My strong opinion is that there is a responsibility for males to confess this major failure. Then 
there is a priority to improve which would include the practical application of specific behaviors which 
could build male empathy. 
45 Louann Brizendine, The Female Brain (New York, NY: Broadway Books, 2006), 127. 
46 Brizedine, The Female Brain, 127. "According to researchers at the University of Michigan, 
women use both sides of the brain to respond to emotional experiences, while men use just one side." T.D. 
Wager, K.L. Phan, et al., "Valence, gender, and lateralization of function brain anatomy in emotion: A 
meta-analysis of finding from neuroimaging," Neuroimage 19 (3), 513-31. 
"In another study, at Stanford University, volunteers viewed emotional images while having their brains 
scanned. Nine different brain areas lit up in women, but only two lit up in men." N. Shirao, Y. Okamoto, et 
al., "Gender differences in brain activity toward unpleasant linguistic stimuli concerning interpersonal 
relationships: An fMRI study," European Archives of Psychiat1y Clinical Neuroscience 255 (5), (October, 
2005), 327-33. 
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the ability to effectively and constructively control emotions. It is based on the 
capability to resist or delay an impulse, drive, or temptation to act. People who are 
adept in this area are typically not abusive, hostile, or aggressive. On the other 
hand, difficulties in impulse control are manifested by low frustration tolerance, 
impulsiveness, anger control problems, loss of self-control, and explosive or 
unpredictable behavior. 47 
It should be noted that Impulse Control is not significant in the Norm, nor is it in 
the main gender network, nor in three out of four of age networks, but is found in the 
three out of four of the combined female age and gender networks. It is significant that in 
the three occurrences of this weakness, two out of the three are above the mean. In 
conclusion, this subscale although of interest, is not a group to be considered significant 
for further discussion without more research. 
Problem Solving 
This weakness is one of three displayed in the normative list. It also occurs in the 
female gender network and then three out of four times in the general age networks. 
Because it does not surface in the combined gender and age groups, it could be 
considered outside of the gender description. If this is accepted then the question is, to 
what extent is Problem Solving an issue for this population of Y outhBuilders? If it is 
significant, then the training and follow-up needs to be enhanced to address this. 
Table 4.4 presents the item responses from this subscale. A review of the 
percentages of responses reveals the following: there are none above the 76% mark in the 
'often to very often' responses; there are none above the 7% mark in the 'seldom to very 
seldom' responses; and in the middle response of "3 ", there are three items scoring above 
the 33% mark. The average response is 25 in this group of"3'"s. 
47 Bar-On and Handley, EQ-360, 24. 
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This shows a marked difference from the preceding table 4.3, displaying the 
weakness: Self-Actualization. The average percentage in Self-Actualization for 'often to 
very often' is 82; there are only 2. 7% of the 'seldom to very seldom' responses; in the 
middle response of "3 ", there are none above 28% and the average percentage response is 
16. The following charts 4.1 and 4.2 show this comparison in percentages of response. 
This is presented to show the increase in the middle "3" responses in the subscale 
Problem Solving versus the middle "3" responses in subscale Self-Actualization. 
In reviewing the items/questions of this subscale, it needs to be noted that these 
students, the Y outhBuilders, function in teams of four. Their teamwork relies on a model 
of shared leadership. In this context, decision-making and problem-solving may be more 
complicated and thus slower in process. This may be reflected in the weaker score in 
these networks. 
T bl 4 4 T bl fIt a e . . a eo ems an dR espouses f th S b I P bl or e u sea e: ro em S I . ovmg 
Items Questions in the subscale: Problem Solving % of Responses 
1&2 3 4&5 
1 My <1Q2foach in overcomingdifficulties is to move step by_ step. 7 r~ 76 
14 When faced with a difficult situation, I like to collect all the information about 6 1.~ 71 
it that I can. 
27 I like to .get an overview of a problem before trying to solve it. 4 20 76 
42 When facing a problem, the first thing I do is stop and think. 7 35 58 
56 When trying to solve a problem, I look at each possibility and then decide on 2 24 74 
the best way. 
70 It's hard for me to decide on the best solution when solving_problems. 50 33 17 
84 In handling situations that arise, I try to think of as many approaches as I can. 7 35 57 
111 I generally get stuck when thinking about different ways of solving problems. 72 24 4 
Response Key: Response 1: Very Seldom true or not true of me; Response 2: Seldom true of me; 
Response 3: Sometimes true of me; Response 4: Often true ofme; 
Response 5: Very Often true of me or true of me. 
The highlighted scores point to the middle "3" in these items. 
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Chart 4.1. Comparing the Item 
Responses by Percentage: 
Problem Solving 
Chart 4.2. Comparing the Item 
Responses by Percentage: 
Self-Actualization 
white shade=% of positive item responses; gray shade=% of"3"'s; dark shade=% of negative item 
responses 
Item Resonses for Problem 
Solving 
7.4 .8 
3 
Flexibility 
Item Responses for Self· 
Actualization 
Flexibility is unique because it is one of the normative weaknesses of the 
YouthBuilders, yet it occurs in only one cluster, the general age network. For this reason 
it will be considered as a minor weakness. 
Flexibility is described as: 
the ability to adapt and adjust one's feelings, thinking, and behavior to new 
situations. This component of emotional intelligence refers to one's overall 
capability to adapt to unfamiliar, unpredictable, and dynamic circumstances. 
Flexible people are generally open to and tolerant of different ideas, orientations, 
ways, and practices. 48 
A detailed look at this definition notes the key words are 'new'; 'open' and 
'tolerant'; 'different'; dynamic; and the prefix 'un' as it applied to both the words 
familiar and predictable. These are reflected in the items asked in the inventory for this 
subscale. 
48 Bar-On and Handley, EQ-360, 24. 
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The hypothesis is: given the generally conservative religious background of this 
population, Flexibility may be somewhat of a struggle. The "fundamentalists" of this 
world, both political and religious are considered more extreme in their commitment to 
inclusionist communities. Such is the history of our "evangelical" Christianity. These 
strengths are finely engrained into our psyche and in spite of the biblical injunction to 
"love" one another it is difficult to change. Judgments and threats are always a challenge. 
Prestige and pride find their way into and out of our personalities. Whether it is a new 
situation or a new person, flexibility may be a 'virtue' that needs to be reviewed and to be 
considered for enhancing in the training and follow-up of this shop. 
Reality Testing 
Reality Testing is the final weakness. It is also a weakness found in the normative 
network. It is not repeated in any of the other groups. However, it is the third subscale 
from the only composite group (Adaptability) to be listed in the Norm. It is the third 
highest weakness with a subscale average score of 96.3. 
The definition states: 
In its simplest form, this [reality testing] is the ability to objectively validate one's 
feelings and thinking with external reality. On a deeper level, this is done by 
assessing the correspondence between what is subjectively experienced and what 
objectively exists. Reality testing involves "tuning in" to the immediate situation, 
attempting to keep things in the correct perspective, and experience things as they 
really are. An important aspect ofthis factor is the degree of perceptual clarity 
evident when trying to assess and cope with situations that arise. 49 
In reviewing the questions for this inventory of the subscale, the percentages of 
responses are definitely unique compared to any that have been presented so far in the 
weakness list. The high responses account for only 66%. The low responses total 17%. 
49 Bar-On and Handley, EQ-360, 24. 
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The middle choice of "3" occurs in 17% of the responses. It is this percentage oflow 
responses that stands out. The data record is 13 out of20 (or 65%) of the participants 
respond with the lowest possible response to an item. This population has consistently 
responded with either with no responses ("0" as the response) or only one (" 1 ") as the 
response. When choosing to include either a "0", or" 1 ", or "2" the participation level of 
low score responses increase to 80%. This is an indication of this population being 
capable of being very clear in their choice of response. In the following table 4.5, these 
are highlighted. This table is formatted differently than the previous item response tables 
by reporting the actual number of participants who responded to the item. 
Table 4.5. Table of Items and Responses for the Subscale: Reality Testing 
Items Questions in the subscale: Reality Testing # of Respondents for 
EQ-i: response: 
125 
I 2 3 4 5 
8 I try to see things as they really are, without fantasizing or :ft 2 12 18 II 
daydreaming about them. 
33 It's hard for me to understand the way I feel. 14 20 7 3 0 
36 I have had strange experiences that can't be explained. 23 13 6 2 0 
50 People don't understand the way I think. 3 14 19 8 () 
64 I tend to fade out and lose contact with what happens around me. 15 16 12 1 0 
78 I get carried away with my imagination and fantasies. 12 16 9 6 1 
83 Even when upset, I'm aware of what's ha_QQ_eningto me. 0 f 6 26 11 
92 I tend to exaggerate. 4 16 14 8 2 
106 I can easily pull out of daydreams and tune into the reality of the () f 4 23 16 
immediate situation. 
120 It's hard for rrie to keep things in the right perspective. 6 21 10 1 0 
Response Key: Response I: Very Seldom true or not true of me; Response 2: Seldom true of me; 
Response 3: Sometimes true of me; Response 4: Often true of me; 
Response 5: Very Often true of me or true of me. 
The highlighted scores point to the low "3" in this item. 
In concluding the discussion of this weakness, it is of note that there may be some 
Christian contextualization interacting with this subscale. This may be applied to any 
committed belief or opinion. 
The question that clearly presents this context is item #50: "People don't 
understand the way I think." The selected responses by the participants are confusing. 
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Should one respond with a "very seldom or seldom not true of me" or a "very often or 
often true of me"? If one were confident in their belief then perhaps the selection would 
be a "4" or "5"? If one were conforming to the people around, then perhaps the selection 
would be a "1" or "2"? This conforming could also be to a majority-influencing group or 
a minority-influencing group. 
The largest selection of responses was of 19 "3 's"; followed by 17 "1 's and 2' s"; 
followed by 8 "4's". Not one participant choose the "5" (very often true of me). 
A conservative view of these responses would perhaps favor a clear selection of 
the distinction or separation from the people of the "world" outside of their community. 
A more progressive view of these responses would perhaps favor a clearer selection of a 
"missional" position towards the "world" out of their belief community. 
When the "3" response is indicated as the largest group, would this indicate that 
there is a movement towards a missionary role and could it be considered a strength of 
this group? 
The application of Emotional Intelligence as "relational/relationship" theology 
needs to be a priority and integrated into our teaching in the missional church. 
Relationships are the most significant base of our post-modern world and our Christian 
message. 
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Chapter Five 
IN THE LEADERSHOP 
The Importance of Emotion 
It is our understanding that there must be the development of a whole person, 
drawing on all that God created in our being. This includes a bodymind, which is 
interconnected to a myriad of inputs both external and internal contributing to how we are 
able to live and love. It is not what or how much we accomplish: these things can never 
be measured, but it is being tuned in and doing the work of relationship. Some may want 
to define this as a relationship with God. Others may see it as a struggle to grasp a clear 
understanding of who we are as unique human beings in understanding and loving 
ourselves. Then some will desire to project this relationship outward, towards another 
person. 
Jesus summed it up ever so clearly for us: love God, love ourselves, and love our 
neighbor. 1 In fact Jesus called us his friends. 2 Each one of us is called to be a friend of 
God, to be a friend to ourselves, and to be a friend to all we come in contact with.3 
This has been described as a movement from the natural hedonic state4 to a new 
state called eudaimonic. 5 Furthermore, we need to understand that good leadershop 
1 Matthew 22:38-40 
2 John 15:15 
3 Luke I 0:25-37 
4 
"To be comfort-centered is to move on the path of least resistance. Fritz argues that this is the 
normal life stance and that it is inherently reactive. In the hedonic perspective, we are continually solving 
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development is nothing more and nothing less than personal development.6 We as human 
beings, here on planet Earth, are challenged to improve our current stance from hedonism 
to eudaimonism, lost to found, death to life, damned to saved! 
A historical sketch of emotion was presented in chapter two. This traced an 
evolving discussion, which has assisted in the improvement of our awareness of emotion 
and the body. Then with the BarOn Inventory, we pursued an attempt to discover if 
"Emotional Intelligence" could be measured. In doing so, we have uncovered hints and 
discovered points that lead us to conclude that emotion has a significant impact in the 
development of students. Thus the work of this dissertation is now to ask: just what is the 
value of emotional intelligence? 
There has followed a line of logic that builds the case that humans have emotion, 
that these emotions impact other people, and in fact, that we transmit these emotions. We 
are relational people who are governed by emotional patterns. We are not separate mind 
and body but combined bodymind. Living in relationship demands recognition of these 
problems and fighting fires, trying to preserve equilibrium to increase our happiness and stay within our 
zone of comfort." R. Fritz, The Path of Least Resistance: Learning to Become the Creative Force in Your 
Own Life (New York, NY: Fawcett, 1984), quoted in Robert Quinn and Gretchen Spreitzer, "Entering the 
Fundamental State of Leadership: A Framework for the Positive Transformation of Self and Others," in 
Burke and Cooper, Inspiring Leaders, 73. 
5 
"In simple terms, the eudaimonic perspective emphasizes that we seek to realize our full 
potential as human beings. Living in accordance with the daimon or 'true self, this approach gives 
meaning and direction to our life." A.S. Waterman, "Two Conceptions of Happiness: Contrasts of Personal 
Expressiveness (Eudaimonia) and Hedonic Enjoyment," Journal of Personality and Social Psychology, 64, 
678-91, quoted in Robert Quinn and Gretchen Spreitzer, "Entering the Fundamental State of Leadership: A 
Framework for the Positive and Transformation of Self and Others," in Burke and Cooper, Inspiring 
Leaders, 73. 
6 
"Leader development refers to the expansion of an individual's ability to be effective in 
leadership roles and processes, and should [be] more closely linked to 'personal development'." C. D. 
McCauley and E. Van Velsor, eds., The Center for Creative Leadership Handbook of Leadership 
Development (San Francisco, CA: Jossey-Bass, 2004), quoted in I. Nikolaou, M. Vakola, and I. T. 
Robertson, "360-degree Feedback and Leadership Development,"305-319, in Burke and Cooper, Inspiring 
Leaders, 307. 
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patterns. Normal people7 must consider 'living in love' to be the primary goal. This is 
Furtak's summary of Kierkegaard' s answer that the phenomenon of love gives us a direct 
insight into the basic nature of existence. 
'God is Love, and therefore we can be like God only in loving' ... and this sacred 
agency is present in each person 'in such a way that it demands that I recognize 
and affirm this same validity and dignity in every other human being.' Since love 
not only 'proceeds from the heart,' but also 'forms the heart,' a person's moral 
identity is defined by love in such a way that only the person who loves knows 
who he is and what he must do. 8 
It is of note that when reading the book, Savoring: A New Model of Positive 
Experience9 written by retired professors and researchers Bryant of Loyola University 
and Verofffrom the University of Michigan that I was reminded of the bodymind 
connection in a translation of Philippians 2: 1-2: 
If then our common life in Christ yields anything to stir the heart, any consolation 
of love, any participation in the Spirit, any wam1th of affection or compassion, fill 
up my cup a_[ happiness by thinking andfeeling alike, with the same love for one 
another and a common attitude of the mind. 10 [emphasis added] 
If we seek love as action then we must recognize emotion and the differentiated 
self. What does this mean and why is it so important for emotional intelligence? It is 
7 As per the use of the word 'normal' in chapter one, page 10, footnote 21. 
8 Furtak, Wisdom, 99. 
9 
"We advocate learning how to cultivate savoring, or the capacity to attend to, appreciate, and 
enhance the positive experiences in one's life." They describe the context of their thesis: "There has 
emerged a vibrant new discipline within the field of psychology known as 'positive psychology.' 
Researchers are now beginning to develop the relevant theoretical concepts and measurement tools to 
define his emerging area of study. Constructs of positive affective, happiness, optimism, hope, life 
satisfaction, flow, inspiration, resilience, flourishing, virtue, and a few others have been proposed as the 
conceptual bedrock on which to form the foundations of positive psychology. It is within this field that a 
concept such as savoring belongs." Fred Bryant and Joseph Veroff, Savoring: A New Model of Positive 
Experience (Mahwah, NJ: Lawrence Erlbaum Associates Publishers, 2007), xi, xiii. 
10 The Revised English Bible. 
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important because when love is displayed, emotion and self-differentiation, will only 
strengthen the action. 
This bodymind connection is also important because love is more important than 
knowledge. Mark Wynn wrote that "the burden of this book has been that emotional 
feelings can provide tradition-grounded ways of reading doctrines in depth, so that they 
acquire action-guiding force, and take root in a larger self 'of which our intellectualizing 
is only the thinnest of surfaces.' " 11 Many of us as Christians assume that we have the 
inside track on relationship, but we have not been as loving and thoroughly 
compassionate as we need to be. 
Joseph Campos from the University of California, Berkeley comments in the 
forward to the book Development of Emotions and Emotion of Regulation, that the reader 
"is about to encounter a rare intellectual treat. Once every 20-25 years, a work appears on 
the scene that simultaneously integrates a field of knowledge and markedly advances that 
field." 12 The treat for us is "an understanding of emotion as relational." 13 
will 
Keith Oatley describes this relational understanding as a "New Conversation" that 
carry more awareness of its roots in affectionate relationships, and become more 
alive, perhaps, to the idea that emotions are the roots of relationships. If emotions 
are primarily social commitments, to concentrate on them is to concentrate on our 
relationships. 14 
11 Mark Wynn, Emotional Experience and Religious Understanding: Integrating Perception, 
Conception and Feeling (Cambridge, UK: Cambridge University Press, 2005), 194. 
12 Joseph Campos, foreword to Development of Emotions and Emotion of Regulation 
(International Series in Outreach Scholarship), by Manfred Holodynski and Wolfgang Friedlmeiser, 
Translated by Jonathan Harrow, (New York, NY: Springer Science+ Business Media, Inc., 2006), vii. 
13 Campos, "Forward," vii. 
14 Oatley, Emotions, 151. 
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The value of emotional intelligence is the reminder: it is connected mindfulness of 
self and others that is required to be fully human. 
It is Behavior 
It is the bodymind behavior which tests reality. When it comes to the development 
of people, in particular those who are "summoned"15 to lead, it is the relational actions 
that count. For any leaders, whether it is Ernest Shackleton, the owner of a shoe factory, 
or the President of the United States of America, it is not reaching the South Pole, selling 
shoes, or leading a country to economical and military security that indicates success, but 
it is the bodymind ability to act so that those involved are enhanced in their humanness. 
YouthBuilders in the Leadershop 
The application of Emotional Intelligence is of good value to the Y outhBuilders. 
However, in evaluating and considering its full impact, we must survey some global 
comments in order to broaden the base of emotional application and make 
recommendations to apply. Six topics will be considered: Differentiation, Life-long 
Learning, Emergent Leaders, Liminality, Human Integration, and Mindfulness of Gender. 
15 Leonard Sweet, Summoned to Lead (Grand Rapids, Ml: Zondervan, 2004). 
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Differentiation 
First of all, Bowen's theory16 leads us to practical application. Bowen recognizes 
the need for a coach to help a person increase their level of differentiation. He believed 
this happened in the context of observing the emotional patterns in one's family of origin 
and changing one's own position in relation to these patterns. Being oneself in the family 
system means recognizing emotional patterns and practice as objective instead of reactive 
in emotionally charged situations. Bowen does emphasize the separation of mind and 
emotion. Objectivity is key for Bowen. However, does objectivity require one to use the 
age-old Stoic methods of suppression and repression of emotion? This would go 
against what has been said about the connectedness of mind and emotion. 
Bowen was ahead of his time in recognizing emotion in relationships even 
through he did not have the knowledge of the current research on the connection between 
the brain and body from the neurological perspective. Yet Bowen's wisdom is important 
because it assists in broadening the argument to include more than emotional abilities and 
competencies. He has added the important component of differentiation of self in the 
context of relationships. LeRon Shults and Steven Sandage have stated that their 
definition of 'differentiation' comes out of the neo-Bowenian understanding "as the 
capacity to balance both autonomy and connection in close relationships, which 
highlights the mature ability to 'hold onto one's self in the presence of others without 
defensive reactivity." 17 
The application of differentiation to leadership is significant. The emotional 
intelligence models do not address systemic aspects of intelligence. Even highly 
16 See Chapter two, 68-70. 
17 Shults and Sandage, Transforming Spirituality, 180. 
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'emotionally intelligent' people are not necessarily going to use their intelligence when 
their level of differentiation is challenged by stress. 
The "Differentiation of Self' as a construct is an important addition to the 
discussion about emotional intelligence. People react in context not as autonomous 
beings. They are impacted by the emotion of others and by the reactions and patterns 
already established in a system. When people enter any new system they will be stressed. 
This is an automatic reaction to changes and differences. Individuals already in the 
system will also react and be stressed. New and old are stressed and each try to function 
in the emotional system already established by the more powerful hierarchy. So some end 
up either conforming or leaving. Self-differentiation is called for in order to function in a 
safe and healthy way. Bowen presents us with the importance ofleaders developing their 
own level of differentiation and learning about their own reactivity in order to be more 
effective in their leadership. 
Natural family systems theory has developed over the past fifty years. This has 
become not only a relational analysis of interactions in families but views any system, 
that is: corporations, community organizations, churches, in fact, all organic entities, as 
displaying similar characteristics. Edwin Friedman pioneered its application in faith 
congregations. His application of Bowen's theory to church and synagogue leadership 
states, "the basic concept ofleadership is through self-differentiation."18 There are three 
interrelated components to leadership through self-differentiation: 
1. stay in touch; it is an organic connection 
18 Edwin Friedman, Generation to Generation: Family Process in Church and Synagogue (New 
York, NY: The Guildford Press, 1985), 229. 
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2. be willing to take non-reactive, clearly conceived, and clearly defined 
positions within the capacity of leading 
3. deal with sabotage from poorly differentiated members 19 
These components are difficult to achieve but they provide a base for applying Bowen's 
theory in developing emotional intelligence. 
There are a great number of critics who challenge the construct of Emotional 
Intelligence?0 This dissertation does not focus on that discussion? 1 However, one 
critique that this study has considered significant to improving the understanding is found 
in the discussion in chapter four concerning the aspects of Self-Actualization and Reality 
T . 22 estmg. 
The primary strength of the Y outhBuilders as found in the Bar-On Emotional 
Inventory Quotient was in the subscale of Emotional Self-Awareness. This is the 
cornerstone of self-differentiation. It is also the foundation of personal development. 
However it does not end there. Two of the weaknesses of the Y outhBuilders were 
Self-Actualization and Reality Testing. There is need for improvement in defining and 
applying Self-Actualization and Reality Testing as subscales that interact with self-
differentiation. From the perspective of this conclusion, the work of Murray Bowen and 
David Chabot needs to be considered. 
19 Friedman, Generation to Generation, 229-30. 
20 There are four bibliographical references covering the past six years of publications: Joseph 
Ciarrochi, Joseph P. Forgas and John D. Mayer, eds., Emotional Intelligence in Everyday Life, 2"" edition 
(New York, NY: Psychology Press, 2006); Kevin R. Murphy, ed. A Critique of Emotional Intelligence: 
What are the Problems and How can They be Fixed? (Mahwah, NJ: Lawrence Erlbaum Associates 
Publishers. 2006); Glenn Geher, ed., Measuring Emotional Intelligence: Common Ground and Controversy 
(Hauppauge, NY: Nova Science Publishers Inc., 2004); G. Matthews, G. Zeidner, and R. Roberts, 
Emotional Intelligence: Science and Myth (Cambridge, MA: MIT Press, 2002). 
21 This would be an entire dissertation on its own merit. 
22 Chapter four, 126-8 and 133-5. 
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Until the above research is complete, this dissertation would recommend the 
application of a tool that Chabot developed in relation to emotional maturity and 
leadership development. The research work of David Chabot is outlined in the journal 
article, 'The Chabot Emotional Differentiation Scale: A Theoretically and 
Psychometrically Sound Instrument For Measuring Bowen's Intrapsychic Aspect of 
Differentiation. ' 23 This provides us with a tool24 that could be used in conjunction with 
the Bar-On assessment. 
Life-Long Learning 
Secondly, education has been a significant field of application for Emotional 
Intelligence. Lawrence E. Shapiro, president of The Center for Applied Psychology and 
an expert on the use of games in child psychology, produced one of the earliest 
publications in the era of Emotional Intelligence: an excellent guide for parents to use in 
developing emotional awareness.25 
Michael Carotta, Director of Religious Education at Girls and Boys Town in 
Omaha, Nebraska, writes 
I do not promote a distinct honoring of emotionality for the reasons given by 
others who have championed the emotional intelligence ... success in business, 
competence in social settings, academic achievement, or even physical 
health .... However, honoring emotionality among youth is crucial because 
adolescents may be the most emotional members of society. If we don't recognize 
that their emotions hold keys to their spiritual life, then we will be unable to 
23 Licht and Chabot, "The Chabot Emotional Differentiation Scale," 167-180. 
24 Licht and Chabot, "The Chabot Emotional Differentiation Scale," 180. The assessment is freely 
available and easily scored. It consists of 17 questions. 
25 Shapiro, How To Raise A Child With A High Emotional Quotient. He included a section of 
Internet based tools that were helpful for parents and teachers. This signaled the beginning of emotional 
intelligence training with children. 
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accompany them on their journey of spiritual growth?6 
It may be that for children and students the education system must be re-
conceptualized as emotionally intelligent learning communities?7 
It must be noted that the early application of Goleman's work was done in the 
field of education.28 It is of significance that Goleman's group CASEL (Collaborative for 
Academic, Social and Emotional Learning) concludes that there is no more powerful way 
to build empathy than to have an orientation toward positive contributory service.29 A 
move in this direction has been implemented by the province of Ontario, Canada, to make 
a requirement for high-school students to complete 60 hours of documented community 
work to qualify for graduation. 30 
What does this say to the Y outhBuilders experience? 
There can be little disagreement that the year of involvement for a member of the 
YouthBuilders is one of service. However, it is only in considering this year as an 
experiential learning loop that its value will be significant. This has previously been 
26 Michael Carotta, Sometimes We Dance and Sometimes We Wrestle: Embracing the Spiritual 
Growth of Adolescents (Orlando, FL: Harcourt Religion Publishers, 2002), 76. 
27M. Elias, J. Kress, and L. Hunter, "Emotional Intelligence and the Crisis in Schools," in Joseph 
Ciarrochi, Joseph P. Forgas and John D. Mayer, eds., Emotional Intelligence in Everyday Life, 2"d ed. (New 
York, NY: Psychology Press, 2006), 178. 
28 
"Goleman was a co-founder of the Collaborative for Academic, Social and Emotional Learning 
(CASEL) at the Yale University Child Studies Center (now at the University of Illinois at Chicago), with a 
mission to help schools introduce emotional literacy courses. One mark of the Collaborative-and 
book's-impact is that thousands of schools around the world have begun to implement such programs." 
http://www.danielgoleman.info/bio.html (accessed December I 1, 2006). 
29 M. Elias, J. Zins, and K. Weissberg et al., Promoting Social and Emotional Learning: 
Guidelines for Educators (Alexandria, VA: Association for Supervision and Curriculum Development, 
1997), in Ciarrochi, Forgas and Mayer, eds., Emotional Intelligence, 167. 
30 Government of Ontario, Ministry of Education, Guidelines for Learning, Order in Council, 
1994. http://www.edu.gov.on.ca!eng/general/abcs/rcom/full/volume2/chapter9.pdf (accessed January 11, 
2008). 
145 
presented.31 However, there is a framework known as the Fundamental State of 
Leadership32 which will further this discussion in the context of life-long learning. 
This is composed of four dimensions: Intention, Integrity, Subordination, and 
Adaptability. The original work was done in the context of an analysis of people facing 
extreme challenges. People were forced to extend themselves in ways that they would 
never have thought. This was not about extreme sports or attaining stardom on some 
reality television series. It was a series of questions (see table 5.1) to move people to 
think beyond their cmTent state. 
In addition Quinn and Spreitzer from the School of Business, University of 
Michigan, explain, 
Here, however, a warning is also appropriate. In our clinical work with 
executives, we find that it is not easy for them to ask and answer these questions. 
People think, for example, that in a given situation, they know what results they 
want to create. Their answers, however, tend to be superficial. Once they give 
their answer, we often ask them to ask 'why' five times. In the process they 
eventually get to a greater state of clarity. When they do, their perspective begins 
to change. 33 
Quinn and Spreitzer ponder a second revelation, 
In our clinical work with executives, they often note that the four questions and 
the overall concept have spiritual undertones. In reflecting on this observation, we 
turned to the literature on spirituality and found clear support for our framework. 
In review of the empirical literature on creativity in the emotional domain, for 
example, A verill34 discusses spirituality and the mysticism of everyday life. 35 
31 Chapter one, 23 and Chapter four, 125. 
32 Robert Quinn, Building the Bridge as You Walk On It: A Guide for Leading Change (San 
Francisco, CA: Jossey-Bass, 2004). 
33 Robert Quinn and Gretchen Spreitzer, "Entering the Fundamental State of Leadership: A 
Framework for the Positive Transformation of Self and Others," in Burke and Cooper, Inspiring Leaders, 
78. 
34 James R. A veri II is Professor of Psychology, University of Massachusetts, Amherst. 
35 Quinn and Spreitzer, "Entering the Fundamental State of Leadership," 77. 
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In their work, it is of interest that both negative and positive 'spiritual' language is found 
in the descriptors. Their re-instatement of the fallenness ofhumanity is clear when they 
acknowledge that in our normal state we tend to become increasingly comfort-centered, 
externally directed, self-focused and internally closed. 36 In a redemptive state we 
experience a sense of self-repair, self-renewal, rebirth, reintegration, or being made 
whole. 37 
Table 5.1. Questions to Monitor Our Comfort-Centered Life 
Question asked ... Question answered ... 
1 What result do I want Identify something positive that one would want to bring into 
to create? existence ... Why? (five times) 
2 Am I internally driven? IdentifY the locus of control so that one knows their fears and clarifies their 
values ... Why? (five times) 
3 Am I other-focused? IdentifY our awareness of isolating self-interest and to move to the need of 
operating for the good of relationship ... Why? (five times) 
4 Am I externally open? Identify the attachments that hold us back from avoiding risk ... Why? (five 
times) 
It is recommended that the application of life-long learning goals be 
supplemented with the use of these questions. They would facilitate moving 
Y outhBuilders out of their comfort zone. A life-longlearning loop in relationship allows 
for discomf01i in the safety of connected and mindful relationships. 
Emergent Leaders 
Thirdly, there is no question that "Emotional Intelligence" has application in the 
development of leadershop skills. Boyatzis and McKee in the book Resonant Leadership: 
Renewing Yourself and Connecting with Others Through Mindfulness, Hope, and 
Compassion explain: 
36 Quinn and Spreitzer, "Entering the Fundamental State of Leadership," 68. 
37 Quinn and Spreitzer, "Entering the Fundamental State of Leadership," 77. 
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Great leaders are emotionally intelligent and they are mindful: they seek to live in 
full consciousness of self, others, nature, and society. Great leaders face the 
uncertainty oftoday's world with hope: they inspire through clarity ofvision, 
optimism, and a profound belief in their-and their people' s-ability to turn 
dreams into reality. Great leaders face sacrifice, difficulties, and challenges, as 
well as opportunities, with empathy and compassion for the people they lead and 
those they serve. 38 
One ofthe most important lessons learned is that leadership is not just corporate, 
political or ecclesial but an everyday activity. A.T. Pescosolido, professor at University 
ofNew Hampshire's Whittemore School of Business and Economics comments: 
For most of us leadership opportunities appear in our day-to-day environments 
whether with our coworkers, our friends or our families. Consequently our 
attempts at leadership should not be based so much on the model of an executive 
mandate, as they should be based on models of relationship and interpersonal 
effectiveness. This suggests that our concern with leadership should not be based 
on "formal leadership" that which is held by executives and is backed up by 
executive power, but rather on "emergent leadership" that which arises informally 
within a group of people as they go about performing shared tasks. 39 
He makes three propositions worthy of practical outcomes for the development 
and training of leaders. They are: 
Emergent leaders are more likely to engage in the management of group emotion 
when the grouf receives ambiguous performance feedback from relevant 
stakeholders. 4 
Emergent leaders will be more likely to engage in management of group emotion 
when the group has developed norms that allow and encourage the expression of 
emotion within the group context. 
38 Richard Boyatzis and Annie McKee, Resonant Leadership: Renewing Yourself and Connecting 
with Others Through Mindfil!ness, Hope, and Compassion (Boston, MA: Harvard Business School Press, 
2005), 3. 
39 Anthony T. Pescosolido, "Managing Emotions: A New Role for Emergent Group Leaders," 
quoted in C.E.J. Hartel, and N. M. Ashkanasy eds. Emotions in Organizational Behavior (Mahwah, NJ: 
Lawrence Erlbaum Associates, Publishers, 2005), 320. 
40 Pescosolido explains what he meant by 'ambiguous'. "When an emergent leader is faced with 
an ambiguous, unclear situation, his or her ability to identify the group's emotion, understand the factors 
causing this emotion, and model an appropriate response to the situation allow them to lead the group 
through the situation as best as possible." Pescosolido, Managing Emotions, 322. 
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Emergent leaders who exhibit both charisma and empathy will be more likely to 
engage in the management of group emotion.41 
The implementation of these principles would enhance the maturity of leaders 
and those in the leadershop. They are in fact a clear outline of self-differentiated people. 
So what are the best practices in leadership development and how do they apply 
to the YouthBuilders leadershop? 
There are two areas to explore in the context of this section: the team model and 
the trend in leadership development of using a 360-degree evaluation. 
There are systems that must be in place to support the team model. Sundstrom 
from the University of Tennessee, has identified four such requirements: 
1. a structure compatible with teamwork; 
2. leaders' roles that foster cooperation; 
3. complementary systems for selection, measurement, information, training, 
and compensation; 
4. facilities with communication technology that facilitate needed interaction 
within and among teams. 42 
In reviewing the history of the Y outhBuilders, we note that these four have been 
solidly in place. 
When it comes to training modules for team building, again the strategy 
employed in the development of the Y outhBuilders reflects a high standard in 
comparison to the best of human resource skills. Stevens, University of Texas-Pan 
American, Associate Professor of Management Marketing and Y arish, Engineering 
41 Pescosolido, Managing Emotions, 322-9. 
42 Eric Sundstrom, "Challenges of Supporting Work Team Effectiveness," in E. Sundstrom, ed., 
Supporting Work Team Effectiveness (San Francisco, CA: Jossey-Bass, 1999), 4. 
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Manager, Phelps Dodge Refining Corporation, analyzed best practices and listed six 
features: 
1. introduction to the team concept 
2. managing the group dynamics 
3. conducting effective team meetings 
4. team quality training 
5. goal setting for teams 
6. and collaborative decision-making.43 
These six features are well entrenched in the Y outhBuilders training and experiences. 
Finally, it is important to consider the design of leader development. London, 
from the State University of New York at Stone Brook, and Maurer, Chair Department of 
Managerial Science, Georgia State University, have identified the three major trends in 
designing leadership development programs. They include: 
1. the need to integrate organizational and individual development in alignment 
with learning theories; 
2. the need to assess, guide and support leadership competencies; 
3. the leaders' need for self-assessment and behavioral change.44 
These are all components of the Y outhBuilders leadershop. However, it is the 
last on this list that needs our attention. The 360-degree feedback is one of the most 
contemporary methods of leader development and was pioneered as a potential 
43 Michael Stevens and Michael Yarish, "Training for Team Effectiveness," in E. Sundstrom, ed. 
Supporting Work Team Effectiveness (San Francisco, CA: Jossey-Bass, 1999), 130. 
44 Manuel London and Todd Maurer, "Leadership Development," in J. Antonakis, A. Cianciolo, 
and R. Sternberg, eds., The Nature of Leadership (London, England; Sage, 2004), 222-45, quoted in M. 
Nikolaou, Vakola, and Robertson, "360-degree Feedback," 305-319, in Burke and Cooper, Inspiring 
Leaders, 306. 
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performance review tool. However, in many opportunities it was not as successful as 
originally marketed. When the 360-degree feedback is used as an evaluation system it has 
displayed distinct disadvantages.45 One of the problems is the challenging threat that 
comes from within competitive and hierarchical systems. 
360-degree assessment does have a positive role to play in the context of a team 
based on shared-leadership principles.46 Combined with a self-evaluation and the 
feedback of the team raters, it becomes beneficial to both the individual and the team. It 
is recommended to use the 360-degree assessment tool with Y outhBuilders in three 
possible applications. First of all, the Emotional Intelligent Quotient could be 
administered as a pre-training inventory to establish a base-line score for individuals. 
Then in the later half of the summer training, the 360-degree assessment could be used as 
a training tool in preparation for the church tour. Then at the end of the year, the 360 
Inventory could be given as a de-briefing technique to assist in the on-going follow-up of 
individual members by both other team members and directors. This would be a worthy 
addition to the learning loop. 
Liminality 
Another important aspect of the Y outhbuilders is the construct known as 
'liminal' experience.47 In 1969, Victor Turner published his seminal anthropological 
45 Nikolaou, Vakola, and Robertson, "360-degree Feedback," 309. 
46 See Introduction, 3, footnote, 8. 
47 I was first introduced to the work of Victor Turner and liminal ity through the writings of 
Michael Frost and Alan Hirsch. Michael Frost and Alan Hirsch, The Shaping of Things to Come: 
Innovation and Mission For the 21"''-Century Church (Peabody, MA: Hendrickson Publishers, 2003); 
Michael Frost, Exiles: Living Missionally in a Post-Christian Culture (Peabody, MA: Hendrickson 
Publishers, 2006); Alan Hirsch, The Forgotten Ways: Reactivating the Missional Church (Grand Rapids, 
MI: Brazos Press, 2006). 
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work entitled The Ritual Process: Structure and Anti-Structure48 based on his 
observations in the 1950's and 1960's in Africa. 
Turner outlines some earlier work that his colleague Arnold van Gernnep 
developed, called the 'liminal phase' of rites de passage. 49 He explains that all rites of 
passage or transition have three phases: separation, margin (or limen, signifying threshold 
in Latin), and aggregation. The first phase, separation comprises symbolic behavior 
signifying the detachment of the individual or group either from an earlier fixed point in 
the social structure, from a set of cultural conditions (a 'state'), or from both. Then during 
the intervening liminal period, the characteristics ofthe ritual subject are ambiguous. 
They pass through a cultural realm that has few or none of the attributes of the past or 
corning state. In the third phase, re-aggregation of the passage is consummated and the 
person returns to the original culture. 50 
Turner states, 
What is interesting about liminal phenomena for our present purposes is the blend 
they offer of lowliness and sacredness, of homogeneity and comradeship. We are 
presented, in such rites, with a 'moment in and out of time' ... .It is as though there 
are here two major 'models' for human interrelatedness, juxtaposed and 
alternating. The first is of society as a structured, differentiated, and often-
hierarchical system of political-legal-economic positions with many types of 
evaluation, separating men in terms of 'more' or 'less'. The second, which 
emerges recognizably in the liminal period, is of society as an unstructured or 
rudirnentarily structured and relatively undifferentiated comitatus, community, or 
even communion of equal individuals who submit together to the general 
authority of the ritual elders. 51 
48 Victor W. Turner, The Ritual Process: Structure and Anti-Structure (Chicago, IL: Aldine 
Publishing Company, 1969). 
49 Turner, The Ritual Process, 94. 
50 Turner, The Ritual Process, 95. 
51 Turner, The Ritual Process, 96. 
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Turner notes that he prefers the Latin term 'communitas' to 'community' to 
"distinguish this modality of social relationship from an 'area of common living."52 With 
great insight, Turner records that this experience is transformational. He writes that there 
is something "sacred" about the experience in that it transcends humility and modeless-
ness. It tempers pride that comes from position or office. It is not just society stamping 
legitimacy on an organization status: this liminal experience recognizes an "essential and 
generic human bond."53 This is truly an experience of emotional bonding with 
intelligence. 
There is something extremely significant about this observed and documented 
phenomenon. Even to this day, that impact can be seen in Africa. One of my cohorts in 
the Doctor of Ministry program writes from his knowledge of the Masaai people in 
Kenya: 
This is so true of the Masaai tribe in Kenya. It is one of the most closely knit 
society [sic] in the country. The Masaai are surrounded on all their four comers 
by bigger and more developed tribes. They were among the first tribes to come 
into contact with the "Whiteman." 
But all this external influence and lifestyle has never managed to bring them to 
change their ways of life. Many Masaai have gone to school, many have been 
educated in schools overseas but when they go back home, they go back to their 
traditional outfits, manners and practice. 
They have rites of passage. Young men are "cut" and sent away (for about a year) 
into the forest to heal, live and fend for themselves. They only become "men" 
after their adventure away in the bush. 
During this time they come into contact with no woman or man other than their 
mentor who occasionally shows up at an appointed place. The young men (no less 
than 15 to 18 years of age) make a bond that is so tight. Because they do not have 
anybody else out there to come to their defense or help, they are forced to 
cooperate in their daily tasks of survival. They hunt together, they kill game 
52 Turner, The Ritual Process, 96. 
53 Turner, The Ritual Process, 97. 
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together, they eat together, they protect each other and they live together in very 
close proximity for an extended period of time. They share everything and have 
everything in common. Most importantly they take on a common name. A name 
that they will be known by for the rest of their lives. 
During this time they become so loyal to one another and will do anything for 
each other. This is not only done while in seclusion but continues even after they 
are initiated as adults in their community. When they marry their wives, my wife 
is not just my wife. She is the wife of my age mates/those I lived with in the 
forest. My children are not my children, they are our children. Everybody takes 
care of "our children". 
At the time of" graduation" to adulthood, the coming out is a big, big thing. All 
age sets (from the region) come to a designated place for celebration and 
graduation. Cows are slaughtered, milk and blood is drunk, the gods are invoked. 
And the celebration goes on for days. During the time in the forest, the hair has 
grown but is well taken care of and at the time of "graduation," the hair has to be 
cut. This is a highly emotional time for the initiates but very rewarding54 
This is a model of relationship building that reflects the experience of 
Y outhBuilders. One may ask, "What is liminal about the Y outhBuilders experience?" 
The Y outhBuilders are involved in a unique experience. It could be described in 
the following ways: 
1. It is a yearlong experience. 
2. It is an experience that one applies to enter. 
3. It is a role where the individual is then chosen to participate. 
4. It is a possible for the individual to accept or reject this participation. 
5. The lifestyle is one of some discipline. 
6. The base of living in community is 24 hours a day/7 days at week/52 weeks in 
the year. 
7. It is an itinerate work. 
54 George Fox Evangelical Seminary, online discussion correspondence. November 25, 2006. 
Used with permission. 
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8. The work is emotional. 
9. The work is personally stretching. 
10. The style ofthe leadershop is self-led. 
11. The role of the leadershop is shared. 
12. The experience is an exercise in multiple intelligences. 55 
However, to establish the YouthBuilders in the context of Victor Turner's model, 
there needs to be a redaction of the above construct, to reflect their exposure to liminality. 
a. There are three phases in any transformational experience: 
1. There is a calling out from the current situation of life. 
11. There is a marginal experience of being continually stretched 
particularly in the context of chaos. 
111. There is a re-entry into finding a place to create change within 
oneself and with others. 
b. There is an experience for the Y outhBuilders which they have never 
been in before. 
1. It is a low experience: There is physical tiredness. There is 
emotional frustration. There is an unusual demand to perform. 
There is discouragement. There is unstructured freedom. There 
is unwanted responsibility. There is reluctance to be a friend. 
55 In this reference one would be irresponsible not to note the seminal work of Harvard Professor, 
Howard Gardner. A short list of his contributions would include: Gardner, H. Five Minds For The Future. 
San Francisco, CA: Jossey-Bass, 2006; Gardner, H. Multiple Intelligences: The Theory in Practice. New 
York: Basic Books, 1993; Gardner, H. Frames of Mind: The Theory of Multiple Intelligences. New York: 
Basic Books, 1983. 
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11. It is a high experience: There is the reward of high 
awarenesses. There is satisfaction of overcoming. There is the 
comfort of companionship. 
c. There is the sacredness of godliness. 
1. It transcends humility and pride because leadership is an equal 
opportunity. The team leaders experience this also. 
11. It transcends the structure of an organization because it is 
orgamc. 
111. It transcends the concept of a model because it is experiential. 
1v. It transcends the formality of an institution because it flows 
against the current. 
v. It transcends the membership role because it is a bonding 
expenence. 
VI. It transcends everyday life because it allows for opportunities 
to practice emotional intelligence in relationship. 
This labeling of the Y outhBuilders as 'liminal' has centered the experience in a 
rites de passage developmental event, not to be easily forgotten by any one involved. 
However, the human tendency for leadership is to lean toward comfort and familiarity as 
noted in the Fundamental State of Leadership theory. Therefore this needs to be 
monitored; it is recommended the philosophy and program structure of the 
Y outhBuilders be reviewed regularly for the intentional application of liminality in this 
leadershop. 
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Human Integration 
The dialogue both in popular culture 56 and academia 57 of the late 20111 century has 
had an orientation towards connection. Some have labeled it post-modernism. It could be 
called relational. Others prefer the words 'emotional intelligence'. Still others claim it is 
The Secret. This dissertation would argue that it is restoring the evening walk in the 
garden as peaceful and caring. 58 
The challenge is for us to be diligent in applying the truth of connectedness to 
God, self and other. In reframing the restoration of our humanity in the context of the 
Y outhBuilders, this work is none other than people building. Whether people raise a 
family, serve food out of a kitchen, create jobs for others, act responsibly for the 
environment, or help guide a community, these people are on a journey of growth and 
change. 
Are we prepared and clearly moving in the direction of intentional development? 
In emotional intelligence application this development is called our "competencies that 
determine how well we understand and express ourselves, understand and relate with 
56 Note the evolving popular television series Cheers http://www. imdb.com/titleltt0083399/ from 
the 1980's, Friends http://www.imdb.com/title/ttOJ08778/from the 1990's, and recently from the 2000's 
Grey's Anatomy http://www. imdb. com/title/tt04/35 7 3/ and Brothers and Sisters 
http://www.imdb.com/titleltt0758737/ (accessed January 14, 2008).These alone are significant studies in 
connectedness. 
57 In the religious studies departments we can see this in the writings of Stanley Grenz, A Primer 
on Postmodernism (Grand Rapids, Ml: Eerdmans Publishing, 1996). In the philosophy departments we can 
trace the entire development of post-modernism with the work of Gregory Bateson, Mind and Nature: A 
Necessary Unity (Advances in Systems Themy, Complexity, and the Human Sciences) (Cresskill, NJ: 
Hampton Press, 1979); and Jacques Derrida, OJGrammatology, corrected ed., the English translation by 
Gayatri Chakravorty Spivak, (Baltimore, MD: Johns Hopkins University Press, 1998). 
58 Genesis 3:8 "Now they heard the sound ofYHWH, God, (who was) walking about in the garden 
at the breezy-time of the day. And the human and his wife hid themselves from the face ofYHWH, God, 
amid the trees of the garden. Everett Fox, ed. and trans., The Five Books of Moses: Genesis, Exodus, 
Leviticus, Numbers, Deuteronomy, The Schocken Bible, Volume 1 (New York, NY: Schocken Books, 
1983), 22. 
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others, and cope with daily demands and pressures."59 Doing this allows us to do as Jesus 
asked- die to self and move on to others.60 This is empathy, compassion and love for 
others in the context of emotional intelligence. 
It makes no sense to sacrificially die if you do not know what it is you are dying 
for. Otherwise, this becomes the age-old reactive habits of denial, suppression and 
repression. This is leadership behavior that displays a lack of love. In order to die to self, 
the Christian position has always been that we do this in community. In fact, if we are to 
die it may very well be that if we will are to intimate Jesus then we will be dying 'for' 
community.61 We present the church as just that community group. The church is none 
other than Jesus walking around, encouraging and helping others. However, somehow we 
never get the fonnula quite right! This fails because we function as independent and 
individualistic lone-rangers in our attempts to die to self. Only as we connect in an 
emotionally intelligent way in community, can we begin the first steps of purposeful 
development. 
In looking towards the future of Y outhBuilders' training we need to have before 
us a list that would assist in progressing toward change through human integration. There 
is a particular acronym that I would like to borrow. It is SNAG. It signifies the way we 
stimulate neuronal activation and growth to neural integration. 62 In commenting on 
neuroplasitiy, Siegel writes, "neuroplastic changes not only reveal structural alterations, 
59 Bar-On, Handley, and Fund, "The Impact of Emotional Intelligence on Performance," 3. 
60 Mark 8: 34-35; 9: 35-36; 10: 42-45. 
61 This statement reflects the position of Jesus as he loves us and gave himself up for us. The 
submission passages of Ephesians 5: 25 and Philippians 2:5 make this very clear. 
62 Siegel, The Mindful Brain, 291. 
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but they are accompanied by changes in brain function, mental experience (such as 
feelings and emotional balance), and bodily states (such as response to stress and immune 
function)."63 This means that we change the brain with practice. 
Below, in table 5.2, is a proposal reframing our current intentions towards human 
integration.64 (Siegel has consistently used the phrase "neural integration". This 
dissertation will present the following table as "human integration". The key word may 
be "integration". 65) 
This table contains a fifth column to the right with a place to score the leadershop 
of the YouthBuilders on a SNAG scale of 1 to 10. It is recommended on the journey of 
improvement that we pursue all nine of these directions to stimulate neuronal activation 
and growth. 
T bl 5 2 H a e . . uman I t f negra wn: M ovemen t · Ann· f m Irec IOnS 
Title Subcomponents Direction SNAG*Scores 
Intrapersonal Domains 
1 Consciousness Awareness of Presence and Mindfulness From Attention to 
Integration Intention 
2 Vertical Integration Awareness of Connectedness in the From Head to Toe 
Physical body 
3 Horizontal A ware ness of Brain connections to From Left to 
Integration stimulate new growth Right 
4 Memory Integration Awareness of Implicit and Explicit layers From Past and 
of encoded life Present 
5 Narrative Awareness of one's own I ife-story From Beginning 
Integration through observation and comment to Now 
6 State of Being Awareness of States of being through From Curiosity to 
Integration Mindfulness O_Q_enness 
7 Temporal Awareness of Uncertainty; From Fear to 
Integration Impermanence; Death; Lack of Control Love 
Interpersonal Domains 
63 Siegel, The Mindfiil Brain, 32. 
64 The content for this table was adapted from the work of Daniel Siegel, The Mindful Brain, 288-
320. 
65 
"Prefrontal function is integrative. What this means is that the long strands of the prefrontal 
neurons reach out to distant and differentiated areas of the brain and body. This linkage of differentiated 
elements is the literal definition of a fundamental process, integration. For many reasons, discussed 
elsewhere, integration can be seen as the underlying common mechanism beneath various pathways leading 
to well-being." Siegel, The Mindful Brain, 27. Siegel then referenced numerous publications of his own. 
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8 Interpersonal Awareness of Attunement with others From One to Two 
Integration and the Other. 
9 Transpirational Belonging to a large whole; willing to From Two to 
Integration help others Many 
*SNAG= stimulate neuronal activation and growth 
Mindfulness of Gender 
In concluding this dissertation, it should be noted that in all the data from the 
Emotional Inventory Quotient study, a dominant distinctive was discovered between the 
female and male groups. The female strengths were Empathy, Assertiveness, and 
Interpersonal Relationship. The male strengths were Independence, Reality Testing, and 
Problem Solving. In many ways these are opposites. The final chapter of Burke and 
Cooper's book, Inspiring Leaders, deals with the issues of"Developing Women 
Leaders".66 It may be significant that this dissertation also closes out with a clear call for 
the Y outhBuilders to be leading in the promotion of a leadershop that establishes the 
mindfulness of gender. Are the female's strengths more valuable, more emotionally 
intelligent than the male strengths? No, not at all! Should the males be receiving specific 
training in the female's strengths? Yes, they must. Should the females be receiving 
specific training in the male strengths? Yes, they must. 
If we are expecting youth to be setting an example for the world in speech, in life, 
in love, in faith, and in purity, 67 then what better way to impact this present century than 
to seriously challenge gender discrimination and be called out to lead in this struggle in 
66 Marian Ruderman, "Developing Women Leaders," in Burke and Cooper, Inspiring Leaders, 
320-340. 
67 I Timothy 4:12 
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the world. If a radical change could be modeled by the Y outhBuilders, this would involve 
first of all, their setting a new standard and second, their calling on the church to follow. 
It is recommended that the Y outhBuilders experience seek to clarify as many 
gender strengths and weakness as possible and practice crossing-over the gender roles in 
many applications. Further, there is a need to study and follow the strong role that the 
Stone Center for Women Studies68 has established. This is a research center at Wellesley 
College, Wellesley MA and it leads the way with its Relational Theory: "the theory's 
hallmark is that it privileges connection as the primary site of human growth and 
carefully delineates the relational processes that account for this growth."69 Table 5.3 
outlines the basis tenets of the Stone relation theory. 70 This is just the sort of list that 
would focus both mindfulness of gender and emotional intelligence within the value of 
shared-leadership. 
T bl 53 T a e . . enets o f h s t e tone Rlt" e a wna ITh eory 
Tenet Definition 
Self-in-relation Conceptualize self as a relational as opposed to an individual entity. 
Conditions Mutual authenticity, mutual empathy, mutual empowerment 
Skills Empathy, vulnerability, emotional competence, ability to contribute to the development 
of another with no loss to self-esteem, ability to operate in context of interdependence. 
Two-directional relational stance where interactions are approached as opportunities for 
mutual growth. 
Outcomes Five good things: zest, empowered action, increased self-esteem, new knowledge, desire 
for more conviction. 
Systemic Women expected to be the "carriers" of relational activity invisibly, enabling the "myth 
Power of individualism" to endure and associating a relational stance with femininity. 
Unequal power relations (gender, race, class) lead to distortion of growth-in-connection 
principles, where parties with less power have more highly developed relational skills, 
thereby associating these skills with powerlessness. 
68 http://www.wcwonline.org (accessed November 7, 2007). 
69 Pearce and Conger, eds., Shared Leadership, 27. 
70 Pearce and Conger, eds., Shared Leadership, 30. 
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In mid-January 2008 the current Y outhBuilders returned from a six-week visit in 
Ghana, West Africa. One of the impacts ofthe Ghana experience was observing how the 
role of women in changing that nation. The example of female transformation and 
leading was exemplified. The team spent much of their time at a vocational training 
school for women who either had been slaves, or were children or grandchildren of 
slaves. These were women who had been recently freed from the bondage ofTrokosi 
fetish traditions. 71 These women in this leadershop were being transformed. 
In 2007 the country of Ghana celebrated fifty years of African excellence, with 
all the people declaring "Ayekoo". This is a Ghanaian salutation, which may in some 
instances mean "Well done". However the comment "Ayekoo" need not wait until the 
task is done. When an effort has been undertaken on behalf of another, especially when it 
has involved risk, loss, or inconvenience, "Ayekoo" verbalizes an appreciation of the 
sacrifice.72 When it comes to either gender identifying with the desire to work on a 
weakness, then the response needs to be "Ayekoo". 
Integrating Theory and Practice 
What has Most Influenced the Participants? 
The training and the experience of the Y outhBuilders are very experiential. The 
purpose of the team is to challenge students to lead as emerging friends. It is a year of 
one long learning loop. We will consider what they recall as having influenced them 
because of this experience. 
71 Sarah Arid, "Ghana's Slaves to the Gods," Human Rights Brief (Washington College of Law). 
http://www.wcl.american.edu/hrbrief/v7il/ghana.htm (accessed January 14, 2008). 
72 http://www. bm j .com/cgi/content/full/311 /70 I 0/941 /a (accessed January 14, 2008). 
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The following tables 5.3 and 5.4list ratings from an informal survey of the group 
of 44 participants concerning their experience, now spanning 33 years of time. All their 
involvements are an integration of learning and life. 
The participants identified that this experience helped them to a great extent to 
examine their own leadership style; they looked more closely at their assumptions and 
beliefs; they questioned the ways they would think and behave; they learned a philosophy 
that would help them in their later application of being called out to lead; and finally they 
found that the ideal of community has influenced their leadership style. 
The participants noticed their Y outhBuilders experience impacted more than 
moderately, the liminal/rite of passage experience in which they developed a greater 
sense of responsibility and felt more comfortable sharing their ideas. 
To a moderate extent, the participants perceived that they had changed their 
approach to work, revised or changed a previously held belief or assumption and changed 
the way they approached their volunteer activities. 
Table 5.4. An Informal survey: What has been helpful? 
Question: As a result of this YouthBuilders experience ... 
I looked more closely at my own leadership style 4.3 
2 I looked more closely at my assumptions and beliefs 4.2 
3 This experience caused me to question the ways I would think or behave 4.1 
4 I learned a philosophy/style that helped in my later leadership 4.1 
5 The idea of community has influenced my leadership style 4.1 
6 This was a liminal experience 3.8 
7 I developed a greater sense of responsibility 3.8 
8 I feel more comfortable sharing my ideas 3.8 
9 I changed the way I approach my work 3.5 
10 I revised or changed a previously held belief or assumption 3.4 
11 I chan ed the wa I a roach m volunteer activities 3.1 
Response Scale: not at all=!; to a small extent=2; to a moderate extent=3; to a great extent=4; to a very 
great extent=5; N/A=O. 
% 
86 
84 
82 
82 
82 
76 
76 
76 
70 
68 
62 
In a second question, the participants reported that the most influential aspects of 
their YouthBuilders experience on their current leadership style was the development of 
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relational skills, followed closely by self leadership and then shared leadership, the 
challenge from leaders and public speaking. Next were challenges from other team 
members, friendships and the diversity of the experience. These were all identified as 
being influential at 80% or above in their leading style. 
Less influential but remaining above 66% were support from another team 
member, personal disciplines, seminar/teaching opportunities, significant others, 
readings, involvement in Sunday services, vocational calling and spontaneous team 
activities. 
Table 5.5. An Informal Survey: What has influenced your current style of leading? 
Question: How much influence did the YouthBuilders experience have on your current leadership style as it 
related to ... 
Average Rate % 
1 Relational skills 4.5 90 
2 Self-Leadership 4.3 86 
3 Shared Leadership 4.2 84 
4 Challenge from leaders 4.2 84 
5 Public speaking opportunities 4.2 84 
6 Friendships 4.0 80 
7 Diversity of experience 4.0 80 
8 Support from another team 3.9 78 
member 
9 Personal disciplines 3.9 78 
10 Seminar and teaching 3.8 76 
opportunities 
11 Significant others 3.8 76 
12 Readings 3.4 68 
13 Involvement in Sunday services 3.3 66 
14 Vocational calling 3.3 66 
15 S ontaneous team activities 3.3 66 
Response Scale: not at all= I; to a small extent=2; to a moderate extent=3; to a great extent=4; to a very 
great extent=5; N/A=O. 
The influence of these experiences is evident in the following anecdotal testimony 
of one of the first Y outhBuilders. 
When asked, "How has this experience affected you?" the response was: 
It was a life-changing experience! It taught me to think in ways that I had never 
thought about before. I was taught to think about my purpose in the church and in 
life. I was constantly practicing and learning about myself and others and how 
God affects life. I developed relationships and friendships that have lasted a 
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lifetime. I am in touch with friends with whom I can discuss and ask questions 
about my faith, that I may have not always been comfortable with asking in 
church. I really did not feel that I had anything to offer. I wasn't good at singing. I 
wasn't good at speaking; it really told me that I just had to be me. I was able to 
talk and share with kids who felt the same way as me. This has impacted my life 
over the past thirty years probably because of the friendships that developed in 
that year. 
I went out of my comfort zone. By continuing to live with people for a year I 
understood relationships in a whole new way and I am willing to give in 
relationships in a whole new way. Yes, relationship is the biggest thing and these 
friendships continue to challenge me beyond my comfort-zone forevere3 
Some Concluding Statements 
1. Emotion is very significant in our lives. Long ignored and set aside, a clear 
understanding of our whole being is necessary. We affirm the created bodymind has 
complete intercmmectedness in all its dimensions. 
2. Friendship is nothing more and nothing less than the work of God in our lives, 
extending out to others. 
3. We will use all means available to us to understand oneself and those around us, 
including assessments like the BarOn Emotional Inventory Quotient. 
73 This testimonial can be obtained as a promotional video of the Youthbuilders from the Centre 
for Student Leadership. Video recorded November 27, 2006. Used with permission. http://www.thecsl.com/ 
(accessed January I 0, 2008). 
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4. Stress and the systemic history of our family history interact to challenge our behavior. 
We will be more effective in our relationship at all levels when we understand our past 
and present connectedness. 
5. We will never become comfortable with our lives in the sense of self-satisfaction and 
accomplishment. There is always something more to learn and apply in our relationships. 
Being emotionally aware will greatly assist in this. 
6. If we desire to lead or are given the opportunity to lead, then we must emerge as 
people who can share the load and affirm others. Community living, teamwork and 
shared leading are of great benefit to all. 
7. Within the context of sharing leadership, 360-assessment will assist in personal 
development and supporting each other. The need to overcome the sense that one is in 
control will be diminished. 
8. Threshold experiences will continue to set the pace for change in our lives. There is no 
set formula, no pattern to be found, only cyclical liminal phases in our experiences that 
motivate and draw us closer to each other. 
9. It is important to practice, practice, practice, always pressing towards the higher mark. 
We must place ourselves in the way of others so that we are practicing our relational 
skills. 
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10. We live in a marginal world where most ofthose around us are oppressed, whether 
from the disadvantage of gender, color, geographic location, bodymind restrictions, or 
financial status. We need to identify and embrace the other, being mindful that 
reconciliation always is available. 
A Clear Understanding of the Leadershop 
There needs to be a clear declaration that this shop is focused on relational 
development. The entire story of God's interaction with humanity is one of loving 
relationship. In the beginning God anticipated the daily, evening walk of fellowship with 
his creations in his creation. This relationship broke down and ever since we have been 
struggling to get back to the garden. Our singular goal of humanity is to do this work. It is 
to be applied in all aspects of our living. No divisions, no barriers, and no ambitions 
should ever come before this priority so that in all of our existence there are ongoing 
relational and missional activities. Understanding this principle, knowing ourselves, 
bridging the gap between ourselves and others is the activity of God in our lives. 
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APPENDIXES 
Appendix A. 1975 Brochure Introducing the First Team (cover) 
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Appendix B. 1975 Brochure Introducing the First Team (inside page) 
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Appendix C. The Johari and Nohari Word Lists 
A Johari Window consists of 55 adjectives used to describe the participant: able, 
dependable, intelligent, patient, accepting, dignified, introverted, powerful, adaptable, 
energetic, kind, proud, bold, extroverted, knowledgeable, quiet, brave, friendly, logical, 
reflective, calm, giving, loving, relaxed, caring, happy, mature, religious, cheerful, 
helpful, modest, responsive, clever, idealistic, nervous, searching, complex, independent, 
observant, self-assertive, confident, ingenious, organized, self-conscious, sensible, 
sentimental, shy, silly, spontaneous, sympathetic, tense, trustworthy, warm, wise, witty. 
The Nohari Window is a challenging inversion of the Johari window using antonyms 
ofthe original words: incompetent, intolerant, inflexible, timid, cowardly, violent, aloof, 
glum, stupid, simple, insecure, irresponsible, vulgar, lethargic, withdrawn, hostile, 
selfish, unhappy, unhelpful, cynical, needy, unimaginative, inane, brash, cruel, ignorant, 
irrational, distant, childish, boastful, blase, imperceptive, chaotic, impatient, weak, 
embarrassed, loud, vacuous, panicky, unethical, insensitive, self-satisfied, passive, smug, 
rash, dispassionate, overdramatic, dull, predictable, callous, inattentive, unreliable, cold, 
foolish, humorless. 
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Appendix D. Descriptions of the EQ Scales 
Category Scale Description 
A. Validity: I. Omission Rate A percentage that indicates the number of incomplete 
(OR): items in the inventory. Ideally, the OR should be 0%. If 
the OR is higher than 6%, the results are considered 
invalid. 
2.Inconsistency Index This measures response inconsistency. This indicates 
(II): respondents who contradict themselves or respond 
randomly. If the score is higher than 12 then the results are 
most likely invalid. 
3. Positive Impression This was designed to detect respondents who may be 
(PI): giving an exaggerated positive impression. A PI exceeding 
two standard deviations from the mean (30 points) would 
be invalid. 
4. Negative Impression This was designed to detect respondents who may be 
(NI): giving an exaggerated negative impression. ANI 
exceeding two standard deviations from the mean (30 
points) would be invalid. 1 
B. Total EQ 5. Total Emotional The Total EQ score is created by the sum of the scores for 
Scale: Quotient Score (TEQ): all 117 EQ subscale items (PI items are not included). 
"This score gives a general indication of how emotionally 
intelligent the respondent is; it encapsulates how 
successful the individual is in coping with the 
environmental demands and presents a "snapshot" of his 
or her present emotional well-being."2 
c. EQ These five scales evaluate the respondent's emotional 
Composites: intelligence at a deeper level based on the following 
groupings, but indicate general areas of strengths and 
weaknesses. Each of the five composite scales is formed 
out of specific subscale items. These items are listed in the 
middle column to the left. 
6. Intrapersonal EQ This scale assesses self-awareness and self-expression, 
(RAeq): which are based on the ability to accurately look inward 
Self-Regard, Emotional and to express oneself, one's emotions, thinking, 
Self-Awareness, aspirations, and goals effectively and constructively. The 
Independence, Self- ability to be aware of one's emotions, to understand them 
Actualization and express feelings nondestructively, captures the essence 
of emotional intelligence. 
7. Interpersonal EQ This composite scale measures two other very important 
(EReq): Empathy, components of emotional and social intelligence: (a) the 
Social Responsibility, ability to recognize, understand, and accept the feelings 
Interpersonal and needs of others, and (b) the ability to establish and 
Relationship maintain positive, cooperative, and mutually satisfying 
relations with people. 
8. Stress Management This composite scale examines emotional management 
EQ (SMeq): and regulation. Scores indicate ones ability to cope well 
Stress Tolerance, with stress without "falling apart" or losing control. 
Impulse Control 
9. Adaptability EQ This composite scale evaluates the extent to which 
(ADeq): individuals are able to manage and adapt to change. This 
1 As noted below, the assessment tool selected for this project did not score the NI scale. 
2 Bar-On, Technical Manual, 43. 
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Reality Testing, ability is based on coping skills that are specifically geared 
Flexibility, Problem for quickly, flexibly, and effectively "sizing up" the 
Solving immediate situation and coming up with workable 
solutions to the problem at hand. 
10. General Mood EQ This scale appears to measure a powerful facilitating 
(GMeq): factor (optimism) that motivates emotionally and socially 
Optimism, Happiness intelligent behavior and then indicates how effective that 
behavior generally is by acting as a barometer of one's 
degree of well-being (happiness). 
D. EQ 11. Self-Regard (SR): The ability to accurately perceive, understand, and accept 
Subscales: oneself. This involves knowing one's own inner resources, 
strengths, and weaknesses, as well as one's limitations and 
possibilities. This includes an understanding of why one 
thinks, feels, and behaves the way one does. 
12. Emotional Self- The ability to be aware of and to understand one's feelings 
Awareness (ES): and emotions. This means to know what one is feeling, 
what caused those feelings, and how they influence 
oneself and others. 
13. Assertiveness (AS): This refers to the ability to effectively and constructively 
express emotions, beliefs, and thoughts. It is also the 
ability to defend one's rights in a non-destructive manner. 
14. Independence (IN): This is the ability to be self-reliant and self-directed in 
one's thinking and actions as well as to be free of 
emotional deg_endency on others. 
I 5. Self-Actualization This is the ability to set and achieve personal goals and to 
(SA): actualize one's potential. This means having a sense of 
direction and meaning in life. 
16. Empathy (EM): This is the ability to be aware of, understand, and 
appreciate the feelings of others. Individuals who are 
empathic have the ability to read the emotions of others. 
I 7. Social This is the ability to identify with and feel part of one's 
Responsibility (RE): social group at home, school, and work. This includes 
being a cooperative, contributing, and constructive group 
member. 
I 8. Interpersonal This is the ability to establish and maintain mutually 
Relationship (IR): satisfying relationships that are characterized by emotional 
closeness, intimacy, and by the capacity to give and 
receive affection. 
19. Stress Tolerance This is the ability to effectively and constructively manage 
(ST): emotions. 
20. Impulse Control This is the ability to effectively and constructively control 
(I C): emotions. It is based on the capability to resist or delay an 
impulse, drive, or temptation to act. 
21. Reality Testing This involves "tuning in" to the immediate situation, 
(RT): attempting to keep things in the correct perspective, and 
experiencing things as they are. 
22. Problem Solving This is the ability to effectively solve problems of a 
(PS): personal and interpersonal nature. It involves a process of 
identifying and understanding that which is considered a 
problem that needs to be deal with. 
24. Optimism (OP): This is the ability to look at the brighter side of life and to 
realistically maintain a positive attitude, even in the face 
of adversity. 
25. Happiness (HA): This is the ability to feel content with oneself, others, and 
life in general. 
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Appendix E: Comparisons of the Interpretive Guidelines for Individuals, Groups 
and 360 Reports 
Individual Reports 360 Reports Group Reports 
Standard Interpretive Standard Interpretive 
Score: Guidelines: Score: Guidelines: 
130+ Markedly High: Atypically Exceptionally well 
well developed emotional developed 
capacity 
120-129 Very High: Extremely well Extremely well developed 
developed emotional 
capacity 
110-119 High: Well developed Well developed 110 + High: Atypically well 
emotional capacity developed emotional 
capacity 
90-109 Average: Adequate Adequate: can benefit 105-109 High Average: Well 
emotional capacity from further development developed emotional 
capacity 
80-89 Low: Under-developed Under-developed: requires 96-104 Average: Usually 
emotional capacity, further development adaptive emotional 
requiring improvement capacity 
70-79 Very Low: Extremely Extremely under- 90-95 Low Average: Under-
under-developed emotional developed: certainly developed emotional 
capacity, requiring requires further skills 
improvement development 
Under Markedly Low: Atypically Exceptionally impaired: Under Low: Markedly under-
70 impaired emotional absolutely requires further 90 developed emotional 
capacity, requiring development skills 
im_provement 
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Appendix F. The YouthBuilders' Demographic Information 
No. Description: Statistics: Percentage 
1. Total number ofYouthBuilders who have 58 100% 
entered the program over the years 1975-
2008: 
2. Total number of participants in this 54 93.1% 
assessment (EQ-i: 125): 
3. Total number of participants who have 48 82.7% 
complete the experience to date:3 
4. Total number of participants who completed 44 91.6% 
the experience to date and also completed the 
EQ-i: 125 assessment: 
5. Gender: 
Female 22 50% 
Male 22 50% 
6. Age: 
Under 30 23 52.3% 
30-39 9 20.4% 
40-49 8 18.2% 
Over 50 4 9.0% 
7. Education Levels: 
High School 5 11.4% 
Some College/ University 14 31.8% 
College/ University Graduate 13 29.5% 
Postgraduate Degree 12 27.3% 
8. Country of Residence: 
Canada 100% 
9. Ethnicity: 4 
White 44 100% 
3 As noted in Chapter One and previously in this Chapter, out of the 58 participants who have 
completed the training for YouthBuilders, 8 are currently in their year of service (2007-8) and 2 members 
did not complete the entire year. 
4 As defined by the United States Census 2000. Ann Morning, "Ethnic Classification in Global 
Perspective: A Cross-National Survey of the 2000 Census Round," (New York University) 
http://www .springerlink.com/content/rj6j616771722423/ (accessed January 14/ 2008). 
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Appendix G. YouthBuilders: Composite EQ Scores and Standard Deviation 
Composite Scales Score so 
INTRA PERSONAL 99.48 13.77 
INTERPERSONAL 99.48 16.13 
STRESS MANAGEMENT 99.20 15.02 
ADAPTABILITY 94.93 14.33 
GENERAL MOOD 98.30 12.69 
Appendix H. Y outhBuilders: Subscale EQ Scores and Standard Deviation 
Subscales Scores so 
SELF REGARD 99.09 13.34 
EMOTIONAL SELF 
AWARENESS I 01.93 17.15 
ASSERTIVENESS 101.41 12.95 
INDEPENDENCE 99.66 14.81 
SELF ACTUALIZATION 96.91 14.79 
EMPATHY 98.09 16.60 
SOCIAL RESPONSIBILITY 99.16 17.13 
INTERPERSONAL 
RELATIONSHIP 100.16 15.03 
STRESS TOLERANCE 99.39 14.80 
IMPULSE CONTROL 99.18 14.58 
REALITY TESTING 96.30 14.27 
FLEXIBILITY 95.98 14.51 
PROBLEM SOLVING 95.14 14.97 
OPTIMISM 97.43 13.15 
HAPPINESS 99.84 I4.43 
Mean of scores 98.64 14.83 
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Appendix I. Summary of Strengths in the Subscales 
Summary of Strengths in Subscales: 
Group ES AS IR FL IN FL RE EM HA ST IC SR Check 
Norm ;:,i}J I'Y~~tJ. [;'i:;J '0 0 0 0 0 0 0 0 0 
Gender:M 0 0 0 1 I l 1 0 0 0 0 0 0 
Gender:F f\li\$ 0 0 0 0 0 il 1 ·.·· .1 0 0 0 0 
Age:20-29 ~~~?1 r···r 0 0 0 0 0 0 ·.·····1 0 0 0 
Age:30-39 t·•··l 0:1 0 0 1 0 0 0 0 0 0 
Age:40-49 .~;} 0 0 0 1 0 0 0 0 •. ··• I 0 0 
Age:50-59 0 0 0 0 0 0 1 0 0 o,,J . > 1 
G:M+A:20-29 0 ~~~~;t 0 •· 1 1 0 0 0 0 0 0 0 
G:M+A:30-39 0 0 . 1 0 0 0 0 0 t : 1 0 0 
G:M+A:40-49 0 0 Oil 1 0 0 0 0 0 0 1 
G:M+A:50-59 0 0 0 0 1 1 0 0 0 0 Oi> 1 
G:F+A:20-29 i•:J 0 1 0 0 0 1 0 0 0 0 0 
G:F+A:30-39 f•.l ··1 > 1 0 0 0 0 0 0 0 0 0 
G:F+A:40-49 Yl F~}l 0 0 0 0 0 l 0 0 0 0 
G:F+A:50-59 f'~L;t 0 0 0 0 0·.····1 :~J 0 0 0 0 
Totals for all: ·;g29 r:::s .. 5 3 1 5 3 4 3 2 2 1 3 
Male Totals: 0 1 1 3 4 2 0 0 1 1 0 2 
Female Totals: 5 2 2 0 0 0 3 3 0 0 0 0 
Total by Gender: 5 3 3 3 4 2 2 3 1 1 0 2 
Age Total:20-29 2 2 1 1 1 0 1 0 1 0 0 0 
Age Total:30-39 2 1 3 0 0 1 0 0 1 1 0 0 
Age Total:40-49 2 1 0 1 2 0 0 1 0 1 0 1 
Age Total:50-59 1 0 0 0 1 1 2 1 0 0 1 2 
Total by Age: 7 4 4 2 4 2 3 2 2 2 1 3 
ES=Emot10nal Self-Awareness; AS=Assertiveness; lR=lnterpersonal Relationship; 
RT=Reality Testing; IN=Independence; FL=Flexibility; RE=Social Responsibility; 
EM=Empathy; HA=Happiness; ST=Stress Tolerance; IC=Impulse Control; 
SR=Self-Regard; Check=verification of numbers columns and rows. 
A=Age; F=Female; G=Gender; M=Male 
The highlighted areas indicate subscale strength in a network. 
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Appendix J. Summary of Repeating Strength Clusters in the Subscales 
ES=Emotional Self-Awareness; AS=Assertiveness; 
IR=Interpersonal Relationship; IN=Independence; FL=Flexibility; 
RE=Social Responsibility; EM=Empathy. 
A=Age; F=Female; G=Gender; M=Male 
The highlighted areas indicate the subscale clusters in a network. 
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Appendix K. Summary of Weaknesses in Subscales in the Subscales 
Summary of 
Weaknesses in 
Subscales: 
E H 
Group ES AS IR RT IN FL RE M A ST IC SR PS SA Count 
Norm 0 0 0 l~tl~l~ 0 ~~'i)",;; 0 0 0 0 0 0 fjJ~l0j;';; 0 3 
Gender: M 0 0 ~~~~J1 0 0 0 0 l;c~:'('~ 0 0 0 0 0 r~~,~~f}ii 3 
Gend~F 0 0 0 _0 0 0 Q_ 0 0 1 ;,~~fft\ 0 li~~jJ'ri 0 3 
Age:20-29 0 0 0 1~\,ft~~ 0 i':!,,l~Ft:': 0 0 0 0 0 0 i'J~~;{' 0 3 
Age:30-39 0 0 0 0 0 0 0 0 0 0 .:~,l·;' 1 0 :~:'(K 3 
Age:40-49 0 0 0 0 0 +;',,~, 0 0 0 0 0 0 ~ 3 Age:50-59 0 0 0 0 0 0 0 0 :,{J_;; 0 0 0 3 
G:M+A-?0-29 0 0 '~~fE~~, 0 0 0 1.·1; 't 0 _9 _0 0_ 0 0 3 
G:M+A:30-l9 0 0 0 0 0 0 lr ~~ 0_ _9 \,;~1 0 0 I '1 3 
G:M+A:40-49 0 ~~~ 0 0 0 0 1 .• ;1'. 0 0 0 0 0 II,";L 3 G:M+A·'iO-'i<> ~'!)J: 0 0 0 0 m:cir 0 0 0 0 0 Q_ 3 
G:F+A:20-29 0 0 0 0 0 0 ,,·t. I >'} 0 0 :~r~i~ 0 0_ 0 3 
G:F+A:30-39 0 0 0 0 0 0 0 0 0 0 ),;')f' 'tt. 0 1,,;{ 3 
G:F+A:40-49 0 0 ;;'i:''~ii' 0 0 ':i;•·.l 0 0 0 0 0 0 :t ]) 0 3 
G:F+A:50-59 0 0 0 0 ··~ .... ····~·1 0 0 0 ,::1 0 i'Ji 0 0 0_ 3_ 
Totals for all: 1 0 5 2 1 4 2 >6; 2 I .};6, 2 ,,,::.6\· 1)7 45 
Male Totals: I 0 4 0 0 0 1 5 0 0 I 0 Q_ 
_l 15 
Female Totals: 0 0 0 I I 2 0 I 1 I _4 l 2 I 15 
Total by 
Gender: 1 0 4 1 1 2 1 6 1 I 5 1 2 4 30 
Age Total: 20-
29 0 0 1 1 0 2 I 2 0 0 1 0 I 0 9 
Age Total: 30-
39 0 0 0 0 0 0 0 1 0 0 3 2 0 3 9 
Age Total: 40-
49 0 0 0 1 0 0 0 1 0 0 3 2 0 2 9 
Age Total: 50-
59 1 0 1 0 1 0 0 1 2 0 1 0 1 I 9 
Total by Age: I 0 2 2 1 2 I 5 2 0 _8 4 2 6_ 36 
ES=Emotional Self-Awareness; AS=Assertiveness; IR=Interpersonal Relationship; 
RT=Reality Testing; IN=Independence; FL=Flexibility; RE=Social Responsibility; 
EM=Empathy; HA=Happiness; ST=Stress Tolerance; IC=Impulse Control; 
SR=Self-Regard; PS=Problem Solving; SA=Self-Actualization; 
Check=verification of numbers. 
A=Age; F=Female; G=Gender; M=Male 
The highlighted areas indicates subscale weaknesses in a network. 
179 
Appendix L. Summary of Repeating Weakness Clusters in the Subscales 
Summary: 
Repeating 
Weakness 
Clusters 
Group RT FL PS EM IR IC SA 
Norm X X X 
GENDER:M X X X 
GENDER:F X X 
A & M: 20- 1'~;,~? <~~' 29 
A & M: 30-
ri;%'v2; ~~~r ~~*l;i 39 X 
A&M:40- I t,'' )"'~:~; 1f~t~ 49 k> 
A & M: 50- r;~c~i' ;,'~:t 59 )' 
A & F: 20- i~~~;,, !;~~; 29 X 
A & F: 30- c;i, ~;:; 39 /:\' X 
A & F: 40- ,;~~,~ k,:;~ 49 X 
A & F: 50- l'~~ 59 
AGE: 20-29 
• 
AGE: 30-39 X L~~~;;. 
AGE: 40-49 ':,%~;, 
AGE: 50-59 '\X'', ">){'~" 
Total count: 1 5 6 6 4 6 7 
.. RT=Reahty Testmg; FL=Fiexibthty Testmg; Problem Solving; 
EM=Empathy; IR=Interpersonal Relationship; IC=Impulse Control; 
SA =Self-Actualization. 
A=Age; F=Female; G=Gender; M=Male 
The highlighted areas indicate subscale clusters in a network. 
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Appendix M. YoutbBuilders Relational Training Components: 2007-2008 
For the sake of explanation and clarity, divisions have been made between connection with God, with self 
and with others when in fact they are all interconnected. 
Description: Knowledge Based: A Multitude of Experiential Based: Practice Living 
Intelligences in Connection 
Overall This is a dynamic process and does not Conversations: Hopes and Fears, 
Connection follow any linear approach to Sociograms, Check In(s), Meal 
Process connection/relationships. It is cyclical preparation/Eating/Clean up, Fun 
and related to one's own personal nights-out, Outdoor work, Ministry 
growth. experiences. 
Theology of Connection Lecture: the Living in community with team and 
biblical basis for the centrality of leaders. Informal discussions about 
relationship/connection to God, self and relationships and how it relates to 
others. faith, recognizing moments of 
connection wherever we are in our 
journey. Commitment to disciplined 
lifestyle of no affectional/dating 
relationships, little money, and 
limited personal time. 
1 Connection with Lectures and readings about spiritual Morning Prayers (Corporate), 
God formation. Communion, Prayer Walk, 
Individual Prayer and Bible Reading 
2 Connection with Understanding the six reactivity habits Experience and Awareness of the six 
Self and the moment-by-moment choice we habits in our bodies and associated 
have to stay reactive or be in c.a.r.e.ing fear/ thoughts/beliefs, reminders in 
connection with ourselves. Education everyday interactions about personal 
about moving from reactivity to peaceful reactivity and how this relates to 
place. them, practical rituals to help move 
to our peaceful place. 
Lecture on the biological aspects of Exercises in building awareness of 
connection to bodymind. five senses and what is happening in 
the body. 
Education about family influence and Genogram, Family Sculpting. 
importance of telling our story. 
Understanding self through the use of Feedback with experiential exercises: 
these assessment tools: Taylor Johnson individual and group. 
Temperament Analysis, Myers Briggs 
Type Indicator, BarOn Emotional 
Intelligence Quotient and The Highlands 
Ability Battery. 
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3 Connection with Education about the biology of Learn and practice rituals of care with 
Others connection to others and the moment by consideration and respect, actively 
moment choice we have to be in appreciate, restore physiology and 
c.a.r.e.ing connection with others. engage emotionally. 
Understanding differences as conflict or Opportunities to talk through 
conversation, biblical understanding of differences and develop tolerance, 
resolution and process, five dysfunctions adaptability and flexibility: e.g. 
of teams. Education about cultural Canoe trip, regular team check-ins, 
intelligence. regular evaluation of team 
functioning compared to the Five 
Dysfunctions, attendance at the 
Toronto International Film Festival, 
exposure to ethnic food. Experience 
of worship and interactions with a 
variety of denominations and leaders, 
six-week Cross -Cultural Experience 
in Ghana, West Africa. 
Education about public communication Choose and research seminar topics, 
and perceptions. present seminars to leaders and other 
team members with structured 
feedback, lead discussions, prepare 
and present personal faith story, 
participate in church services. 
Education through lectures and books One year experience- visit churches 
assigned about Youth Ministry. for a week at a time. Relate to youth 
and leaders and work with them in 
developing youth ministry in the local 
church. The leaders of the church 
that they visit submit evaluation of 
the YouthBuilders' leadership to the 
Centre for Student Leadership. 
YouthBuilders' meet with each 
church to debrief the week to reflect 
and give feedback to the leader about 
their youth ministry strengths and 
challenges 
Education about Leadership and working Each member will rotate being the 
in a shared/team leadership context. team leader one week at a time. 
Books and movies assigned. Learning how to be both the leader 
Understanding their leadership by and the follower in a shared 
completing the Student Leadership leadership context. 
Practices Inventory and 360 feedback. 
Hollywood Leadership Series: 
selected movies are viewed through 
the leadership lens. Each team 
member is responsible to lead a 
discussion after the movie. 
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Each person is assigned a 
mentor/leader. Check-ins with a 
mentor are used to refine their 
leadership/relational skills. Regular 
feedback and off road weeks are 
planned for evaluation, reflection and 
renewal. If there are concerns by the 
mentor/leaders or the YouthBuilders, 
meetings are planned to address the 
concerns with action steps defined. 
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